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The purpose of this study is to explore relationships
between narrative arts and healing,

as experienced by

various

In-depth interviews with

"narrative practitioners."

those who are in a position to comment on multiple narrative
roles

(those who are both writers and therapists,

instance)

for

shed light on meanings of story-telling in

different contexts.

Initial questions focused on

relationships between narrative and therapeutic processes:
Is the application of the theme of "narrative"
particularly useful in healing?
theme of

(or story)

Is the application of the

"therapy" particularly useful

in the narrative

arts?
Participants'

responses to the research process shifted

the focus of the study from one realm of
another.

"worldmaking" to

The first realm is an understanding of

"worldmaking"

as the creation and re-creation of knowledge

and "truth" through story-telling:

vi

the world consists of

the stories that we tell about it; there is no such thing as
a single "true" description, theory,
cause;

belief, model,

or

each of these can as easily be described as "the

nearest amenable illuminating lie," or one of many truths.
The second realm is an understanding of "worldmaking"
as community-building and social action.

This involves

bringing stories out of the private realm into the public
eye and ear,
ceremony.

in the form of publishing,

Through it,

performance,

or

practitioners find ways to see and

work beyond the confines of the legal/medical model to do
work that is at once an artform,
social action.

a kind of healing,

and

Their interventions take place not just at

an individual or family level,

but at a cultural level.

They are comfortable with political- as well as
psycho-analysis.

They are able to take what might be called

an ethical-poetic stance.

They assume not only that we make

the world by telling stories about it,

but that

community can re-make the world together.

people in
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CHAPTER I
STATEMENT OF THE PROBLEM

Essentially, the mainstream [research] tradition has
focused almost exclusively on problems of
standardization, that is, on how to ask all respondents
the same question and how to analyze their responses
with standardized coding systems.
This line of inquiry
has been accompanied by almost total neglect of the
intertwined problems of language, meaning, and context
— problems that are critical to understanding how
interviews work.
- Elliot G.

Mishler,

1986

One of the difficulties in discussing research from a
human science perspective is that many of the concepts
related to epistemology have been given technical
meanings by the logical positivist revisions of formal
science.
Concepts such as "cause," "validity,"
"justification," and "explanation" were redefined as
part of the effort to limit knowledge to whatever could
pass the test of certainty.
If investigative criteria
are to be effective for research aimed at understanding
aspects of the realm of meaning and its linguistic
structures, the basic definitions of the concepts
concerning the generation of knowledge must be
reclaimed.
One of the tasks of a more inclusive human
science is to point out how the reclaimed concepts
apply in a more open research model.
Human science can
no longer only seek mathematical and logical certainty.
Instead, it should also aim at producing results that
are believable and verisimilar.
- Donald E.

Polkinghorne,

Background of the Problems to Be Investigated
Philosophers
artists,

(as well as psychologists,

educators,

and professionals and non-professionals

related fields)

in many

have long speculated about the nature of

1

1988

2
knowing

(Cassirer,

1944;

Goodman,

1978;

Kant,

1959;

Lewis,

1929) .
One overly-simple but useful method for summarizing
some of the literature about knowing is to imagine a
continuum that stretches from,

on the one hand,

an

understanding of the mind as passively receiving information
about "real”

events in the "real" world,

the other hand,

to a mind that,

actively creates "reality"

(Lindsay,

on

1959).

A review of some branches of philosophy and psychology
(Gardner,

1982;

Goodman,

1978;

Rothenberg and Hausman,

that emphasize the creative aspects of knowing,

1976)

as well as a

review of the history of creativity studies

(Rothenberg and

Hausman,

1951;

1981;

1976)

and family therapy

Wilder-Mott,

1981),

(Bateson,

provides a wealth of speculation

and study about the nature of knowledge,
"truth,"

Hoffman,

and of "reality."

the nature of

Reading in these disciplines has

provided background for an examination of the meaning of
"narrative"

as it applies to psychotherapy

Goolishian,

1988;

Bateson,

1951;

(Anderson and

Wilder-Mott,

1981).

The word "narrative" comes from the Latin root
"narrare," meaning "to make known."
post-structural philosophy

One branch of

(which attacks any assumption of

objectivity or passive mind)

is called narrative theory.

takes the position that events cannot be apprehended
objectively;

rather,

stories about events.

our knowledge is solely based on
Many family therapists have applied

narrative theory to their work,

believing that

It

3
psychotherapists simply help clients to construct more
helpful stories rather than to excavate for the "truth"
(Hoffman,

1993).

In the past few decades,

psychotherapy has been framed

as various forms of narrative inquiry:
(Luepnitz,

1988; Madigan,

White,

1990);

1989) ;

communicational

and Bobele,
Smolucha,
(Aust,

Carlsen,

1992;

Maher,

Wodak,

Beaver,

1991;

(Boulton,

Fox,

1990;

1987);

1991;
1983;

1991);

Onno,

1990;

1973;

1982;

1987;

1987;

1990; Moody,

Friedman,

Constantino,

Foulkes,

1990;

Frey and Edinburg,

1978;

Seltzer,
Vesper,

1983;
1991;

Peake,

1982;

Thiessen,

1987;

1988;

(Baruch,

1978;
1987;

Remotique-Ano,

Grolnick,
Mackay,

1981;

1988;

Susko,

Witztum,

Gutman,

and

1978;

1982;

Fees,

Klosinski,

1978;

Seltzer and

1990);

1980;

1984;

Landy,

Gold,

and Gold,

1988;

and artistic:

Karno et al.,

1976);

1990;

Ramon and Baharov,

1984;

1976;

(Fox,

1987;

1989;

Van-der-Hart et al.,

(Arnott and Gushin,

Mackay,

Keeney

Osborne and Baldwin,

Early,

Rusted,

film-making
1978;

1985;

anthropological

Watson-Gegeo and Gegeo,

including visual art
1991;

1989;

Marlotte and From,

Rogler et al.,

1992;

1992;);

1983;

1982;

(Bilu,

1990;

(Brandt,

Levine,

Crago,

biographical/autobiographical

spiritual

Vitz,

1986;

(Packer and Addison,

1977;

Laidlaw and Malmo,

Rotenberg,

Raynor,

Packer and Addison,

Howe,

Watt and Wong,
Erikson,

1992;

Beste and Richardson,

1991;

Hester,

Neville,

hermeneutic/interpretive

1989;

1981;

1992;

philosophical

Ziegler,

1981;

Nez,

1976);

theatrical tradition

1983;

Leveton,

1987;

1991;

Williams,

1989);
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and play

(Amman,

1991; Beig,

Kottman,

1990; Stirtzinger,

1989;

Irwin,

1985;

Stiles and

1983).

Some practitioners advocate the liberation of
psychotherapy from medicalism and scientism altogether,
feeling that therapy is more properly associated with the
creative wellsprings of the arts

(Keeney,

Within the field of family therapy,

1991).
there is much talk

and writing about what might be called "narrative means to
therapeutic ends"
1990).

(to borrow a phrase from White and Epston,

This literature includes studies on the subjects of

cybernetics
system)

(analysis of the flow of information within a

(Griffin,

Pumilia,

Griffin,

1991; Wilks,

and Slovik,

1989),

1990; Keeney,

and of transformation through

the co-creation of plausible alternative stories

(Sluzki,

1992), with focuses on:

the development of narrative

assessments

and Stinson,

(Kaye, Wood,

transgenerational issues
metaphor
structure

(Wynne,
(Mook,

(Nogata,

Shields,
1989),

(Todtman,
voice
1987),

1990),

(Laird,

narrative commitment
1981) ,

(Wilson,

1973; Kaffman,

1989; Laird,

discourse analysis
(Sherman,

1985; Kurimay,

1992),

(Sanville,

1990;

1988); cultural stories

1989; McGill,

hermeneutic/interpretive stance

1985),

(Anderson and Bagarozzi,

1988; Wambolat and Wolin,

(Braverman,

narrative

construction of the self

family stories and myths

Roberts,

illness as a

1992),

conversation analysis

1989),

1988; Byng-Hall,

1992),

1991),

and Sirkin,

narrative paradicrm (Parry,

1981;

(Parry,

1992),

the

1991), multiple

5
descriptions

(Papp and Sheinberg,

cannot be denied
(Street,

(Smith,

1991),

Downey and Brazier,

(Fellner,

1976), rituals

and the use of letters

(Feinauer and Hippolite,

1988; Van-der-Hart, 0. ,

(Davies,

1988);

Angelo,

reconstructing what

1991) , metaphorical stories

Roberts,

(Vassiliou,

1991) ,

fairy tales

et al.,

(Robinson,

1988), myths

1986),

1983); and metaphorical objects

1989)

1987;

analogies

(Andolphi and

in psychotherapy.

Though this literature examines many aspects of the
application of the narrative to psychotherapy,

its review

does not reveal any examination of the experience of those
who play multiple narrative roles,

and who are therefore in

a position to comment on a kind of knowing that is
considered to be artistic as well as a kind of knowing that
is considered to be therapeutic.

Problems to Be Investigated
A traditional distinction drawn between art and science
in western culture — art having been more closely aligned
with that which is beautiful,
ordinary significance,

appealing,

or of more than

and science having been more closely

aligned with a body of "facts" or "truths" systematically
arranged and showing the operation of general laws — has
been less and less clearly drawn, particularly with the
embrace of the creative

(versus passive)

and related disciplines

(Cassirer,

Lindsay,

1959).

mind in philosophy

1944; Goodman,

1978;

6
This distinction is even less clearly drawn in this
post-modern era

(in which it is fashionable to analyze all

texts in order to expose hidden forces of power and profit,
and in which any assumption of objectivity particularly that
which has characterized the western view of science is
attacked).

Increasingly,

all of the sciences are more

consistently exposed to deconstruction.

Scientific theories

are more likely to be construed as the "nearest amenable
illuminating lie."

Philosopher Nelson Goodman writes that

most scientific laws can be viewed as sweeping
simplifications,
coherence,
(Goodman,

chosen for utility,

credibility,

and

for efficacy in worldmaking and understanding
1978).

Though the meaning of the roots for the term
"psychotherapy," from the Greek "psyche" — "life,
soul,

self," and "therapeuen" — "to tend,

spirit,

treat," conjure

up a project at least as artistic and spiritual as it is
scientific,

the contemporary practice of psychotherapy was

born out of the medical tradition.

Some therapists have

struggled to be included among scientists and to derive
credibility from inclusion in this club,
in which all of the sciences
deconstructed
family therapy

during the very era

(including medicine)

(Goldberg and David,

1991),

have been

and in which

(with cross-disciplinary roots; borrowing

more metaphors from cybernetics than from the physical or
biological sciences)

has emerged to embrace not single

"scientific truths," but a multiverse of meanings created in

7
dynamic social exchange
Goolishian,

(Bateson,

1951;

Anderson and

1988).

The problems to be investigated in this study are
philosophical,

practical,

and political.

scientific metaphors and models,
the two have been touched on.

Artistic and

and relationships between

On a more practical plane,

there has been an exploration of the utility and
meaningfulness of the narrative as a linguistic form and in
healing.
Family therapists believe that individuals cannot be
understood outside the context of their families,

and that

families cannot be understood outside the context of their
communities and the larger culture
1988;

Lowe,

1990).

(Hoffman,

1981;

Luepnitz,

It is significant for those who hold

power in this culture and those who are kept relatively
powerless
beliefs,

(because of their gender,
sexual orientation,

age)

race,

class,

spiritual

to understand that

cultural stories — stories about what it means to be a
girl,

woman,

young,

old,

brother,
class,

boy,
gay,

aunt,

man,

straight,

uncle,

middle class,

narrative artist,

rich,

poor,

a person of color,

a mother,

grandmother,
upper class,

father,

sister,

grandfather,

working

a psychotherapist,

a psychotherapeutic client

white,

a

(for example)

— can be viewed not as the "truth," but as simply "the
nearest amenable illuminating lie"

(illuminating for those

who hold power and perhaps un-illuminating for those who do
not)

(Cousins and Hussan,

1984;

Laird,

1989;

McGill,

1992).

8
Significance of the Study
The significant themes and learnings that emerged from
this study have added to the body of literature on the
efficacy of the narrative in human knowledge-making and
meaning-making,

and its relationship to the arts and

psychotherapy.

As has already been stated,

the implications

to the questions and answers at the heart of the study are
philosophical,

practical,

and political.

The study may

contribute in a small way toward the further development of
theories and practices of narrative and therapeutic arts
which are potentially non-pathologizing,
non-shaming,
grave,

non-blaming,

can be practiced from early childhood to the

inexpensively,

day of their lives.

by everyone engaged in language,' every
The study may also,

by attending to the

unique voices of a handful of women and men of various
races,
call

class backgrounds,

ages,

and disciplines,

into question any cultural stories

narrative arts,
"truths,"

for instance)

help to

(about therapy and

that are held by some to be

yet that may be waiting to be deconstructed by

those whom they do not serve.

Definition of Terms
I borrow the term "worldmaking"

from the philosopher

Nelson Goodman who believes that the universe consists of
the ways that we describe it,

that all we learn about the

world is contained in multiple "right" versions of
(sometimes called stories,

narratives,

models,

it

theories,

paradigms,
knowing

myths,

or scientific laws).

(Goodman,

Worldmaking is

1978).

I define community-building as a form of world-making
that involves the bringing out of stories from the private
to the public realm through publishing,
ceremony,

or ritual.

performance,

It assumes that knowing is a creative

and social act and that the creation of knowledge in
community promotes connection among people and ideas across
boundaries of me/you,

us/them,

age,

gender,

class,

and

culture.
"Narrative means to therapeutic ends11

at its simplest

refers to healing brought about through the telling,
hearing,

writing,

or publishing of stories

(White,

1990).

Story is defined differently by each participant in
this study

(see Chapter IV).

The medical/legal model is an approach to "mental
illness" that involves "diagnosis" of "disorders" through
examination of an individual's "symptoms," and "cure"
through "psychotherapeutic treatment."

Within this model,

the existence and practice of which is reinforced by
insurance companies as sources of funding,

the

confidentiality of clients is protected by therapists.
Metaphor is defined as one thing expressed in terms of
another,
described

the combination illuminating that which is being
(Martin,

1984).

For example,

"worldmaking" as a metaphor for knowing,
that each model,

frame,

if one adopts
then one believes

or theory merely stands for the

10

"truth"

about a subject.

As another example,

one author

challenges therapists to revision the imagination by using
ethical-poetic metaphors such as the metaphor of

"rhetoric"

for therapy so that therapeutic culture can be seen as a
creative project in which humans play important ethical,
artistic,

and political roles.

The ethical stance puts the

good before questions of truth and being,
responsibility to others.
a banquet of possibilities.

and favors

Poetry balances the ethical with
The ethical

imagination

acknowledges that the world should be different and the
poetic that it could be

(Lowe,

1990).

CHAPTER II
REVIEW OF THE LITERATURE ON "WORLDMAKING"

Introduction
This research, which focuses on six practitioners'
experiences of the application of narrative metaphors and
practices in different social service contexts,

is a

contribution to the literature on "narrative means to
therapeutic ends."

This theme currently enjoys a position

of prominence within the field of family therapy,

and it

mirrors a mainstream trend in philosophy away from belief in
unique "truth" and a world "fixed and found" toward belief
in a diversity of rightness and even in conflicting versions
of worlds-in-the-making.
Philosopher Nelson Goodman includes himself in the
above-mentioned mainstream.
report,

For the purposes of this

a summary of some of Goodman's beliefs will

represent a contemporary manifestation of this philosophical
trend.
Believing that our universe consists of the ways we
describe it,

that all we learn about the world is contained

in multiple "right" versions of it,

Goodman asks the

following critical questions:
•
•
•
•
•

In what sense are there many worlds?
What distinguishes genuine from false worlds?
What are worlds made out of and how are they made?
What role do symbols play in worldmaking?
How is worldmaking related to knowing?
11

12
Among other things, Goodman speculates that
comprehension and creation go together; worlds are as much
created as found; knowing is as much re-making as reporting;
discovering laws involves writing them; recognizing patterns
requires inventing them.

Worlds are made from other worlds,

through decomposition and composition, weighing,
deletion,

and supplementation,

severe master,

deformation.

but an obedient servant;

ordering,

Truth is not a

it cannot be

conceived as being in correspondence with a ready-made
world.

Worldmaking begins with one version of the truth and

ends with another; successful definitions are organizational
systems which are as productive as they are reproductive.
Alternative systems do not discredit successful definitions
— science and philosophy both continually introduce useful
artificial order.

Art must be taken no less seriously than

the sciences as modes of discovery,
knowledge,

and understanding.

creation,

enlargement of

Versions are visions.

Thinkers take and unmake and remake familiar worlds in
recognizable ways.

In practice, we change the truth as

often as it suits our purpose,
irrelevant:

too broad,

complicated.

narrow,

for "truth" is often
boring,

Truth is not necessary:

nearest amenable illuminating lie.
sweeping simplifications,
and coherence,
(Goodman,

bazaar,

or

often we choose the

Most scientific laws are

chosen for utility,

credibility

for efficacy in worldmaking and understanding

1978).
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In a variety of ways, the discipline of family therapy,
throughout its history, has mirrored the trend in mainstream
philosophy characterized by Nelson Goodman's belief that
knowing is a kind of "worldmaking."

Family therapy has

flourished in a climate of rebellion against 19th century
scientism

(with its concepts of simplicity,

manipulation)

control,

and

and has increasingly focused on the art of

therapy as the complex,
of communication,

ambiguous,

or rhetoric,

difficult-to-measure art

or story-telling.

History of Family Therapy
1940s
One way to tell the history of the discipline of family
therapy is to begin with the seminal thinking of Gregory
Bateson, who was informed by concepts from biology,
anthropology,

cybernetics,

aesthetics,

and mysticism,

published in journals of folklore, dance,
therapy,

art,

sociology,
psychology,

semantics,

biology,

occupational

genetics,

anthropology

communications, political science,
science,

and evolution.

and

psychiatry,

Bateson directed his

earliest followers in the 1940s toward the study of life in
natural settings,

thinking aesthetically,

resisting dogmatic formalisms,
open,

living with data,

being precise but remaining

and aiming for warm and contagious ideas.

preferred abduction

(describe some event;

Bateson

look around the

world for other cases that fit the same rule devised for
that description)

to deduction or induction.

A habit of
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abduction led to other forms of lateral thinking such as
Bateson's dialectical process of "double thinking" or
"double habit of mind"

(Wilder-Mott,

1981).

1950s
Utilizing concepts from systems theory and cybernetics,
Gregory Bateson continued to focus on human problems in the
1950s,

particularly in relation to psychotherapy.

In a book

which he wrote with Jurgen Ruesch and published in 1951,
Communication:

the Social Matrix of Psychiatry.

Bateson

spelled out five epistemological notions common in the
psychiatric community at the time — pathology,
substances,

energy,

reality,

and the reflexive nature of science.

He

then mapped out trends resulting from the confrontation with
the phenomena of communication and interaction by not only
psychiatrists,
scientists,

but mathematicians,

and philosophers.

formal scientists,

engineers,

natural

He believed that humanists,

and philosophers,

newly concerned with

communication, were all revolting against 19th century
scientism

(with its concepts of simplicity,

manipulation).
causal formulae;

control,

and

Humanists protested against cut and dry
formal scientists were being compelled to

include the observer in systems and were understanding their
own ideas to be embedded in a particular culture and epoch.
To summarize his view of trends in the intellectual climate
of the 50s,
thought:

1)

I will reproduce Bateson's charts of changes in
characterized by progressively larger

15
gestalten,

2)

related to advances in scientific method and

formal philosophy,

and 3)

related to the humanistic protest.
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Table 1
Changes in psychiatric thought characterized bv
progressively larger gestalten
Views Away From Which
Psychiatric Thought is
Tending

Views Toward Which
Psychiatric Thought is
Tending

Focus upon small Gestalten

Focuses upon large Gestalten

Focus upon structural or
synchronic statement

Focus on process and
diachronic statement; the
Gestalt studied is enlarged
by inclusion of the time
dimension

Focus upon parts

Focus upon wholes

Focus upon organs and organ
systems in both diagnosis
and therapy

Focus upon the organism as a
whole as in psychosomatic
medicine

Focus determined by the
notion that various
approaches and disciplines
are mutually exclusive
(e.g.; "organic" vs.
"functional," etc.)

Focus modified by
interdisciplinary and
combined approaches

Focus upon the individual

Focus upon interaction

Focus upon systems outside
the observer

Focus upon systems in which
the observer is included

Focus which omits the social
matrix

Focus stresses the social
matrix and culture

Focus which sees theories as
"objective"

Reflexive focus.
The
Gestalt is enlarged by
including not only the
observer but also the
theorist and his cultural
and psychological bias

Striving for absolutist
theories

Striving limited to
construction of relativistic
theories

'
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Table 2
Changes which are specially related to advances in
scientific method, formal philosophy, communications
engineering
Views Away From Which
Psychiatric Thought is
Tending

Views Toward Which
Psychiatric Thought is
Tending

Explanation in terms of
Aristotelian "substances"

Description in terms of
Galilean variables (as
defined by Lewin)

Loose additive and
subtractive manipulation of
"substances"and explanatory
variables — often
regardless of the rule of
dimensions

Formal manipulation of
variables by multiplication
and more complex operations

Attempts to "isolate"
variables

Attempts to recognize
constellations of
interdependent variables

Emphasis on guantitative
variables

Emphasis on propositional
variables, patterns, and
causal networks

Emphasis on the First Law of
Thermodynamics and energy
economics

Emphasis on the Second Law
of Thermodynamics and
negative entropy, which is
eguated with "information"

Study of closed energy
systems

Study of open energy systems
— e.g.; relays, cells,
organisms, and patterned
aggregates of such systems

Study of linear causal
chains

Study of circular and
reticulate causal chains,
within which the lineal
groupings are seen as only
arcs of larger circuits

The search for closed
logical systems

The discovery that no such
systems can be constructed
without contradiction
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Table 3
Changes which are specifically related to the humanistic
protest
Views Away From Which
Psychiatric Thought is
Tending

Views Toward Which
Psychiatric Thought is
Tending

Valuation of and search for
controls, formulae, methods
of planned manipulation,
coercion, etc.

Valuation of spontaneity,
unplanned interaction

Explanations in terms of
causal determinism

Preference for philosophical
indeterminism, etc.

Attempts to set up closed
systems of explanation

Fear of all cut-and-dried
systems which are viewed as
mechanistic
(Bateson,

From 1952-1962,
Palo Alto,

259-261)

the Bateson projects in Menlo Park and

California,

William Fry,

1951,

included John Weakland,

Jay Haley,

and Don D. Jackson, while Bateson was

simultaneously involved in the Mental Research Institute
with Don Jackson,
Watzlawick.

Jules Riskin, Virginia Satir,

and Paul

All shared an interest in studying

communication and behavior with the aid of systems theory
and cybernetics, preferring naturalistic research to
laboratory experimentation

(Wilder-Mott,

1981).

In her 1981 book Foundations of Family Therapy,

Lynn

Hoffman describes the work of five other pioneers in the
field,

and five models of family therapy.

the work of Virginia Satir

She summarizes

(accomplished in the art of

disentangling people from mystifying communication traps),
Nathan Ackerman

(who pioneered structural work with families
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(seen as bio-social-emotional units),
politics

(policies/structures)

endure change),
absurd,

Carl Whitaker

focusing on their

and blocking behavior to
(provocative therapist of the

breaking old patterns of thought/behavior through

inducing chaos,

augmenting pathology,

around a system), Milton Erikson

and spreading symptoms

(experimental hypnotist who

encouraged resistance which has been further developed as
the paradoxical directive characteristic of strategic family
therapy),

and Don Jackson

(who focused on recursively

shifting,

interlocking patterns of behavior in systems,

believing that altering one element in a pattern might alter
others,

a systemic approach).

Hoffman goes on to describe historically-oriented
approaches to family therapy
Bowen)

(such as the work of Murray

that involved working through the past,

feelings to gain insight,

looking for multigenerational

transmission of emotional illness,

identifying patterns

through the development of genograms

(family maps),

disentangling individuals from the family web,
ecological model

exploring

the

(including the work of E. H. Auerswald,

Braulio Montolvo, Norman Ackerman, Harry Aponte,
Attheave)
problem,

and Carolyn

which focuses on the total wholistic field of a
including home, wide kinship patterns,

and other health,

educational,

The structural model
Minuchin)

and

community,

an spiritual professionals.

(characterized by the work of Salvador

focuses on the organization of families:

subsystems,

their

the nature of the boundaries between and around
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them,

and the organizational hierarchy of tasks and

privileges

(with sensitivity to age,

gender,

and culture).

Jay Haley coined the term strategic therapy which is
characterized by clinicians actively designing interventions
to fit the problem.
John Weakland,

Bateson's colleagues,

Paul Watzlawick,

and Richard Fisch are all identified with the

strategic position, writing that they are not interested in
family structures or family systems,

but in specific

symptoms which are assumed to be maintained by the very
behaviors

(or solutions)

that seek to suppress them.

The

art of therapy within this model is the art of rhetoric.
Relying on reframing

(restating a situation so it is

perceived of in a new way)

and prescribing the symptom,

these minimalist therapists focus no more on context,
history,

or meaning-making than is necessary to resolve the

problem,

nor do they deal with problems that are not

presented by the family

(Hoffman,

1981).

1960s
In the 1960s,

the Bateson Project disbanded.

Jay Haley

and John Weakland turned their attention to the process of
therapeutic change,
mentors,

elaborating on the ideas of their

Bateson and Jackson,

hypnotherapist Milton Erikson.

as well as those of the
They and Paul Watzlawick

introduced all of the group's 1950s concepts to a wider
community of therapists and scholars in the 60s.
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The following chart summarizes the contrast between a
characterization of prominent trends in communications
research of the 60s and the paradigm shift suggested by
Weakland in 1967:

PREDOMINANT TRENDS IN
COMMUNICATION RESEARCH

JOHN WEAKLAND, 1967:
ORIENTATION OF INTER
ACTIONAL VIEW

•

•

concern with
communicational influence

• precise operationalism

•

constructivist position on
message interpretation

• tendency toward
reductionism

• phenomenological
complexity

•

• recursive, systemic model
of communication which
considers the influence of
the observer

shift from "persuasion" to
"interpersonal
communication"

linear independentdependent variable; model
of causality from
tradition of objective
science

• humanistic celebration of
openness, honesty, and
direct communication

•

subtlety and contradiction
in communication

To this, Weakland's characterization of an
interactional orientation,

Jay Haley and his associates on

the East Coast would add three main premises,
systemic description,
1)

2)

pragmatism,

and 3)

that of:

1)

verbal realism.

systemic description — Any model provides a frame of

reference or a perspective through which one views events.
Different models predispose therapists and clients toward
different conclusions and consequences.

Psychotherapy has

been dominated for a considerable time by the monadic,
intrapsychic Freudian model in which problems are rooted in
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an individual's past and unconscious,

and change is

predicted when the individual becomes aware of hidden forces
with the help of a therapist.

Conversely,

the systemic

model of behavior and change focuses on current happenings
within the interactional system of a person's
network,

with little attention to individual

or the uncovering of past traumas.
expedition,

interpersonal
internal forces

Unlike the Freudian

it is not archeological.

analysis with all members of a family;

One can do Freudian
it is the attention

to transactions between members as primary data that shifts
the conceptual framework.

Systemic explanation is rooted in

the metaphor of information rather than energy,

and is

partially based on the principles of nonsummativity
whole is greater than the sum of the parts;

complexity

increases exponentially rather than additively),
nonisolability
context).

and

(individuals cannot be understood out of

What is to be discovered in this framework are

interactional forms,
2)

(the

patterns,

rules,

and themes.

pragmatism — Whereas in later years Gregory Bateson

moved away from an anthropological orientation
him close to direct observation)
philosophical

idealism

(that kept

towards speculative

(characterized by the question:

"what is the largest possible framework I can create to
encompass my thinking about thinking?"),

the interactional

therapists were asking pragmatic questions like:

"what is

the smallest possible intervention that will alter this
interactional system?".

Interested primarily in the
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of change,

interactional therapists were only secondarily

engaged in explaining it,

and believed that such

explanations held only the status of descriptive metaphors.
Interactional therapy is problem-and-solution-oriented,
behaviorally-focused,

and goal-directed,

in contrast to

humanistic therapies that might focus on "life's Miracles."
3)

verbal realism — Interactionists believe that social

reality is largely constructed through communication.
John Weakland said in 1967:
themselves.

facts speak,

As

but not by

Communication is impossible without some

modicum of consensus about reality;

it is easy to forget

that we are all architects of this construction.

Verbal

realism and multiperspectivity is at the heart of
interaction strategies for change in therapy

(Wilder-Mott,

1981).
Also in the late 60s,

some of the ideas of Bateson's

group were elaborated on in Italy by children's analyst Mara
Selvini Palazzoli and colleagues at the newly-established
Institute of Family Studies in Milan.
Palazzoli herself,

Luigi Boscolo,

The Milan Associates,

Giuliana Prata,

and

Gianfranco Cecchin, were much influenced by the Palo Alto
Group,

but developed a unique Systemic Model.

Totally

embracing the Batesonian concept of circular causality,

they

made conscious attempts to avoid linear thinking,
establishing circular,

relational hypotheses about "family

games," agreeing with and encouraging those games
(prescribing not just a symptom but the larger configuration
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of relationships surrounding a problem)
connotation

through positive

("we see that your common goal is to preserve

family cohesion").

Systemic therapists focus on time

(behavior is a solution to a problem brought about by change
in the family's organization and the entire field of the
referring context

(including the outer ring of professionals

and institutions)).

Based on Bateson's idea that

information is difference,
circular questioning
comparisons,

neutrality

(using ranking/scaling,

and hypotheticals)

define relationships.
difference,

they have developed a form of

to address difference and

Besides emphasizing time,

and circularity,

context,

systemic therapists maintain

(through an impassive and respectful attitude,

quiet and nonreactive stance,
work,

time

circular questioning,

and use of a one-way screen),

team

all to maintain a

meta-level that they believe maximizes leverage for change
(Hoffman,

1981).

1970s
In the 1970s,

the study of human communication which

had tended toward theoretical and methodological dogmatism,
began to give way to a respect for pluralism,

and a number

of theoretical wild cards began to be accepted into the
pack,
•
•
•
•

including:
semiotics (the study of relationships between signs and
symbols and what they represent)
structuralism
critical theory
hermeneutics
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•
•
•
•
•
•
•
•
•
•
•

phenomenology
interpretive social science
systems theory
cybernetics
symbol interactionism
ethnomethodology
discourse analysis
constructivism
rules theory
dialectic theory
natural language theory
One of many of these theories was variously called "new

communication," "pragmatic perspective," "Palo Alto Group
Communication Theory," and "Interactional View," as
described by its practitioners.

In the 1970s,

the

Interactional View was refined and extended through practice
(mostly therapeutic)

(Wilder-Mott,

1981).

In 1977,

Paul

Watzlawick dated the beginning of some interest in this
interactional view to the time since the end of World War
II,

describing it as based on the concept of information

(order,

pattern,

than energy.
causality,

the second law of thermodynamics)

rather

He called it cybernetic, with a circular

and wrote that it was concerned with

communication within systems — all human systems,
families,

large organizations,

Weakland,

1977).

and nations

including

(Watzlawick and

The most dangerous delusion of all, Watzlawick wrote,
is that there is only one reality.
there are many different versions

In fact,

he claimed,

(some contradictory)

and

not one is a reflection of an eternal objective truth.
(Watzlawick,

1976)

Verbal realism within the interactional

frame led to the development of reframing techniques in
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which the facts of a situation are not altered but the
meaning attributed to the facts is reframed through a new
and positive viewpoint that also fits the facts
Weakland,

and Fisch,

Meanwhile,
Gregory Bateson

(Watzlawick,

1974).

by 1979, the dialectical mode had led
("father” of the interactional movement)

to

ask some central questions:
•

In what way can two or more items of information work
together or in opposition?

•

What bonus or increment of knowing follows from
combining information from two or more sources?

He declared that his searches in fifty years in science
might all be said to concern the method of double or
multiple comparison.

He went on to describe rigor and

imagination as the two great contraries of mental process,
both lethal by themselves — rigor alone is paralytic death;
imagination alone is insanity
Bradford Keeney,

(Wilder-Mott,

a communications analyst at the

Menninger Center at the time,

published in 1979 an effort to

make explicit the epistemological framework
from cybernetics,

1981).

ecology,

(based on ideas

and systems theory)

of ecological

and systems therapists' alternative paradigm for knowing.
In traditional psychotherapy, Keeney wrote,

clinical

diagnosis has been tied to the labeling of individuals to
signify pathology,

and is inseparable from the nomenclature

of linear causal events.

One's epistemology forms one's

habits of arranging observed data
knowing).

(i.e.; diagnosing,

The classical medical model of psychopathology is
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atomistic,

reductionist,

Ecosystem epistemology,

anti-contextual,
on the other hand,

relationship, whole systems,
context.

and linear.

interrelation,

In this systems epistemology,

as relationship metaphors,

and:

a)

emphasizes
complexity,

and

symptoms are viewed

difficulties in any part

of the system may give rise to symptomatic expression in
other parts,

b)

symptomatic relief in one part may cause a

transfer of symptomatic expression at another site,

and c)

significant change in any part of the system may result in
change in other parts.

According to Keeney, viewing a

symptom in terms of pathology reifies it and perpetuates the
myth of individual locus.

In ecological therapy,

the goal

is to change the system so that relationship metaphors
change.

Patterns are governed by loops or circuits

homeostatic cycles by Lynn Hoffman)
stability.

that maintain family

When these prevent necessary change,

experiences a problem,

(called

the family

and the therapist must define the

problem in interpersonal terms through knowledge of the
whole system gained by interacting with it.
are defined by mutual,
interactions.)

reciprocal,

simultaneous

Keeney points to Bateson's comment that the

metaphor of power

(as used by Jay Haley,

its nature anti-ecological.

protein, money)

for example)

is by

Ecological goods become toxic

if they grow beyond optimum limits
oxygen,

(Whole systems

(Bateson,

(examples are population,
1974; Keeney,

1979).
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1980s
After describing five pioneers and five models in
family therapy,

Lynn Hoffman,

in Family Therapy).
models

in her 1981 book

(Foundations

developed a challenge to equilibrium

(represented by the systems metaphor with emphasis on

homeostasis and the cybernetic machine that always returns
to a presumed steady state).
physicists,

chemists,

Based on the work of

and mathematicians of the 70's who

called into question the second Law of Thermodynamics

(all

entities in the universe tend toward entropy — random
sameness),

she emphasizes the dynamics of nonequilibrium.

Applying the work of physicist Ilya Prigogine to family
systems,

she describes an emphasis on negentropic movement

(toward greater complexity,
evolutionary feedback

new and different states)

and

(movement equals a one-time

fluctuation in a system that is suddenly the basis of a new
arrangement at another time).

Hoffman reports that

psychologist Paul Dell and psychiatrist Mony Elkaim apply
the ideas of Prigogine to their work,

emphasizing that all

living systems are vulnerable to change,
driven from equilibrium,

especially when

and that any small instability or

unpredictability can cause a system to surpass its limits
and reappear in a different state.

Their work parallels

that of the Milan Associates who attend to small
perturbations that may lead a system away from equilibrium,
who expect discontinuous change,
irreversibility of time.

and respect the

The new generation of family
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therapists

(firmly re-establishing the Batesonian aversion

to the two epistemological villains of linear thinking and
dualism)
•
•
•
•
•
•
•
•

insist more strenuously on:

circular vs. linear thinking
the notion of fit rather than causation
symptoms as harbingers of change
respect for time
the embrace of the change process v. outcomes/goals
the reframe of resistance as persistence
the favoring of instability over equilibrium
moving beyond the concept of homeostasis to Dell's
notion of coherence
(Hoffman, 1981)

In their 1988 article "Human Systems as Linguistic
Systems," therapists Harlene Anderson and Harold Goolishian
summarize pioneering work in family therapy and look back on
the optimism first generated by the field's paradigmatic
shift as overblown.

They begin to map out an alternative

narrative direction in the field,

always comparing this

approach to the assumptions of the earlier systems approach.
The following chart is my summary of the two distinct paths:

HUMAN SYSTEMS AS LINGUISTIC
SYSTEMS
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1990s
I reproduce here family therapist Michael White's chart
of philosopher Michael Foucault's use of analogies as
applied to social systems.

The history of family therapy

summarized in this paper reveals a rebellion against
analogies drawn from positivist physical and biological
sciences and movement toward analogies drawn from the social
sciences,

particularly that of "text," as exemplified,

instance,

by the work of Anderson and Goolishian
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In his therapeutic work,

White aligns himself with

Foucault as he aligns himself with the last of these
analogies —

"text"

(White,

1990).

A colleague claims that

White is further allied with Foucault in the following
manner:
Foucault writes that cultural construction gains power
not through repression but through the subjugation of
alternative knowledges,
written history)
space).

both erudite

and local

(excluded from

(those currently denied

White's therapeutic practice of externalizing

problems is actually an externalization of selfsubjugating cultural discourse and the liberation of
alternative local knowledges
Foucauldian manner

(different stories)

in' the

(Madigan,1992).

“Narrative Means to Therapeutic Ends”
Narratology
Within the literature on "narrative means to therapeutic
ends,"

several studies focus on narratology in a rather

abstract fashion,

examining issues of narrative structure

and narrative commitment,

for instance.

Bertha Mook takes a look at narratology — the nature of
the relationship between narratives and everyday life
experiences — delineating three distinct theses:
discontinuity,

continuity,

According to Mook,

those of

and Ricouer's dialectic.

discontinuity theorists view human

experiences as unformed,

fragmented,

dispersed,

and
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discordant, while the narrative as a literary form is
imposed upon events,

bringing disparate elements into

harmonious order.
The continuity thesis insists that even our simplest
experiences are not bound by the present,

but extend

backwards and forwards to the past and future and show other
characteristics of narrative structure,
suspension/resolution,
ends.

such as

departure/arrival,

and means and

According to the continuity theorists, we occupy the

story-teller's position in our own lives,
told as they are lived,

the stories being

and lived in being told.

Mook cites the work of Paul Ricouer who writes that
experience has a prenarrative structure and actually demands
a narrative.
innovation

He sees narrative structure as a semantic

(like plot invention) made up of the structural

and temporal aspects of everyday life.
structures of our experiences,
structures,

The temporal

inseparable from narrative

form two halves of a hermeneutic circle.

In this 1989 article, Mook notes that a search for
alternatives to the systemic paradigm in family therapy may
well uncover narrative structure to be a powerful organizing
principle.

In contrast to the formal,

external,

biologically-determined structures in vogue,

or

she writes,

narrative structure is rooted in everyday family life

(Mook,

1989) .
Arnold Wilson

(of the New School for Social Research)

writes about the importance of narrative commitment in

the

37
therapy with children of holocaust survivors,
willingness,

defining it as

despite discomfort, to co-create a coherent and

meaningful account of the personal past.

Also borrowing

from Ricouer, Wilson writes that this narrative's
truth-claim is to be evaluated not in terms of
correspondence with actual events, but in terms of
consistency,
(Wilson,

intelligibility,

and integrated meaning

1985).

Various Narrative Forms Applied to Therapy
A number of studies simply describe the use of a variety
of narrative forms as therapy,

including tutoring,

watching movies,

biography,

writing

(Aust,

1981; Carlsen,
Howe,

reminiscence,

1981; Beaver,
1991; Ellis,

1990; Moody,

Downey,

and Wong,

autobiography,

and

1991; Beste and Richardson,
1990; Field,

1981; Fox,

1988; O'Bruba and Camplese,

and Brazier,

reading,

1991; Turley and Derdeyn,

1983;

1979;

Street,

1991; Watt

1991).

Storv
Still more studies focus on the construct of "story" in
particular applied to therapeutic practice.

Several frame

therapy itself as "the co—creation of plausible alternative
stories" or, more simply,

as "a different story."

Inspired by Anderson and Goolishian,

for instance,

Carlos

Sluzki writes about the co-creation of plausible alternative
stories in family therapy that re-define and dissolve

38

problems.

Drawing on Kenneth Gergen's conception of reality

as drawn from an ecology of stories and Ron Harre's notion
that discourse provides the frames within which social
action takes place,

Sluzki builds a case for a

constructivist focus on narratives in therapeutic
conversation.

According to Sluzki,

an encounter is

therapeutic when the family's set of dominant stories has
been transformed to include new meaning,

loosening the

thematic grip of problematic behaviors.

He offers a

blueprint of a therapeutic encounter:
1)
2)
3)
4)
5)

framing the encounter — early framing of process,
power, and responsibility
eliciting and enacting the dominant stories (themes,
character, logic, ethics, behavior)
favoring alternative stories or relations between
stories
enhancing new stories
anchoring the new stories

The following chart summarizes Sluzki's descriptions of
possible dimensions and shifts in narratives through this
process:
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TRANSFORMATIONS
Dimensions

Shifts

•

In time

- static/fluctuating
- nouns/verbs
- ahistoric/historic

•

In space

- noncontextual/contextual

•

In interactions

-

•

In values

- good intent/bad intent
- sane/insane
- legitimate/illegitimate

•

In the telling

- passive/active
- interpretations/descriptions
- incompetence/competence

intra/interpersonal
intentions/effects
symptoms/conflicts
roles/rules

(Sluzki,

1992)

The social worker Alec Clark frames therapy as a
different story,

and writes that too great a difference

triggers protective mechanisms such as powerful family
stories or cultural myths.

He defines pathology as the

overstrict limits on adaptive behavior imposed by family
stories or cultural myths.

The therapist works in the space

made by the difference between herself and the family.
Clark poses three possible outcomes generated by perceived
difference in world views:

the therapist and her difference

is rejected; the therapist and her difference is translated
into sameness; the difference is accepted.
metaphor,

Story-telling,

and parable are suggested as effective carriers of

the difference which makes a difference.

Stories in

families and social systems create community,

belonging,

and
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communicate warnings about deviations from the norm.

To the

extent that stories represent a family's a priori
assumptions and define its reality,
Therapy,

Clark says,

they limit its choices.

is more about how to be different than

it is about how to be right

(Clark,

1981).

Teaching Stories
A number of studies focus on the use of teaching
stories in training and therapy.
Jean G. Robinson of the Royal Hospital for Sick
Children in Glasgow,

for instance, writes that the universal

themes of fairy tales can be richly understood in either the
psychoanalytic tradition or interpreted in family systems
terms.
tales,

She notes that in a 1985 selection of Grimm's fairy
about a quarter could be interpreted as having as a

central theme difficult step-family constellations,

another

quarter father-daughter or sibling incestuous relationships,
and the remaining deal with the birth of physically deformed
children,

single parents,

recession,

and pre-marital sex.

Robinson presents two tales — "Little Red Riding Hood" and
"Snow White" — both with psychoanalytic and systems
interpretations,

and suggests how those might be used in

therapeutic training

(Robinson,

1986).

Argentinean family therapists Julio Correa,
Gozalez,

Olga

and Martha Weber describe a therapy in which

stories were given to parents and their children to
read-listen/make comments/dramatize during the phase of
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family treatment that dealt specifically with learning
problems.

The authors analyze three cases in which the

story-telling was useful in solving children's disabilities
through promoting changes in family structure,

as it

actively involved parents in communicating with their
children through the children's own language
Gonzalez, Weber,

(Correa,

1991).

Some of these studies explore the metaphorical nature
of stories

(sometimes referred to as analogic

communication),
meaning,

emphasizing the paradox, multiple layers of

and indirect communication that story-telling can

afford therapists.
ways,

Most of these studies,

in a variety of

emphasize the independence from the therapist that use

of metaphorical stories can provide clients:

authors claim

that interpretation of such stories is negotiated through an
internal and/or interpersonal process within individuals and
among family members.

Several studies allude to the

creative potential provided by use of metaphor,
the safety of its indirectness

(when,

crediting

for instance,

a

primary subject is conceptualized as being viewed through
the screen of another,
hypothesizes)

by passing

(as one author

the censors of consciousness).

A Canadian family therapist,

Patrick J. Morrisette,

writes about the use of metaphorical stories for creating
perceptual-cognitive shifts so that families can begin to
independently "correct hierarchies"
while Carl Fellner

(Morrisette,

1987),

(University of Washington School of

42
Medicine)

writes that the teaching story

communication)

(as therapeutic

represents a unique mix of educational

content and paradoxical process.

In so doing,

Fellner

values both clear, unambiguous, precise therapeutic
communication and that which is paradoxical,
absurd

double,

(in doing so, honoring the work of Haley,

Jackson, Weakland, Whitaker,

and Malone).

or

Bateson,

The teaching

story is defined as a conscious work of art that is a method
of ordering and communicating a knowledge that cannot be put
in any other way.

Fellner mentions the Sufi, Hassidic,

and

Zen traditions of telling stories with multiple layers of
meaning.

Through the telling of such stories,

a therapist

can comment indirectly on a variety of levels of meaning,
and plant the seed for a number of ideas and actions without
interpreting,

explaining,

or expressing an opinion.

It is

each family member's task to decipher the metaphor on
his/her own level,

and then negotiate with the others over

an acceptable shared interpretation.

Fellner distinguishes

between the use of anecdotal material and the teaching story
(which has been communicated to the therapist by a teacher,
friend,

book,

or other,

and over which he/she has meditated

long and deeply so that it assumes the value of a deep
personal truth)

(Fellner,

1976).

Evan Davies of the Department of Child, Adolescent,
Family Psychiatry in Carmarthen, Wales, writes that
therapeutic reframing and metaphor are similar,

both

carrying the creative potential for modifying perspective

and
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and understanding.

To reframe is to change a conceptual

and/or emotional viewpoint, placing it in another frame
which fits the facts equally well or better, and therefor
changes its meaning.

Davies regards metaphor as a type of

reframing, since in metaphor a primary subject is viewed
through the screen of what is ordinarily associated with a
subsidiary subject.

Davies presents myths and fairy tales

as metaphorical reframes, and provides a case in which a
fairy tale offers a reframe of a daughter's disability from
a medical illness to a sleep-like state, providing
alternatives to passive acquiescence (Davies,

1988).

Australian child and family psychiatrist Graham Martin
provides a definition of metaphor:

one thing is expressed

in terms of another and the combination illuminates that
which is being described.

He compares this definition to

Arthur Koestler's descriptions of creativity — when two
different ideas or events are placed together, even
randomly, where they intersect, there is a creation, a new
idea or association.

Such activity, according to Koestler,

is taken in past the "censor"

(most easily in analogic form)

and the aha! experience of a creative act is the coming into
consciousness of a completely new thought.

Martin writes

that clinical experience suggests that metaphors can not
only be deeply meaningful to clients, but that they can
bypass the censors (analogous to defenses in the
psychoanalytic literature) that Koestler describes.
provides clinical examples of simple,

Martin

imperfect metaphors in
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order to demystify the technique that has perhaps been made
daunting by descriptions of Milton Erikson's elegant
metaphorical stories or those from the Sufi tradition
(Martin,

1984).

George A. Vassiliou of the Athenian Institute of
Anthropos describes how he approaches the family system with
analogic communication.

One technique is to invite the

family to create a Joint Family Drawing
them wants,

using any colors).

(anything each of

They are invited to ask each

other any questions about meaning,

and then invited to

structure a story which combines all of the drawings in a
meaningful way.

This story provides symbolism which the

therapeutic team uses to convey messages that catalyze a
restructuring of interactional patterns.

Family members

decide individually and as a group when and how to put the
message into practice.

All of this is accomplished without

direct questioning and with an indirect message

(Vassiliou,

1983) .
One of Bill Mathew's students here at the university,
Joseph Michael Pumlia,

begins the premise

literature on metaphors,
narrative epistemology)
therapy,

second-order cybernetics,

and

that whenever a story is told in

a type of recursive search for new meanings occurs

for therapist and clients alike.
approach,

(informed by

Using a case study

Pumlia followed three therapist/client systems for

three to five weeks.

The process included selecting and

orienting three therapists to the use of therapeutic
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story-telling,

their telling a metaphorical story in a

family therapy session,
questionnaires,
The result,

the completion of follow-up

and interviews with clients and therapists.

presented in charts and through synoptic

narratives of

interviews,

reveal the multiplicity of

responses generated by a single story,

and begin to

illustrate key interactive processes.

Pumlia delineated two

components in the interactive meaning-making process —
intrapersonal process
process

(internal dialogue)

(recursive dialogue).

and interpersonal

The study found that both

dialogues have great therapeutic potential.

It presented

guidelines for generating such a therapeutic conversation.
Pumlia found that the interactive process has cognitive,
emotional,

and behavioral components,

and that stories are

particularly useful for families because children can both
understand and become actively engaged

(Pumlia,

1991).

Several studies describe specific elaborations on uses
of story in therapeutic practices,
combining story with ritual,

one,

for instance,

another eliciting stories from

children in the form of a narrative projective.
Leslie L.

Feinauer and Debbie L.

Young University)

Hippolite

(of Brigham

write about the use of a short

metaphorical story combined with a symbolic ritual used to
facilitate the reorganization and restitution of the
integrity of the family of a rape victim.

The intervention

is used when the family has come to an impasse in family
therapy;

the story and ritual are used to stimulate
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communication at a depth not yet experienced,
sharing of information,

for the

and eliciting an emotional response.

A reenactment of the crisis is seen as too traumatic — the
ritual and metaphorical story provide opportunities to
re-experience at a safe distance.

You'll note in this,

another reference to a kind of safety in the indirectness of
a metaphorical story

(Feinauer and Hippolite,

1987).

Drawing on a postmodern interpretive approach,
Kaye,

Andrew Wood,

John

and Sharon Stinson argue that traditional

psychometric research methodologies are inappropriate to the
study of meaning.
method

They describe a narrative projective

(the Family Interaction Test)

designed to elicit

children's perceptions of family life and interaction
patterns.

What is sought is knowledge through understanding

of the process of reality-constructing,
that an interpretive

(hermeneutic)

and it is argued

approach is appropriate,

given the language-mediated nature of people's meaning
systems.

The projective test seeks to deconstruct story

narratives in terms of implicit themes,
guiding metaphors.

assumptions,

and

It uses a dialogical approach to a

story-telling process about an imaginary family constructed
by participants from picture-boards and human figures.
Analysis of the stories is guided by L.

Alexander's

(1988)

method of analyzing personal narrative for indicators of
salience
emphasis,

(primacy,
omission,

frequency,
error,

uniqueness,

illogicalness,

negation,
incompletion).

The analysis produces hypotheses and the hypotheses are run
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by the ten participant children.

High levels of

intersubjective agreement are achieved,

and it is suggested

that dialogue between participants and interviewers produces
further enrichment and refinement of intersubjective
understanding

Couples'

(Kaye, Wood,

and Stinson,

1992).

Stories and Family Stories

Other studies focus specifically on couples'
families'

stories,

(or frame)

stories or

emphasizing that the use of the metaphor

of "story" for the description of events,

allows

for the possibility of a belief in multiple realities, many
different versions of shared experience,
perspectives,
speech,

and thus,

thought,

alternative possibilities for

and behavior.

Thomas Edward Smith
State University)

different

(School of Social Work,

Florida

presents the story of a couple and a

structural therapist at an impasse over the husband's
alleged sexual encounter and the introduction of a
consultant and a story-based therapy that allows
reconciliation.
Appendix B)
therapy,

Crediting Anderson and Goolishian

(see

for their explication of a narrative form of

Smith points out that one way to encourage

dissipation of a problem-centered system is story-telling.
According to Smith,
stories,

if accounts of past events are viewed as

then multiple realities are permitted,

and the

therapist needn't judge the relationship of the stories to
the "truth."

Smith suggests that when arguments about
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affairs

(with all the accompanying experience of pain)

become the method by which couples ritualistically organize
their beliefs and activities,
the telling of artful stories.
quotation of George A. Kelly:

the pain can be dissipated by
He mentions another author's
"the key to human destiny is

the ability to reconstrue what cannot be denied"
According to Smith,

217).

lies become problematic only in their

inconsistency to consensual truths;
is assumed,

(p.

if no consensual truth

"lies" and "truths" become different versions of

shared experience.

He argues that a therapist's primary

role can be that of a story coach, helping each party to
improve the persuasiveness of their story or provide yet
another story to consider.

Smith's presentation highlights

the moral nature of story-telling and the moral complexity
of the work.

Though he presents a case in which it is

implied that finding a "suitable" story
closest amenable illuminating lie?)

(Nelson Goodman's

is more important than

finding the "real" story, he emphasizes that clients'
behavior becomes the standard by which the efficacy of this
therapeutic stance is judged,

and that safety

presume both emotional and physical)
solutions

(Smith,

(one would

must be pursued before

1991).

The director of the Marriage Guidance Council of South
Australia,

Graham J. Wilks,

outlines his approach to marital

therapy in the following way:

Clients come to therapy

because they are stuck and looking for a way to move
forward.

In therapy they are provided with a socially
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legitimized opportunity to tell their story.

Therapists

provide an environment for story-telling by discerning order
and themes.

Some story-tellers may require discontinuous or

second-order change — a major realignment of themselves or
their relationships — before they can proceed with their
future narrative;

some may just need conversational space

for continuous or first-order change.

There are frequently

issues of authorship between couples.

Wilks joins with

clients

(taking a history of people, problems,

solutions).

and

He attempts to understand the couple's story,

where it hurts,

and how it might be modified.

He obtains an

agreed understanding about possibilities for future
sessions.

In this paper, Wilks provides the following chart

of standard techniques used to create the context of
transformative understanding:

TECHNIQUE
Reframing

-

SOURCE
-

Deframing

Goolishian, Winderman
(1988)

Prescription of Symptoms
-

Glick & Kessler
Haley (1976)

-

Gordon
Martin

-

Minuchin,

-

Fisch, Weakland,
(1983)
White (1986)

Metaphoric Substitutions

-

Watzlawick, Weakland, and
Fisch (1974)
Minuchin, Fishman (1981)

The Creation or
Elimination of Boundaries
Recognizing Constraints

(1980)

(1978)
(1980)
Fishman

(1981)

Segal
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-

Positive Connotation

DeShazer

Highlighting & Amplifying
Differences

Watzlawick, Weakland,
Fisch (1974)

Story-Telling

-

Epston

Apparently Illogical
Juxtaposition

(1985)
and

(1983)

Glick & Kessler
Madanes (1984)

(1980)

Wilks sees the purpose of therapy as helping clients
see their problems from different perspectives and/or to act
differently in respect to them.

Alternative stories

generate new solutions that supplant problematic behavior.
He presents a case to illustrate this process

(Wilks,

1989).

The medical director of Kibbutz Child and Family Clinic
in Tel Aviv, Mordecai Kaffman,

in his history of twenty

years' practice of family therapy in Israel, writes about
the family story as the central existential theme that
occupies the family and holds it together.

His belief is

that this script or story is in every case the joint
creation of the family system and therapist.

Kaffman is

particularly interested in what he calls monothematic
scripts, which he compares to a broken record, many
psychiatric disorders such as obsessions,
of cult members.

and the behavior

Kaffman compares the therapist's role to

that of the truth-telling mirror in Snow White's story.

His

therapeutic method is to come to a cognitive understanding
of the situation,

its probable consequences and the

rationale of alternative patterns

(Kaffman,

1985).
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Family Myths
Another collection of studies explores the use of the
metaphor of "myth" within family therapy.
Bagarozzi, Andolfi,
material,

Anderson,

and Angelo provide some introductory

listing some essential elements of the construct

of "family myth," such as symbol, metaphor,
ritual.
rigidity,

analogy,

and

Some writers focus on family myths as a kind of
defense,

or pathology,

others emphasize their

adaptive rather than their dysfunctional aspects,

and

another writes that family myths are both homeostatic
state of equilibrium)

and morphogenic

(in a

(always developing).

One study identifies three postures that individuals take in
regard to family myths that range from homeostatic to
morphogenic with a median "both/and" stance.
Stephen A. Anderson
therapist Dennis A.

(University of Connecticut)

and

Bagarozzi note that Antonio Ferreira

coined the phrase "family myth" and supplied the following
definition:

a series of well-integrated beliefs shared by

all family members,

the focal point around which all family

processes revolve; that which goes unchallenged by family
members in spite of the reality distortions required to keep
myths in tact.

Anderson and Bagarozzi review the

longstanding interest in myths among individually-oriented
therapist

(including Freud, Jung,

and many others),

and

describe personal myths as symbolic reconstructions of past
biological,

familial,

social,

and cultural experiences that

provide psychological order and meaning.

Since Ferreira's
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formulation of the concept of "family myth," its essential
elements — symbol, metaphor,
examined more closely,
personal,

conjugal,

analogy,

ritual — have been

as have the interrelationships among

and family system myths.

disciplines of anthropology,
cognitive psychology,

The

object relations theory,

and systems theory have contributed to

the exploration of family myths,

relating them to the

constructs of "ecology of ideas," "paradigms," "frames," and
"world views."

According to the authors,

an exploration of

myth aids the field of family therapy by re-emphasizing the
role of the individual in family systems,
various clinical models,
interaction),

integrating

and emphasizing meaning

(as well as

addressing "unconscious" levels of experience

through analogy,

bypassing the logical,

cognitive and creative experience

and intensifying

(Anderson and Bagarozzi,

1988) .
Italian family therapists Maurizio Andolfi and Claudio
Angelo provide clinical cases to illustrate how metaphorical
objects enter a family's shared myths,
that transcend the literal,
family plots,
patterns.
journalism,

transmit messages

illuminate hidden elements of

and revise family myths and interactional

The authors write that myth is the antithesis of
since it is located where history and reality

mesh with fantasy to create new situations,
developing through its gaps.

growing and

The authors recommend

considering at least three generations of a family to
comprehend the creation and meaning of myths and their
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hierarchical organization of individual and family elements
(constructed and modified over time).

Symbols and metaphors

are the ingredients of myths which cook up around a few
principle themes which organize family context and meaning.
Andolfi and Angelo show how family therapists can introduce
suitable metaphoric objects

(a throne,

for example)

into

sessions as a continual stimulus for interpreting the
changing aspects of a particular family's reality
and Angelo,

(Andolfi

1988).

British therapist John Byng-Hall concentrates on the
clinical situations in which the quantity or quality of the
mythology represents pathology by reducing the family's
flexibility and capacity to respond to new situations.
Byng-Hall describes a formulation of three patterns of
family role-images which he considers relevant to family
myth:

ideal-self images

(behavior towards which each

individual strives or pressures others to adopt),
role images

consensus

(those roles which together the family agrees

each individual actually occupies),

and repudiated images.

He discusses the origin of family myths in unresolved crises
(failed mourning,

for instance),

based on splitting mechanisms
instance).

and in marital collusion

(a marriage of opposites,

According to this theory,

for

collusive marital

systems must incorporate children into what become the myths
that maintain their parents' defenses.
family myth hides and prevents,

The overt drama of a

often by reversal,

drama felt to be potentially disastrous.

a family

Families often
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enter therapy in a state of flux, with their defenses
breached, hoping to establish a new collusive defense system
and recruit the therapist into it.

An important feature of

this concept of family myth is that certain qualities can be
seen as characteristic of particular individuals while the
family system is seen as the unit that needs to change.
Byng-Hall concludes that there is not only an intrinsic
value to the study of family myth,

but its importance rests

partly on its ability to bridge psychoanalytic psychology
and systems theory

(Byng-Hall,

1973).

Stephen Anderson and Dennis Bagarozzi provide an
illustration of how family myths can help to organize vast
amounts of information,

and how prescribing rituals and

elaborating shared perceptions
changes)

(with subtle acceptable

enables families to transform themselves without

giving up that which ensures survival.

Drawing on the work

of various strategic family therapists,

these authors stress

the importance of adopting a family's view of reality,
empathic appreciation for its mode,

joining with family

members,

They also dip into the

and using their language.

literature on mythology, providing various definitions of
myth,

summarizing as follows:

one way to conceptualize

myths is to see them as supernatural explanations which
legitimize and preserve norms of a given community,
fostering group identity and cohesion,
objectifying problematic phenomena.

externalizing and

Further conceptualizing

myths as a kind of discourse allows an integration of the

55
literature on mythology and family therapy,
concepts as ritual,

symbol,

metaphor,

focusing on such

and family drama.

The

authors also provide the following definitions/descriptions:
a symbol

is a relatively stable unit of perception which

stands for larger meaning(s)

which cannot be fully given in

perceptual experience alone.

Metaphorical activity provides

a multiplicity of images with which the quality of an
experience can be described.

Historically,

behavioral dramas which enacted a myth.
Bagarozzi summarize the work of Ferreira,
others about family myths,

rituals were

Anderson and
Byng-Hall,

and

but emphasize not the

dysfunctional aspects of myths but their adaptive functions,
leading the authors to a great respect for family myths.
They make good therapeutic use of those myths while
re-editing family scripts and re-directing family rituals.
Before providing some strategies for evolving family myths,
the authors summarize some of their key concepts on the
subject:
loss,

myths tend to develop around unresolved issues of

separation,

and deprivation;

abandonment,

nurturance,

they are characterized by a sense of life

being beyond control;
justifications;

individuation,

they include explanations and

they are prized and protected;

perceptions

incongruent with myths are distorted or projected.

The

authors then provide examples of reframing and ritual
prescriptions which enable families to work through
unresolved issues on the analogic level.

Once behavior
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changes,

the authors write,

(Anderson and Bagarozzi,

insight may or may not follow

1983) .

Janine Roberts writes that family myths are both
homeostatic
(developing)
characters,

(in a state of equilibrium)

and morphogenic

— they contain within them seeds for change in
plots,

and endings.

However,

she adds,

family

therapists have not readily viewed myths from a both/and
perspective.

They have focused on the negative/homeostatic

functions of myths rather than myths'
meaning,

cohesion,

and identity.

Claude Levi-Strauss,

contributions to

Stressing,

along with

that mythmaking is a process in

perpetual transformation,

she describes her work with a

family that includes a search for ways to interact with the
parents and children about their active,
mythmaking.

transformative

She and her partner find stories,

rituals,

and

symbols to address developmental questions at the levels of
individual development,
core identity,

multigenerational themes,

and connection with

the world.

family

The

therapists make use of open-ended techniques that encourage
all participants to co-create an understanding of the
family's mythological patterns.

A family-created puppet

show accommodates the language of very young children and
provides a dramatic picture of at-home themes.

The family

makes use of the distance provided by watching themselves on
videotape.

The parents'

story-telling validates the

children's feelings and opens up empathic understanding
parent-to-child and child-to-parent.

Symbols give efficient

57
access to multiple levels of meaning and provide bridges
between in-session and at-home work.

A termination ritual

provides a marking and celebration of learning and growth.
Roberts compares therapy to Van Gennep's three-stage process
of ritual

(separation,

transitional,

and reintegration),

mentioning that a termination ritual works to reintegrate a
family back into everyday life.

She also notes the

importance of working with symbols,
and the arts,

rituals,

for training clinicians,

story-telling,

and the possibility

of sharing case write-ups with clients in order to extend
healing,

closure,

support,

and collaboration

(Roberts,

1988).
Frederick S.

Wamboldt and Steven J.

Washington University Medical Center)
mate selection based on partners'

Wolin

(of George

present a theory of

family myths.

The authors

believe that humans struggle endlessly to convince
themselves that they are in control of their lives.
groups that we enter,
origin,

The

first and foremost our family of

create explanations of life experience that maximize

the familiar and minimize surprises.

The reality that is

created by the explanations of our family of origin is very
resistant to change,

but the authors write that marriage,

partly because we can choose a partner,
explanations.

can alter our

Their research points toward the existence of

two interrelated explanations contained within the notion of
family reality — family paradigm

(shared perceptions within

a family concerning the outside world and the family's place
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within it),

and family identity

(current experience

resulting from the constellation of interactive roles and
relationships in the family).
reality as an objective,

The authors define family

group-level construction that

organizes a family experience and coordinates
They define family myth,

on the other hand,

its actions.

as a story of

one's family that is characteristic of an individual member.
A family's reality,

the authors write,

is a dynamic

construct involving an interrelationship among transaction
(through which participants undergo internal change),
interaction

(encounters that do not necessarily modify

beliefs values,

etc.),

and family explanations.

Family

reality can be altered through a differing face-to-face
encounters or transactions.
"Reality Meets the World,”

In a series of sections titled
"The World Meets the Myth," and

"Myth Meets Myth," Wamboldt and Wolin describe family
members reaching different developmental stages,
accumulating surprises through extrafamilial

offspring

intimacies,

and

creating perturbations that pressure the family's reality by
personalizing individual family myths.

They write that

radical difference from individuals is likely to become
available to the whole family only rarely,

when:

the family

has been unable to resolve challenges within the current
reality and family members acknowledge as a group that they
have not succeeded.

When myth meets myth,

a new couple

integrates respective positions vis-a-vis family of origin
through transactional conversation.

Through preliminary
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analysis of interviews with couples,

the authors have

identified three postures taken in regard to individuals'
family myths:
struggle,"

"accept and continue,"

"process and

and "disengage and repudiate."

They give varying

prognoses for different combinations of postures represented
by couples

(Wamboldt and Wolin,

1988).

Cultural Stories
When studies take on not just individual or family
stories or myths but connect with the plots of larger
stories — those within therapeutic culture or the larger
culture,

especially stories about power,

race,

class,

gender

— some important issues are raised for the community beyond
the therapy-room.

Cultural. Stories Within and About the Culture of Therapeutic
Practice Itself
Lyman Wynne,

Cleveland Shields,

that family therapists
professionals)

(unlike most mental health

regard illness with ambivalence,

it peripheral to their theories,
research.

and Mark Sirkin note

practice,

and consider

training,

and

They argue that it is perfectly appropriate to

conceptualize and work with illness as a narrative in a
biosocial context,

as transactional and profoundly social;

with meanings that are negotiated and shared.
things,

Among other

the authors mention White and Epston's technique of

externalizing problems

(including illnesses)

by asking
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questions such as:
family members,
the illness?"

"What impact has the illness had on

and what impact have family members had on
Since they disdain lineal causality in favor

of circular causality,
stories about illness

systems-oriented family therapists'
(the authors note)

differ from that of their clients.

will almost always

Wynne et al.

note

several clinical/conceptual difficulties with circular
causality:

it is unfair and therapeutically inappropriate

not to locate responsibility in cases of exploitive uses of
power,

and the concept of causality,

rooted to be ignored,

they say,

is too deeply

especially when a family member is

extremely disabled by a physical or mental illness.

The

authors mention professionals'

and the public's relative

willingness to take a complex,

integrative,

biosocial view

of alcoholism which is seen as both an illness and a
behavioral/interpersonal difficulty.

They offer this as a

model for the treatment of other problems.

Rather than

ignoring the historical and cross-cultural tendency to
search for causes for illness,

the authors suggest that

therapists and families thoroughly explore those meanings
(Wynne,

Shields,

and Sirkin,

Virginia Burlingame

1992).

(Northwestern University)

utilized

a tapestry metaphor to evoke the evolving multi-disciplinary
story of the family therapy movement
therapy,

sociology,

child guidance,

anthropology,

(1900-1957)

psychology,

and marriage counseling,

psychoanalytic frame.

as family

social work,

all emerging on a

Psychiatry was described as the
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enabling agent,

general systems theory the unifying theme.

Her history of family therapy drawn from the professional
literature,
with U.S.

interviews,

conversations,

forerunners and founders,

and correspondence

demonstrated to

Burlingame that family therapy was a revolutionary
intellectual movement
Virginia Bassi
Psychology)

(Burlingame,

1982).

(California School of Professional

followed up this study by focusing on the

genesis of the family therapy story during the years
1945-1960, with the thesis that larger cultural changes
promoted its emergence during this time.

Retrospective

interviews were conducted with seven founders of family
therapy — John E.
Spiegel,

Bell,

John Weakland,

Jay Haley,

Theodore Lidz,

Carl Whitaker,

and Lyman Wynne.

Close colleagues of Nathan Ackerman, Murray Bowen,
Jackson,

John

Don

and Virginia Satir were also interviewed.

interviews explored five guestions:

1)

The

To what extent have

family therapy concepts grown out of the sociocultural
changes during World War II?,

2)

In what ways did social

science trends contribute to the field?,

3)

To what extent

did concepts emerge out of the face-to-face interpersonal
relationships of the founders?,

4)

Were the concepts and

techniques developed by pioneers separately or through
interaction?,

and 5)

Did family therapy represent a

paradigmatic shift or was it merely an extension of the
predominant psychoanalytic paradigm?

Results of the

interviews suggested that from the perspectives of the
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founders. World War II and its aftermath and trends in the
social sciences were important influences.

Bassi concludes

that family therapy constitutes a significant extension of
the existing psychotherapeutic paradigm rather than a
paradigmatic shift
Alan Parry

(Bassi,

1991).

(University of Calgary)

proposes the total

adoption of a narrative paradigm for therapy within
therapeutic culture.

Parry describes Freud's greatest

discovery as the validation a person receives while telling
his or her story and finding a voice.

Placing Freud firmly

within the modernist agenda — to liberate people from the
suffocating cultural authority of the previous century —
Parry gives him a crown and a sword of his own.

Equipped

with theories to explain the many mechanisms of suffering,
psychoanalysts like Freud,

according to Parry,

became

prominent examples of the modernist tendency to require an
authority to understand and pronounce on the meaning of
people's experience.
change itself,

A story was not to tell itself or

it was to be understood through the lens of

an underlying myth or archetype.
modernists,

According to Parry,

especially Freud and Marx,

superstition,

sought to destroy

but their hermeneutics of suspicion simply

"found” a new truth hidden in the depths of desire and
interest,

some bedrock reality.

Postmodernists sought to

demystify these new "truths" and all other absolute
perspectives.

Postmodernism can be experienced as an

occasion for nihilistic despair or as an opportunity for
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re-telling our stories with the inventive power of new
language and fresh metaphors.

Parry suggests that recent

developments in the field of family therapy are the natural
therapeutic expression of post-modernism,
psychoanalysis was that of modernism.

just as

The move is from a

modernist first-order cybernetics to a post-modern second
order

(there is no privileged position).

He applauds the

challenges to the last remnants of hierarchy in the field,
signaled by the work of White and Epston, Anderson and
Goolishian,

and Lynn Hoffman.

Parry recommends throwing off

any remnants of the mantle of science and suggests the
embrace of a fully narrative paradigm,

by the identification

of family therapy as a form of literature.

He argues that

the narrative embrace addresses critiques of the tyranny of
pathologizing and the tyranny of the patriarchal family.
Parry then applies deconstruction — a post-modern theory of
literary criticism — to family therapy.

The realization

that every text or story constitutes a selection out of all
possible events,

and therefore a form of censorship, helps

to mold not only the modesty and tolerance of the
hermeneutic stance,

but also the powerful belief that the

ability to change lies within the endlessly inventive
capacity of story-tellers.
re-vised,

re-written; change the stories and you will

change the beliefs!
voice,

Stories can be re-invented,

Parry writes about development of

re-storying experiences,

stories,

couples'

and connecting with others'

stories and family stories,

and the need
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to deconstruct the larger stories
called history).

He recommends that a therapist take a

hermeneutic stance

(acknowledging that there is no

privileged position),
autobiography,

(the victor's story,

that sessions be called conversational

and that all members of such conversations

transcend the limits of their individual vantage points
through imagination and curiosity,

enlarging individual

perspectives to connect with the plots of larger stories,
choosing to become the authors that further the stories of
our culture and our survival on the planet

(Parry,

1991).

David McGill of Cambridge Hospital emphasizes that
families take to therapy narratives that have been developed
within the context of society's stories about gender,
cycle,

ethnicity,

class,

and race.

life

His concept of cultural

story extends post-modern narrative theory and feminist
constructivism about gender roles to include society's
stories about ethnicity and class.
story,

according to McGill,

Awareness of cultural

allows a narrative therapist to

hear a family on its own terms.

Effective multicultural

family therapists must examine their own cultural and
theoretical roots as well as those of different family
therapy approaches.

They must also be knowledgeable about

cultures other than their own,

so that they can hold

multiple perspectives simultaneously

(McGill,

1992).
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Cultural Stories:

Families'

Constructs About the World —

Focus On Class
Professor of Psychiatry James Paul Gustafson in his
book Self-Delight in a Harsh World describes the kinds of
plots

(analogous to lower-, middle-, upper-class positions)

that he believes run the lives of most family members:
subservience,

bureaucratic delay,

and overpowering.

Gustafson writes that these stories are formulas for living
that are routinely futile,

that they serve social

hierarchies and insure individual misery.

He notes

other narrative solutions to narrative problems)
Epston's search for unique outcomes

(Gustafson,

(among

White and
1992).
/

Cultural Stories:

Families' Constructs About the World —

Focus On Gender
Lois Braverman "unmasks" the myth of motherhood through
the examination of historical,
sociological,
examples,

anthropological,

and psychological data, presenting case

questioning the myths of power and the

implications for clinical practice.

She concludes that

mothering is not a biological but a culturally-determined
role,

differing from generation to generation and with

changing economic and social realities.

She writes that

today's "archetypal" family case with an overinvolved mother
and a peripheral father is a product of a particular
200-year historical process.

Braverman writes that the myth

of motherhood that so influences family life and a woman's
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sense of self,

and which causes so much guilt has been

neglected in the family therapy literature.

She believes

that therapists must examine how this myth is explicitly and
implicitly part of the systemic solutions that they
construct with families

(Braverman,

1989).

Joan Laird writes that women's stories have to a great
degree gone untold,

unheard,

and unauthored,

family therapy as well as the world at large.

in the field of
She

recommends turning from one contemporary narrative,

the

"science story" for understanding of human behavior,
the work of story-tellers,
travelers,

artists,

folklorists,

dramatists,

anthropologists — those who have

explored basic, powerful,
of the human condition.

creative,

but unmeasurable aspects

She describes therapy as an effort

to help a client understand her story,
interpretations,

towards

rewrite it,

been denied a voice)

(among people who have

to compose new stories which will be

models for future action.
definitions of story,

or even

choose among possible

Laird provides various

defines a myth as a story that is

especially potent and highly symbolic,

and calls both

story-telling and myth-making essential devices for the
construction of human self and meaning:
sort,

explain,

they help us order,

and integrate; they provide continuity and

coherence; they provide cybernetic feedback between the
personal and social, the inner and outer, history and life.
Stories and myths socialize,
equipment for living.

educate and warn; they provide

Laird points to J.

Draeger's
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description of therapy as the "best text," and M. Wahan's
belief that both therapist and client adopt literary genres
through which they view human experience.
she calls Murray Bowen a romantic
past),

Salvador Minuchin,

comic

(full of nostalgia for the

(with his optimism for

overcoming everything through reframing),
ironic

In this light,

and Jay Haley,

(with an appreciation for paradox and surprise).

She

reviews the many contemporary applications of narrative
theory to therapy
Palazzoli,

(Watzlawick,

Erikson,

Keeney, Hoffman, Anderson,

Bowen,

Papp,

and others),

Selvini

and

highlights the particular importance of listening to women's
stories,

suggesting that a narrative approach may help to

address feminist critiques of the discipline,

as well as to

bridge the gap between individual and family theories,
through studying the relationship between individual and
family stories

(Laird,

Cultural Stories:

1989).

Families' Constructs About the World —

Focus On Race
Donna Nogata evaluates the transgenerational effects of
the World War II Japanese-American internment on
third-generation Japanese-Americans whose parents were
interned,

exploring five cases in which family

communication,

self-esteem, vocation,

identify may have been impacted.

assertiveness,

and

Drawing on studies that

document long-term transgenerational effects of holocaust
trauma,

Nogata describes cases and treatment techniques.
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including family- and narrative- therapy.
family work,
Spark,

based on the model of I.

The focus of the

Boszormenyi and G.

is the unburdening of relationships through dialogues

among family members which give voice to unspoken conflicts,
obligations, myths,

and legends, producing rich exchange.

Some practical limitations of this approach are mentioned
(the distance from,
generation,
parents).

the aging,

and the death of the Nisei

and the potentially inhibiting influence of
It is suggested that D.

E.

Polkinghorne's

conception of narrative therapy

(focus on personal stories,

myths,

can serve several clinical

fairy tales,

functions:

1)

and novels)

to manifest that which is latent,

construct a unifying narrative,

and 3)

2)

to

to reconstruct more

useful or coherent interpretations of past events or future
projects than the present narrative offers
Tamas Kurimay,

(Nogata,

1991).

a Hungarian psychotherapist, presents

the case of a 16-year-old boy and his family for whom
behavior therapy was not alleviating "obsessive-compulsive"
symptoms.

At that point,

the family therapist hypothesized

that the holocaust experience was appearing in the third
generation as a family myth.

Among other things,

the

therapeutic team read out loud a letter as a toast during a
celebration dinner with the family.

The letter contained

some metaphorical instructions and directions to read and
discuss the bible and books about World War II with family
members.

Two weeks after the letter was read,

symptomless and remained so

(Kurimay,

1990).

the boy was

69
Critiques
Critiques of family therapy challenge researchers and
practitioners to attend to the larger cultural stories of
social-historic context and power politics,

and to develop

an ethical stance in their work.
The Australian sociologist Kerreen Reiger,
article about family therapy,

in a 1981

criticizes its theorists and

historians for a chronic disregard for socio-historic
context.

He notes the field's adoption of biological,

technological,

and economic metaphors without the

development of any analysis of the social complexities of
the institution of the family in the socio-political
contexts which have shaped these metaphors
In his 1988 book Against Therapy:

(Reiger,

1981).

Emotional Tvrannv

and the Mvth of Psychological Healing, psychoanalyticallytrained researcher Jeffrey Moussaieff Masson suggests that
psychotherapy is equivalent to emotional tyranny.

He traces

the existence of family therapy back to its recognition of
the limitations of Freud's focus on the internal world of
the individual, yet Masson writes that the world of the
family is still a narrow reality,

and,

additionally, when

one moves to a systems focus, psychoanalysis is of little
use.

What is called for, he writes,

is political analysis,

which he finds strikingly absent in the writings of most
family therapists, who show themselves to be innocent, he
says,

of awareness of class, poverty,

inequality,

hunger.
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traumas of war, rape, battering, and child abuse (Masson,
1988) .
Deborah Anna Luepnitz's The Family Interpreted:
Feminist Theory In Clinical Practice (also published in
1988) raises a similar criticism:

individual therapists

sometimes make the mistake of trying to understand a client
out of the family context; family therapists try just as
naively to understand families out of the social
(patriarchal)

context.

She goes on to say that cybernetic

models, concentrating so persistently on the way parts of
structures affect one another complimentarily at particular
moments in time,
of power itself.

ignore the power of history and the power
Luepnitz provides a pointed expression of

one formulation of the power problem as follows:
participate in their own abuse, but not as equals"

"Women do
(p. 163).

Luepnitz wonders what language family therapists would be
using today if Margaret Mead (who wrote many more volumes
about families than her one-time spouse Bateson) were the
field's "parent."

She speculates that if Mead had been the

language-shaper, there would be more gendered talk in the
field about mothers, daughters, fathers, sons, and less talk
about circuits, dyads, and feedback loops (Luepnitz,
Roger Lowe,

in "Re-Imagining Family Therapy:

the Metaphors We Live By"

1988).

Choosing

(1990), sees the 80s as an intense

period of examination for the field, from within and
without.

His focus on metaphor as a problem and problem-

dissolution system places his analysis in the hermeneutic
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tradition.

Among other things,

he discusses what the

metaphor of "family systems" obscures:
clients'

the view that

statements may be taken at face value

(rather than

as higher-system symptoms); that clients are real people in
the room

(rather than a family system); that the therapist

is a participant in a conversation

(rather than a technical

expert on a system); a focus on developing relationships
(rather than on analysis of relations); a focus on
inequality and individual responsibility

(rather than

circularity and reciprocity); concentration on individual,
social,

and cultural aspects of problems

interactional,

hierarchal,

(rather than

and intergenerational); and

attention to the relational and reflective aspects of
therapy

(rather than the instrumental).

Reviewing the

various alternative language-based metaphors emerging in the
field to replace "family system" — "conversation,"
"discourse," "narrative," and "text," — Lowe borrows from
postmodernist cultural studies

(theory, practice and social

history of the creative arts; historical home of the
imagination)
Briefly,

a criterion for comparison of metaphors.

Lowe cites the work of Richard Kearney

(1988)

whose

case history traces metaphorical beliefs about the
imagination as a:

1) mirror

medieval traditions),
German idealism,
and 3)
glasses

2)

lamp

(in biblical,

classical,

and

(in renaissance thinking,

the romantic movement,

and existentialism),

interminable interplay between multiple looking
(throughout the time of the postmodernisms
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(structuralist,

poststructuralist,

endless circularity!

deconstructionist))

—

Both Kearney and Lowe call for the

revisioning of the imagination through ethical-poetic
metaphors,

so that culture can be seen as a creative project

in which humans play important ethical,
political roles.

and

The ethical stance puts the good before

questions of truth and being,
towards others.

artistic,

and favors responsibility

Poetry balances the ethical with a banquet

of imaginative possibilities.

The ethical imagination

acknowledges that the world should be different and the
poetic that it could be.
Using this ethical-poetic criteria,

Lowe favors current

metaphors that are literary

(honestly favoring discourse —

language practice,

(persuasion),

(interpretation))

rhetoric

to those that are linguistic

purer concepts of language,
structuralism).
writes,

and hermeneutics

conversation,

(favoring the

and

Favoring linguistic abstractions, he

emphasizes the structure and properties of a closed

and completed system, while the literary metaphors favor
people and social practice.
difference between being

Lowe doesn't see much

(as therapist)

an expert on

changing family systems or an expert on changing linguistic
systems.

He prefers metaphors which ask the central

question of ethical imagination:
play will be liberating of others?

what kind of imaginative
(Lowe,

1990).
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Conclusion
The review of the literature has placed the focus on
"narrative means to therapeutic ends" within the context of
the discipline of family therapy,

and has tied it to the

notion of knowing as a social and creative act.
Many studies in the field explore the relationship
between the stories we tell about our experience and the
experience itself,

examining whether a narrative's truth-

claim is to be evaluated in terms of correspondence to
actual events or in terms of consistency,

aesthetic appeal,

meaning, utility,

or efficacy in

credibility,

coherence,

worldmaking.
There are a number of studies that describe the use of
various forms of narrative practice as applied to
psychotherapy,

but most focus on the narrative metaphors of

"story" and "myth."

Some frame therapy itself as the

telling of plausible alternative stories.

Some examine the

use of teaching stories to train therapists or to engender
change in clients.

Within this literature there is some

discussion of the nature of metaphorical stories:

the

beauty and safety of indirect communication with multiple
layers of meaning,

to be interpreted by clients themselves

in their own ways in their own time,

individually and

collectively.
There is a body of literature on couples'
family stories,

and family myths.

stories,

The essential elements of

the construct of family myth are delineated as symbol.

74
metaphor,

analogy,

and ritual.

Different practitioners

envision family myths to be stagnant or evolving,

or both,

and these visions have impact on therapeutic practice.
A number of studies look beyond family stories or myths
to cultural stories and myths.
field of family therapy,

These,

and critiques of the

challenge researchers and

practitioners to attend to socio-historic context and power
politics,

and to take an ethical

in their work.

(or ethical-poetic)

stance

This is the part of the literature that

challenges practitioners to expand the healing circle beyond
the culture of individual families to address such issues as
poverty,
culture.

racism,

inequity and violence in the larger

CHAPTER III
RESEARCH DESIGN AND METHODS

Design of the Study
Previous Studies
This researcher has completed three preliminary
research projects which have contributed to her knowledge
and experience in the field:
•

a qualitative study including three observations in a
nursing home setting with field notes and
semi-structured interviews with three residents about
their life experiences, particularly their narrative
practices

•

an examination of the texts of twelve of the speeches
of Carrie Chapman Catt
cure of war,

(1859-1947)

on the causes and

in order to characterize her speaking

style, means of argument,

and metaphors used to

describe war and peace
•

three 90-minute in-depth interviews with two writers
1)

the history of their writing lives

2)

their present writing practices

3)

their meaning-making

Tapes were transcribed and analyzed to craft
participant profiles and to report on salient themes.
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These projects have required an attention to language
and meaning.

Two of them have provided practice in

conducting semi-structured interviews with five subjects
about their narrative practices.
transcription,

Experience with

the crafting of profiles,

attention to

emergent salient themes, the writing and presentation of
research reports, have provided training and preparation for
the current research process.

These projects,

however, were

not preparation for the experience of gathering research
participants together in a group to respond to a
condensation of the raw data and to participate with the
researcher in analysis of the data.

This stage of the

current project has provided many surprises.

Sources of Data For Present Study
The sampling of participants for this study was
purposeful.

Within time limitations

(which limited numbers

of participants), the researcher has tried to allow for the
widest possibility for various readers of the report to
connect with the material.

Therefore,

efforts have been

made to contact participants from a range of disciplines,
different ages,

genders,

races,

of

and class backgrounds.

Twelve persons were approached through the mail and a
follow-up phone call to arrange for face-to-face contacts.
They are narrative practitioners in their roles as
psychotherapists, teachers, writers,
oral historians,

students,

clients,

actors,

story-tellers,

and collaborators.

They
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were all potential participants in the study.

They were:

the training director of a large community mental health
center in Athol/Gardner,

a bereavement counselor who

facilitates a pediatric bereavement writing support group at
a hospital,

the two directors of the child and family clinic

at a local community mental health center,
story-tellers,

two professional

two founding members of the Chicopee Women's

Writing Collective,

a theater professor at Smith College,

the director of a theater school,

an actress,

and a

representative of an oral history center in the Boston area.
During the initial contact meeting,

potential

participants were fully informed about the research design,
and were selected according to interest,
appropriateness.

availability,

and

At that point they were asked to read and

sign a consent form and to schedule a time for the initial
interview.

Six participants were chosen.

All were people

who could comment on the various meanings of story-telling
in different contexts.
This has been a qualitative,
study.

descriptive,

exploratory

One would not expect to generalize from outcomes,

but rather to identify meaningful themes for further
exploration.
philosophical,

The researcher would hope to develop
practical,

and political hypotheses about the

nature of the relationship between story-telling and
psychotherapy,

upon which future theory, practice,

research may be based.

and
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Procedures for Collecting Data; Evidence to Be Obtained
In his book Narrative Knowing and the Human Sciences.
Donald Polkinghorne focuses not on the material or organic
realms of human existence,
which, he writes,
forms,

but on the realm of meaning,

is structured according to linguistic

one of the most important being narratives, which

organize events into wholes that have beginnings, middles,
and ends.

Though most human sciences have modeled

themselves on the physical sciences, which were developed to
study the structures of "reality” outside the realm of
meaning,

several disciplines — history,

literature,

and

some branches of psychology — he writes, have been
concerned with understandings shaped by narratives.
Polkinghorne

(1988)

believes that these disciplines can

serve as models for all others in dealing with linguistic
data,

that knowledge obtained in this linguistic realm is

different from that obtainable in the material or organic
realms,

and that it consists of descriptions of meaning,

which cannot be organized into laws,

and that do not provide

information for the prediction of future linguistic events.
The strength of qualitative research, write Catherine
Marshall and Gretchen Rossman

(1989),

directly with this realm of meaning;
exploratory,

is that it deals
it is descriptive and

and it stresses the importance of context.

At the heart of what it means to be human is the
ability to symbolize experience in language.

Recounting

narratives of experiences has been the major method that
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humans have used throughout recorded history to make sense
of experience,
language,

and that in the meaning-making realm of

interviewing is a basic mode of inquiry

(Seidman,

1991).
Seidman has developed a type of in-depth
phenomenological interview that combines the life-history
technique of Bertaux and a focused in-depth interview
informed by phenomenology,

especially that of Alfred Shutz.

In-depth interviewers use primarily open-ended questions,
encouraging participants to reconstruct their experiences of
the topic area.

Consistent with the narrative structure of

beginning/middle/end and past/present meaning-for-future,
Seidman's process begins with a focused life history
minutes),

continues about a week later with an interview

about the concrete details of present experience
minutes),

(90

(90

and ends about a week later with a 90 minute

reflection on meaning

(Seidman,

1991).

The present study has made use of an adaptation of
Seidman's process consisting of a two-hour,

condensed

interview including the three areas mentioned above,

applied

to narrative practices:
•

the history of participants' multiple narrative
practices

•

present narrative practices

•

what the history and present practices mean to
participants, with an emphasis on comparison of various
narrative roles,

and meaning for future practice
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At the opening of each interview, participants were
asked to include an introduction to themselves and their
definition of story or narrative,

in order to generate some

foundational material for comparison among participants.
Taped interviews were transcribed and analyzed
following section).

(see the

A reflection paper was written by the

researcher and sent to all participants in advance of a
video-taped group session in which all participants were
invited to discuss the reflection paper and to describe the
impact of these research conversations on their thinking.
This discussion was transcribed and analyzed.

Treatment of Data
In their book Designing Qualitative Research. Marshall
and Rossman quote Schatzman and Strauss as they describe the
general process of the qualitative researcher in analyzing
data:

She "names classes and links one with another,

first with 'simple'
the linkages,

statements

that express

and then continues this process until

propositions fall into sets,
of linkages"

(propositions)

at

in an ever-increasing density

(Schatzman and Strauss,

1973, pp.

108-110).

Marshall and Rossman go on to delineate five modes of
analysis:
themes,

organizing the data; generating categories,

and patterns

language,

(salient themes,

patterns of belief)

recurring ideas or

that are internally consistent

but distinct from one another; testing emergent patterns
against the data

(searching for negative instances,
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incorporating patterns into larger constructs,

searching for

other plausible linkages); and writing the report.

They

emphasize the use of inductive analysis in qualitative
research,
data

in which salient themes emerge right out of the

(Marshall and Rossman,
Irv Seidman's emphasis,

Qualitative Research,
words of participants,

1989).
in his book Interviewing as

is similar:

theory emanates from the

it is not imposed on them;

interviewing is essentially open-ended.

in-depth

The interviewer is

attentive to the words of participants, using those words as
much as possible to report results,

looking for salient

material within individual interviews and connections among
interviews.

The researcher's task, he writes,

is to present

the experience of participants in compelling enough detail
and sufficient depth that readers can connect with the
experience,

learn about its component parts,

and deepen

their understanding of the issues it reflects.

The

understanding should be of such depth that considerations of
representativeness and generalizability are replaced by the
compelling evocation of individuals' experiences.
researcher reduces data inductively,

The

not addressing the

material with a hypotheses or theory developed in another
context.

She comes to the transcripts with an attitude of

openness, marking passages that are of interest,

reducing

and shaping materials into form that can be shared and
displayed

(Seidman,

1991).
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This researcher followed Seidman's guidelines in order
to develop from the material both profiles of individual
participants and a report on salient emergent themes.
Profiles were reported as narratives in the participants'
own words.

The interesting excerpts from transcripts were

organized into categories,

after which the researcher

searched for patterns and connections within and between
categories that might be called themes.
In order to deepen and enrich the data,

participants

reviewed the researcher's reflection paper including
profiles and a report on salient themes,

after which they

met to discuss the reflection paper together as well as the
impact of this research process on their thinking.

The

researcher facilitated this videotaped discussion.

This

tape,

in turn,

was transcribed and analyzed to search for

additional patterns,
Finally,

connections,

and salient themes.

the researcher reported on what she learned

from the entire process of interviewing;
transcripts;

identifying,

connections,

and themes;

themes into categories;
facilitating,

taping,

marking,

studying

and labeling patterns,

crafting profiles;

organizing

writing a reflection paper;

transcribing,

and analyzing a group

discussion in response to the reflection paper and the whole
research process.
The researcher answered the questions:
research mean to me?

What did the

What general connections were found

among the experiences of the participants?

What new
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understandings have emerged?

What has confirmed initial

instincts?

Been consistent with the

Been surprising?

literature?

Inconsistent with the literature?

Limitations
Although the study's participants included women and
men,

ranging in age from their 30s to their 50s,

range of ethnic groups,
it was a small sample

class backgrounds,

from a

and disciplines,

(six).

Although the study was designed to be a collaborative
process among participants,
participants'

abilities

it was clearly limited by

(or inabilities)

another and interpret information

(verbal and non-verbal)

across boundaries of gender,

class,

temperament,

discipline,

Clearly,

learning style,

to connect with one

culture,

age,

and vocabulary.

the data and analysis of data was also shaped

by the researcher's selection of disciplines,

participants,

research questions,

portions of transcripts to be shared,

and salient themes,

all shaped by her location in time,

place,

and culture as it relates to those of the

participants.
Narrative practitioners selected from different
disciplines were predisposed to an interest in the bringing
out of stories from private to public realms,

and therefore

to issues of publishing in a variety of forms such as
performance,

text,

exhibit,

and ceremony.

Although it was

not expected that the issue of community-building would
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emerge from interviews as a dominant theme,

in retrospect,

it is not surprising that this would be especially important
to those concerned with story-telling,
publishing.

performance,

and

CHAPTER IV
RESULTS

Results and Discussion of Data from Initial Interviews
After the six interviews had been transcribed
word-for-word,

participants were provided with the following

profiles of one another crafted in their own words and
preliminary reflections on salient themes

(some reflections

presented in the form of questions for participants):

Dick Baldwin - Profile
Introduction:

"Story11

Is Too Damn Linear.

Life Experience

Is Not
I think

[the term]

"story"

because it emphasizes the one
literature

...

is extremely misleading

...

particular art form:

and that is way too limiting

quite aware since I majored in poetry
richness

...

and

...

...

...

...

[of]

although I'm
the

...

latitude that occurs inside language,

and how it can evoke "home movies,"

...

but

...

it's

problematic for me to apply the word story to the kind of
ongoing stream of action which we're embedded in and moving
through as we talk

...,

it's too damn linear

trying to say is that my understanding,
is non-linear,

...

[it's about]

...

What I'm

to a great extent,

events or actions that may

or may not lend themselves to serial description or lend
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themselves to narrative description.

Here it would be

easier for me now not to point to story and narrative,

but

to point to the visual arts perhaps ... We have a struggle
trying to use the word "story" because it's a little like
using DSM-IV rDiagnostic and Statistical Manual of Mental
Disorders.

4th Edition1 to describe a person.

Vernon Cronen ...

said to me a number of years back ...

(perhaps it shows up in ... the book ... he and Pierce wrote
around their coordinated management of meaning)
tried]

to describe ... people in relationship,

communication ...
willy-nilly,

as all of us

[in]

what extent?

figure out,

Then we do that play,

...

sometimes

in and out of everybody else's plays

every time we do ... we ...

play,

... wandering,

[that he

...

and

is there a fit?

To

and we move into another

and for me that's a metaphor that has really stuck.

Born and Raised
I'm 56 years old,
well-educated,

I'm a white male,

I'm a WASP ...

[went] to an Ivy League college,

I'm

spent four

years in undergraduate school, two years at a boys' boarding
school

...

I'm ...

the oldest child and the first son out of

all of our extended families ...

I was born and raised in

New England.
My family is interesting in that my father clearly
comes from a white collar,

Protestant ...

Congregationalist

background; my mother comes from Irish-French, Roman
Catholic,

and ...

blue collar background.

My grandfather on
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my mother's side was a machinist who worked in a factory all
his life,

and indeed all the children in his family put

their time in "the shop,"

... that was the word in the

manufacturing community that I grew up in.
of the family were more the ...
of course,

father ...

The other side

local business people,

and,

and his sister were college-educated,

and his sister became a nurse ... he ran his own insurance
agency ...

so there's a little bit of a class ...

dichotomy.

My education pretty much would encompass English,

and

I'm interested in philosophy, had a lot of pre-med courses,
a lot of sciences and then eventually ... did graduate work
in the fine arts, where I settled into design and sculpture
— worked in those particular fields,
...

and then had a career

as an art teacher at both a boarding school and at the

community college level.
out ...

and had ...

After that,

and still have,

I essentially dropped

some ...

abiding

disagreements with chunks of formal education.
[I]

sort of reinvented my notion of teaching and my

interest in art ...

by moving ...

slowly into social

services.
I think the way I would describe myself
that ...

...

simply,

is

I'm exploring the combination of what for me means

being an artist in the context of social services ...
don't mean an artist ...
at home, which I do ...

I

in the sense that I paint paintings
but I mean I am doing my version of

art while I'm doing my version of social services; that on
the better moments they're the same for me.
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A Whole String of Highs
When I was ...

a college ...

summer vacation and ...

freshman,

[on]

I started to carve a log of pine I

got from a woodpile at a summer cottage ...
carve a central rudimentary figure.

I started to

I had been interested

in art a lot even before high school,
growing up,

I came home

it was ... part of my

so doing that wasn't all that surprising,

what was surprising is that at some point ...

but

it felt as

though I stepped into another world entirely ... which was
an intensely pleasurable one,

and felt ... totally in the

present ...
That was the strongest relatively early experience I
had of being so involved in something ...
I was making something ...
pleasurable ...

feelings,

and [it was]

in the sense that

associated with such

and a sense of adventure,

and a

sense of not knowing exactly how things were going to come
out ...

and somehow,

reality ...

doing that,

I

...

experienced another

I've had that experience many, many times since,

but I think that was one of the earlier ones that ...
started to shape what I was doing.

For example,

really

that

experience led to taking more art courses as an
undergraduate which led me into having some difficulty with
the English department chairman because he wasn't exactly
sure what I was majoring in,

art, philosophy,

An experience jumps out [that happened]
tail-end of my art teacher career ...
nearby.

During that time,

or English.
...

at the ...

at a community college

I had continued to work on ...
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sculpture and drawing,

especially drawing ...

I was working

with a friend of mine with a drama production ...
anything that was formal
taken by an ongoing ...

...

[and]

outside of

at school I had been

set of experiences with ...

students who were ... my advisees,

the

and all the problems they

were presenting [which] didn't have anything to do with art,
they had to do ... with their families, their dates,
their futures and their pasts,
money,

and their circumstances and

and all that other important stuff,

and I remember

one time I saw this wonderful young woman ...
bright ...
point

She and I hit it off really well,

... we had a show of student ...

we were in the hallway of the ...
talking.
. . .

and

extremely
and at one

and faculty work and

exhibition-area ...

She was going on and on asking me questions about

this particular work ...

point with this

I remember struggling at that

... very powerful internal sensation — that

to the extent that I tried to answer her question to ...
that

[extent]

remember ...

I would delete the meaning of her question.
that that was

intensity, very rapidly,

...

I

an experience that grew in

and then I just said that ...

it's

impossible to talk to a dancer without stopping the dance,
so that as soon as we do this, we create another reality and
I'm not at all certain of the relationship between the two
. . .

That event ...

synthesis
me,

...

became a ...

nodal point for me in a real

That experience was a blurred experience to

yet it contained the same kind of excitement and

intensity that I had felt about making this

...

sculpture
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...

except that this one very clearly occurred in

relationship with another person.
The only thing that I

...

am ...

sure of is how I

linked it with that earlier experience and how ... making
[something] was,
history,

and is,

really important to me.

like many people,

Something ...

I have a

of a whole string of highs.

that I can very clearly name is that the

moments when I feel like I'm really not making something
with people are the times when ...
...

I really get bummed out

that's very discouraging to me ...

I'm more excited when

I have more of a sense ... that something is being made or
produced ...

that sense that I'm going to be creative,

going to be socially creative,
describe it ...
. ..

I'm

I don't know how else to

I don't mean something that has stuff value

although I dare say that my increasing involvement in

media in the last four or five years is partly an effort ...
to have more of a sense that I'm making something.

I mean I

want to leave more of a trail ... you know what I mean?,
difference between ...
Many ...

the

an oral story-maker and a poet.

experiences that I've had, particularly since

the one that I'm referring to about the student ... many
stories since then are embedded in relationship and very
much in the present ...
people,

experiences that I've had with

a lot of them with families ...

a lot of them with staff.

I've worked with ...

Those highlight experiences,

there's no doubt that I want to re-do those.

I don't mean

go back and re-do them ... but I'm constantly trying to make
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happen those experiences and what's very important ...
that they happen with other people ...

is

not in isolation ...

I have a sense that if I felt good enough about them
happening in isolation,
I'd just paint,

I probably wouldn't do this work and

and that somehow that switch happened at the

tail-end of my teaching,

and that one story is illustrative

of the shift for me ... That event was more exciting than me
doing the drawings at home ...
socializing event ...
willy-nilly,

it was a social and

and it's that I've been exploring,

sometimes aware,

sometimes in a totally unaware

way.

Reflexivitv and the Accordion
Recently,

I've decided that one instrument I want to

learn how to play my usual four chords on is,
the accordion ...

of all things,

Doing that, which is not verbal, has led

me to want to hear more of other people doing that.

I've

been listening to one particular Zydeco piece over and over
again ...

[I'll play]

some recorded music ... then I'll play

the accordion again ... then I'll listen to music again,
then ... we'll tape ourselves and I'll listen to that,

and

so all those experiences are all co-describing themselves,
nonverbally ...

like a whole nest of experiences that I'm

co-constructing that are all

...

influencing one another,

all in action ... That's not a bad way of describing ...
process

...

that I try to do a lot,

in a language,

does that make sense?

a

and it may or may not be
Reflexivity.

So you
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play something,
you play,

you listen to it again,

you listen again,

you listen to somebody else play something, you

listen to it again,

and then you play — it's not exactly

linear — They may or may not effect one another . . .
Language is just one of many modes of action ...
would find creative,
artistic sense,

generative,

that

[I]

not so much creative in an

but generative ...

as in:

Jesus!,

to something else,

and clearly that's exciting,

an adventure here,

and wow,

that's fun,

it leads

and there's

let's play with that

Being An Artist
There's

[been a recent]

job change ...

a move from the

clinical director of a small group of clinicians in a small
agency to ...

the director of education and training in a

much, much larger agency — our two have merged ... That ...
is a timely switch for me,
a

...

since I was running out of gas as

clinician because ... my interest in therapy ...

kind of borderline.
therapy ...

is

I'm really not so much interested in

I'm interested in a kind of educational process

that really gets messed up with notions of being an artist.
In work ...
provocative,

I tend to be very provocative ... verbally

and I do that in a variety of ways and some of

it probably comes just from my upbringing, my family's sense
of weird humor,

but a lot of it's also intentful

...

and it

plays an important role in what I was saying before ...
about my trying to do social services as if it were an art
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form ...

Provoking [generative]

experiences in myself and

other people is an important part of why I'm doing.
Part of what I'm up to is trying to co-build a context
which will tend to encourage this kind of thing happening
. . .

the generative experience ...

context.

This is a little different now from me directly

provoking somebody verbally,
. . .

for people who are in that

although I do that all the time

This is a longer-term plan ... The short-term plan is to

provoke somebody in the present ...

I'm trying to provoke

small changes that are connected to pleasure ... That would
be a nice definition of psychotherapy.
What I'm trying to do is co-build with the people I'm
working with a cluster of contexts that are a little bit
different inside a community mental health system ...
inciting in myself in a context with other people,
of generative pleasure
fertilization,

that kind

[which] necessitates cross¬

[or reflectivity]

... precisely because I

think the cross-fertilization is a key sort of event,
I wouldn't necessarily call it [cross-fertilization]
would call it "a train goes off the tracks and ...

I mean
...

I

because

it went off the tracks everything that you discovered."
One way I can make some sense out of all this
think about ...
...

is to

if I go home and I work on a fine art thing

I mean paint ...

it feels much more private ...

almost kind of a meditative experience,
worshipping,

...

it's

a kind of a

sort of my variation of a spiritual

[event]

But doing the work thing is more like performance art ...

...
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Sometimes
ass:
up,

... performance art gets to be a major pain in the

too many players on stage,

the musicians haven't shown

one of the actors just threw up,

to pay the rent,

nobody has enough money

I'm not getting paid enough to do this to

begin with, wouldn't it be easier to just go home and do
non-performance art?

...

I enjoy both,

enjoy the performance stuff more ...

but so far I think I

I want other people to

have that same experience of the feeling of the reflexivity

The Lvhn Hoffman Story
Maybe seven years ago,
us as a consultant.
experiences

Lynn Hoffman began to work with

I had another one of my little exciting

... And the funny thing is ... what she

mentioned was story ...

and for some reason or other ...

when she used the word story in that context,

Christ,

I've

heard the word only about a zillion times — but for some
reason it was the then-ness of her using the word story in
the context of myself and a bunch of staff,

I literally

experienced a small flash in front of me.
It felt like she made a link for me between a part of
what I'd been doing,
this:

and ... thinking .. There was a lot of

women's ways of knowing, women's metaphoric voice,

and story and narrative therapy and all that stuff,
were common words,
used the words,

those

but for some reason ... when Lynn Hoffman

I had this little flash of light,

and I know

... when she said that, what that meant was that you could
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...

do two things simultaneously — that was the experience

that was a little bit of a high — that you could go from
the idea of story as a narrative into story [as] multimedia
... At the same time I had this sense that you could go from
voice to publishing ...
to happen ...
happen,

these were logical things that had

not only do they have to happen,

culturally,

so I might as well just play around with

it a little bit more directly ...

I'd been foolin' around

with different media for a while ...
computers along the road ...
publishing.

talk[ed]

I'd already discovered

I discovered desk-top

The multimedia thing,

publishing,

but they will

and the story and the

and all that, that wasn't new so that when Lynn

about story,

I knew that I could publish, you see,

and that's the kind of link that happens in my head ...
'cause our culture was giving me that language, using the
computer as the vehicle for moving that ... word inside
closer

...

to me personally:

this was personal technology.

Popular Video and Transformation
The other thing that was ...
. . . met a fellow,

Carlos Fontes

experience ... with videos,
in Portugal,

...

fortuitous ... was that I

...

[who] has a whole lot of

comes from a poor background

and was doing his doctorate at U. Mass,

communication,

in

and his whole focus was on documentary video,

and that's where you can find the media with a political
transformative purpose to it.
Carlos, myself,

and ...

[a]

With the combination of

staff member who made it

...
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possible for us to get some grant money, we were able to
bring into the agency a small ... basic ... desktop
publishing system ... We're in the middle of most of the
hardware that developed ... after this thing of Lynn Hoffman
. . . this notion of story, and ... my notion of story that
... has to be multi-media, that it has to have a kind of
richness to it.
Recently, Carlos was able to finish our first film that
was made ...

in collaboration with the women in what's

called the Mosaic Group here.

The Mosaic Group is for

mothers of children who have been sexually abused ... The
point of that is that the mothers are often neglected by,
not trampled over,

if

in our culture's rush to save the child.

A lot of the mothers ... are also survivors, but nobody
helped them then, because this is a cultural story that's a
relatively new one, or it's taken a different turn, a more
public turn.
[Carlos] somehow personally was able to blend in with
this group of ... women, many of whom are survivors ... He
introduced ... the video-technology ... and he introduced,
more importantly, the notion of popular video ... which is
based on the participatory process notion that the people
who make the video or ... the people who are in the video
have the means of control of the process that puts them
there.

Quite unlike the standard- or mass-media, where the

person who's being filmed is frequently ... at the other end
of an observation-manipulation device that is used for other
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purposes, and usually the first person gets no benefit ...
Carlos and I hit it off and still hit it off very well
around political interests around transformation, that's
another story, how we utilize interesting media and why I'm
not so much interested in psychotherapy.
By allowing the ... group to learn how to use video,
you make a video ... that is in some way an enactment,
this is artistic stuff,
collaboratively built,

... constructed,

...

... this is

... not only observation, and I don't

really mean communication ... This is stuff that they make
... But it's about them, and so the process of doing that is
a transformative process (that's the point of popular video)
. . .

it transforms individuals and the group while, during,

and after the processing ... It's reflexive, categorically.
Folks have to begin to question, verbalize ... their
identity ... They have to go from private to public notions
of self ... They have to deal with why are they doing this?
Who are they?

What does it mean?

anybody else?

If we're going to show it to anybody else,

why are we doing that?
know?

Does it mean anything to

What might it mean to them?

Do we

Is it important to find out?

Carrie Pratt - Profile
A Community Activist Without A Community
I'm a new parent and that seems to be a role that takes
up a lot of who I am ... now ... I've lived ... all over, so
...

I don't really have a home ... I ... think of myself in
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that ...

corny way as a citizen of the world,

but that's

important to me because it's made a difference in how I work
. ..

I think of myself as a community activist but I don't

have a community ...

[so in] the work that I do I've [had]

to find a way that I can work with people when I'm not
necessarily from that place.
I've lived in Africa for a long time,
there ...

I think ...

lived and worked

integrating that experience with my

experience in the U.S. has formed a lot of ... who I am and
how I look at the world ... Most of my working experience
. . . was in Southern Africa ... most of my adult life has
been there ... where there is this role which is ...
nonformal adult educator,
adult education,

and it's a mixture of what here is

community activism and organizing ...

it's not really found in the United States ...
here,

initially,

there's

...

Coming back

I was looking for jobs and I thought

nothing that fits what I do,

and my work

experience doesn't make sense to anybody here ...
lot of people are doing that work,
that

way

. . .

and

and so for me . . .

I think a

but they don't see it in

I was really lucky to

stumble on the Oral History Center which does really merge
those two things

... using educational tools to accomplish

the same ends as organizing.
Some of the academic work I've done has been in
interviewing people who do what I consider to be non-formal
adult education — who don't consider themselves non-formal
educators,

and getting them to talk about their work

99
pulling together the common threads,
—

and making the argument

[that] we're all doing the same thing even though ... we

don't call ourselves the same thing.
In the past I didn't know that I was on a track,
only made sense on looking back,
sense.

it

and maybe I've made it make

But I think I've always been involved in community

organizing since I was a teenager.
looking back,

I think again,

in

a lot of that organizing work is about hearing

people's stories and using the information that's in them to
take action,
was doing ...

[but]

I wouldn't have ...

But I think ...

that's what was happening ...

said that's what I

in times when it's worked
I worked in the U.S.

...

through high school and university doing anti-apartheid work
and organizing around women's issues,
...

and issues of violence

I dropped out after one year [in university]

and went to

Africa and was teaching.
I knew of someone who taught school in Botswana,
wrote that school and said look,
[camp]
. . .

counselor,

I have experience as a

I have experience as a teacher in a prison

if I was willing to come over,

if I did pay may airfare

and work for room and board, would you have me?
essentially wrote back and said ...
to meet.

I went over,

and ...

but I knew nothing about Africa,

I

I was really

started realizing that the best resource

I had was my students' experience,
could all build on,

And they

just tell us what plane

shouldn't probably have been in a classroom ...
at a loss,

and I

and that was something we

and began to look at history and look at
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English through the prism of
lives.
...

... what they'd lived in their

But again I didn't call it story,

it was more like

just what works.
And when I came back and did more activist work,

finished up university and did a master's degree ...

I
in

sociology and then went back over to Africa and I was
coordinating a program that ...

...

brought over technical

volunteers to ... provide training to women's groups,
cooperatives,

and liberation movements ...

and the hope was

that those people would come over, would donate their skills
to the organizations in Zimbabwe, Mozambique,
would get concrete skills,
to the U.S.

coming in,

but then ... they would come back

and tell their stories ...

some organizing work ...

and Zambia,

in the hopes of doing

So again ... the story element was

and then I came back here and found the Oral

History Center.
I started working there about three years ago,
think the other piece,

though,

and I

is that my undergraduate

degree was in history when I finally finished up ... We
didn't do much with oral history then, but when I was in
Zimbabwe,

I volunteered at an oral history center that was

collecting primary documents from the South African struggle
...

both oral histories and also posters,

that were banned in the country.

literature,

things

[We] tried to keep that

history saved so that one day it could go back ...

and

that's probably why I took an oral history workshop ...
because I had begun to gather a ...

sense of oral history.
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All those ... threads
on this point.
yet,

...

came together ...

to start me

I haven't consciously tied them together

and I think through working on the Center's model I

began to really ...

say:

"Okay I see what I've been doing,

I see the common thread,"

...

began to define story as

something that was very important both to me personally and
I think in doing the kind of educational and organizing work
that I want to do ... A lot of times as an activist early on
...

I was hunting and pecking ...

this issue,
speeches,

sort of

...

"okay,

here's

how do we mobilize people ... do we have

have rallies,

talk to people?"

combination of things and sometimes
sometimes they wouldn't,

We would do a

[they'd] work and

and I didn't really have a sense of

what made anything happen,

and I think I've begun through

the Center's work to really get a sense of how to
effectively bring people together, how to make things happen
through the sharing of stories.

The Oral History Center
Cindy Cohen,
Center]
...
art.

the woman who founded [the Oral History

is a story-teller.

She's also an artist and a poet

so worked a lot with language and with ...

some kinds of

She was also involved in co-counseling ...

just the

sense that listening to someone's story can be a really
powerful experience both for the person telling the story
(who can get new meaning out of it,

simply by getting a

chance to tell it without being interrupted)

and for the
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person listening who hears that story,

and ...

relationship that develops between them ...

the

I think for her

it was a kind of a mish-mash of all of those things.

She

first got a grant with an artist — Bonnie Burt — to do
interviews

... with women in Cambridge ...

about their lives.

just stories

They went in; they did the interviews;

they took the stories away;

it wasn't ...

a process

...

that

happened among those women ... And in the course of doing
that,

Cindy said ... there's this amazing bond,

connection ...

between me and these women ...

that

is there a way

that that could happen for everybody involved in a project,
not just for me as an individual and all these people,

and

. . .

got a grant then to do the quilt project which was her

...

seeing if that could happen,

and from there ...

and how it could happen,

the model of the Center was really

developed.

The Cambridge Women's Quilt Project
The

[Quilt]

Project really founded the Center.

Cohen ... worked with a number of other people.
together ...

about 30 or 35

Cindy

They got

... women and girls from 50

different ethnic groups and numerous languages in Cambridge,
and they ranged in age from 8 to 80.

Not everything

happened with all of them together ... they'd have some
meetings in [places]

like the Portuguese Community Center,

and there were certain communities where people didn't
really feel comfortable leaving ...

so they'd do things ...
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in that community,

and at the end ... the whole event

brought everybody together.

People were working on ...

interviewing each other across ages,
life that they ...
important moment,

about the time in their

felt was important to record ...
story,

event ...

and everybody made a

cloth square that represented the story.
together as two beautiful
[been]

some

They sewed them

... huge quilts and ...

they've

exhibited both nationally and internationally,

they went to the women's festival in Kenya ...

like

and there's a

book of stories that goes along with that.
One of my favorite squares is a little girl
whole square's taken up by this ballerina,
hand on the hip and the hand on the head,
up,

perched on her knees,

story is:

and ...

"This is a ballerina,

it's such a beautiful story.

and she's got the
little legs bent

she's Black ...

...

really,

really lovely,

...

[might]

say

But I think it is a story.

She

[she said]

and that says something.

It's

and really typical of the Center's

model in that it's

...

generations first,

so there's that bond which is ...

built.

and

I think that's partly where

didn't just say this is a ballerina, you know,
this is a Black ballerina,

and her

a Black ballerina”

the Center's model differs; some other groups
"but that's not a story"

... the

involving people interviewing across
being

Some of the younger women said "I won't look at

older women the same again,
anything,

I thought that they didn't know

I thought they didn't really know what it was like

to grow up."

And a lot of the older women as well

[were]
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saying

...

”1

...

didn't think that ... younger girls could

be this respectful
...

...

rob your purse."

and so

...

I thought all the youth were out to
Their stereotypes ...

it was wonderful in that sense,

got broken down,
and also in the

sense of creating something that really could be shared with
wider audiences and that other people could connect to.

The Griot Roxburv Project
A good example

[of our work]

...

is the Griot Roxbury

project that we did over the last three years

... We worked

with a group of youths in what we called greater Roxbury ...
and . . .

they wanted to look at violence.

them to ...

We worked with

first figure out what would be the questions ...

to ask that would enable us to get at the kind of
information we'd want[ed]

... They decided ...

to ask

different generations of Roxbury residents about their life
as teenagers

... They asked younger kids ...

life now growing up,
90:

...

about their

and then people all the way up to 80,

"what were your teenage years like, what was it like

to be growing up?"

The first thing that happened was

[we]

realized that the kids couldn't listen to someone else's
story until they'd had a chance to tell their own.
something really,
your own story,

really powerful

...

There's

about just telling

and particularly if you've been in some kind

of situation of trauma,

in some situation in which you

haven't been able to tell

[your]

story ...

you need very much to make sense of.

something that

They couldn't really
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deal with the issues of violence and talk about them ...
hear other people's stories,

and put distance on it,

and

until

they had gotten to tell their own stories that were just
burning.

So we did a lot of work just interviewing each

other and hearing our own stories until the group got to a
point where they said "okay,
people have gone through"
other people and ...
...

learned a ton.

now we want to know what other

... We went out and interviewed

the youths looked at those stories and
The main thing is that they'd all

thought that the violence that they live with was
there ...

...

always

and therefore that it must always be there ...

They were hearing people that said:

"No,

I interviewed

someone and they told me that they didn't know anyone in
their high school class ... who died," and that was
astonishing to some of them ... They just couldn't believe
that that had happened and so they began to ask more
questions:

well then why do we have to face this violence,

if other people didn't have to?, why is it here now?,
and ...

...

analyzing those stories began to give them a

framework for beginning to understand the situation that
they're in,

but beginning also to see that they can take

action on it ...

So,

they presented that to the community,

what they think about the violence that youth are facing
now,

that's what they decided to have as the focus of their

exhibit ... which is open to the public,

and in the third

room is a response room because they felt very much that the
idea of dialogue and continued dialogue ...

[was important]
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so there's a tape-recorder where people can say what they
... want.

There's a book were people can write comments,

there's material that people can read and reflect on.
held a series of

We

... public forums; we brought youth groups

in and toured them through the exhibit and did workshops
with them,

getting their own stories which were then added

to the exhibit ...

so that the exhibit ...

grew with the

stories of other people of the community.
They decided to interpret the text visually ...

there's

about seven stories and they're short ... They went out with
a photographer and ... decided on which places that kids
hang out that they wanted to include as photographs
wanted to have a room ...
.. .

... They

of death ... They were saying how

they never get a chance to grieve ... people are killed

and ...

there's not any time to ... process that,

... mourn ...

There are a number of ...

or just to

shrines that ... the

kids have made around town in parks ... where people have
gotten killed, where people bring stuff.
pictures,

photographs,

They leave

almost like in Central America ...

on

the side of the road ... they have the crosses where people
have died.

Well, the youth are creating these ...

there's one in O'Day Park ...

in the South End,

and

and ...

they

took Hakim the photographer there and took a picture of
that,

and it's blown up really big on one of the walls,

actually ...

and

in the park that day there just happened to be

the brother of the fellow who was killed ...
standing by it ...

and there's the cross,

and so he's

and then ... right
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below that ...

they ...

took a photograph of clothes that

they laid on the ground,
the clothes are empty,
it's lying in a ...

a black and white photograph,

but

and they blew it up life size and

coffin ... Then there's a birth

certificate and a death certificate and a couple of stories
in that room and a lot of

...

black cloth and ...

flowers.

I've been there with people who just started sobbing ...
people who said you shouldn't have put this room here,

or

it's

too much.
It's been really amazing to ...
Some people have ...
solutions.
[them]

The youth,

and ...

as questions,
...

[said]

...

I think,

see the response ...

that it doesn't give
...

felt they didn't have

felt that ... they needed to put

[these out]

and the community needed to deal with [them]

and that's how they designed the exhibit ...

really to

pose questions.

The Center's Influence
The Center's work has influenced everything in my life
... meetings,

and family,

and all kinds of things

I'm going to raise my son ...
[family]

for this kid,

present that they buy,

... how

even at Christmas I've asked

for Quana,

not to give him ...

but that the best present ...

a
they

could give is to write down some story of their ...
childhood that they remember,

'cause he's going to grow up

in South Africa, he's not going to know all these relatives,
...

and so if they could ... give us a picture and then some
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stories that they remember

...

I can begin to make a book

for him

...

it's how he'll get a sense of

...

I really think

being connected to a family

...

which is something I

probably wouldn't have done before working at the Center.
It sounds simple,
together,

but that sense of

being what makes us

think it's really important.

...

stories bringing us

have connections,

...

I

Everything's been affected in

some way by my work at the Center,
thesis in education

...

[also].

...

my

...

master's

What I wanted to try and do is

use the model of the Center,

albeit modified

issues that were important to me

...

...

to look at

I was talking in the

beginning about how in Southern Africa people talk about
doing community education and
. . .

Here

...

of

...

...

doing non-formal education

I think that people are doing that work,

just don't call it that,
example]

...

they call themselves

an AIDS activist

...

I

...

[got together]

they

[for
a group

ten people who were doing what I call non-formal

adult education,

and interview[ed]

however they defined it
youth and violence in

...

them about their work

...

There's a woman who works with

Central America,

and someone who

works with rural groups in the south who was actually at
Highlander,
...

...

in the South

one of the oldest adult education centers
...

with this very radical pedagogy,

adult literacy person,
women's cooperatives,

...
...

...

someone who does work with
and I put those stories together

and essentially that was my thesis.

an
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What I really wanted to do,
advisor who was flexible,
structure

...

was

...

not to

on their stories but to

together and have them first
story,

and luckily I had an

...

...

...

impose my

get everybody

read everybody else's

and then come together and talk about it and say what

are the commonalities

...

what are the differences.

Next Is What Happens to Me
I never know what I'm going to do next
of what happens to me
South Africa

...

...

...

next is kind

and next for me is going to be in

and I have a lot of questions about how

this model is going to need to be adapted and changed in
order to work in South Africa
Center's model]
. . .

...

American

...

I wonder

...

if

[the

will have the same amount of impact in a

situation where people

tell more stories

...

...

...

talk to each other more and

There are things about being a White

that are going to need to be dealt with

...

'cause there are certain stereotypes about White Americans,
...

both positive and negative

I'd love to do:

...

...

There're so many things

I can see working with unions,

women's groups

...

university

getting people to collect

...

and

...

I'd love to be involved with the

rural areas that are going to be lost

...

level of just documenting and preserving

[oral]

...

at a grass-roots level

...

stories from

so even on the
...

know that I want to keep working with stories
people

and

stories
...

...

I

and with

It's not that I

necessarily think that working at a grass-roots level is

110

better than working at a policy level or another level,
...

it's the right thing for me.

working with people and hearing

I get a lot out of
...

stories,

gift to be able to do this every day.

just collect

[them]

for me it's a

...

There's so many

I think in terms of textbooks.

Africa they're so many stories that

to have them be readers for schools.

[told]

at all levels

level and primary school level
...

...

...

and

incredibly important

...

To have

at university

...

literacy classes

having those real stories about real people

together.

In South

[it would be good to]

(The textbooks are still apartheid text books.)
those stories be

...

I don't think very

many people have such a wonderful job
places to take it.

but

...

is

for that country to begin to come

There's an amazing opportunity I think to use

those stories in order to begin to heal some of the old,
old,

old,

old,

old wounds.

Enid Santiaao-Welch - Profile
I Was Born A Writer and I Was Born A Friend
First of all my name's Enid,
woman,
Rico,

a single mother of two,
Ponce

...

it's one of

cities in Puerto Rico
don't consider
friend

...

...

myself a

I believe they

and

...

I'm a Puerto Rican

and I was born in Puerto

...

the second or third largest

I consider myself a writer
therapist,
...

...

I

but I consider myself a

go hand-in-hand.

I was born a writer and I was born a friend.
remember since very early that I

I

liked writing and I

loved
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the English language ...
second language ...

For a long time English was my

but I loved the way words came out ...

[and] how people reacted to ... words that came out of my
mouth ... And since very early I liked writing stories and
telling stories,
I told [them]
life.

and I loved to see people's reactions when

... As I got older,

other things came in my

I wasn't writing or reading as much as I was when I

was younger.
In 1985 I really started writing again through Pat
Schneider's
feeling,

... workshop in Chicopee ...

It's a great

and the same way that I write ...

I am a friend,

it was just natural for me.

friendliness and my caring.

the same way ...
I love my

I love to see people's lives

change and I think that's what writing does

... The way you

are a friend to someone is the same way ...

I write:

[I]

try to just be honest and caring.

The Chicopee Women's Writing Group
[The Chicopee Women's Writing Group] began when ...
Valley Opportunity Council in Chicopee ...

received a grant

. . .

Deb Burwell was a social worker there and she ... hired

Pat

[Schneider]

through that grant to do a creative writing

workshop for 10 weeks for some of the women living in lowincome housing ...

She began that year and the second year I

joined.
When I first went there I wasn't trusting too many
people

...

as far as my writing,

I just felt that oh,

okay.
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she's telling everyone
...

(meaning Pat)

that this is good work

but at that time I wasn't believing that ...

she gained our trust,
all this time.

or my trust,

and ...

I've been there

We've been through a lot together in the

group and ... we're still holding on strong.
From that,

Eventually

We love it.

I've been able to do creative writing workshops

in my own home for children and teens and women ...
now there's a second group in Chicopee,
Workshop,
come ...

and it's my group,

so by

a Creative Writing

and I have about ten women that

This is the second or third year with me,

and I'm

also working at AWAI, which is Amherst Writers and Artists
Institute ...
Chicopee

...

The focus of AWAI is to work with the women in
living in low-income housing,

and the children

that go to the workshops are also from these mothers.
One thing that really impressed me about Pat was that
she gave ...
fertilized,

room,
...

...

by ...

voices of the women,
human beings

she ... nurtured and fed and ...
cultivating and harvesting the ...

and acknowledging them as brilliant

... And ... their voices were something very

tender and unique that she ...
She began always by saying:

always ...

cared about ...

"This is your workshop ... you

don't have to worry about spelling or grammar,
punctuation,

this is what I'm here for.

tell your stories, whatever you feel.
write ...

I just want you to
If you just want to

a shopping list that's okay ...

to read, you don't have to read,

or

if you don't want

but I just want you to

write," and then she said "all of you are brilliant,

all of
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you have learned perfectly ... how to speak ...
language the way you were taught as a child.”

the English
She also said

that everyone is a writer and everyone has a voice,
you can tell your lover or your friend or your ...

and if
neighbor

a story and bring them to laughter or bring them to tears,
then you are a writer ... Put it on paper,
going to be honest writing,
writing,

and it's

...

and it's going to be good

because nobody can tell your experience but you ...

nobody can say your story but you ...
that are listening to you ...

always can feel the positive

and honest voice of the piece ...
to develop that [knowledge]
put it on paper,

and also the people

She was helping the women

of writing ...

just helping to

and making it look sensible to them ...

because it was easier to verbalize ... than to write it
down.
I've kept every single one of the papers that she's
worked on that are mine ..

I was one of the ... persons that

would never give her my work to take home and type ...
some of them I did and ...
wouldn't mark on [it],

she would take your paper and she

she would copy it exactly the way you

wrote and then she would make suggestions ...

So when you

saw the paper back ... you saw your original work,
touched,

not

no red pens ... then you saw your copy of the same

work with pencil markings on it,
work ...

but

and ... you saw your ...

put into some form ... with ... wonderful

suggestions.
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Hope and Despair
I run

[my groups]

in this method ...
...

and ...

similarly ...

'cause I do believe ...

and I believe that it's also therapeutic

I believe that more teaches are beginning to see

how important this type of

... method is.

positive criticism, the creative writing,

It works:

the

and the

expressing.
[The]

children that I work with ...

are ...

so honest,

and they have so much pain in their young lives already ...
The adults seem to write more about life and hardships,
children,

it's a combination of both fantasy and ...

of hope ... The adults are ... the opposite of that,
despair ...

needing to want to hope,

the

a lot
it's

to hope ... When ...

a

child or an adult writes about despair or hope and they hear
the comments that are said afterwards, they see that other
people can relate to what they are saying and can also say
something,

like pick up on ...

that one thing that needed to

be picked up and valued and accepted,
wrong to feel like shit ...

and that it's not

It gives them a sense when they

are able to write about despair and hope ... they're able to
...

to be part of this universe ...

it gives them ...

a

sense of place and time.
In my workshop now there are more kids of color.
are these two little kids,

10 and 8,

brother and sister,

8-year-old looks like a four-year-old ...
his sister's ten and she looks older,
they reminded me of

There

so tiny,

and ...

...

the

and

I love the way

... myself when I was younger,

the way
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they love the language,
there ...
were

...

the way they were hungering to be

and they were two little Spanish kids
good writers ...

English language well,

... They

and they have really mastered the

and they were good spellers

...

I'm

glad that I'm role-modeling for them [and] they see that I'm
training someone else there.
I encourage the women to send their works out to local
journals first,
...

they go haywire about it.

little readings
readings,
...

and ... they love to see their work in print

...

And then we also have ...

Eventually,

then, we'll have bigger

and then we send their works to bigger journals

or more prestigious journals.
I feel like I'm a mentor to some women ...

and ...

that's the hardest thing to live up to,

really is,

because you

...

it

have to help them all the time,

be very careful about their feelings.
...

in the group

and

It's a good feeling

I have people saying the same things to me that I used

to say to Pat all the time
all the same things ...
you know,
to me,

and ...

(you know she's my mentor)

...

I used to think of her as a saint,

it's really amazing ...

now,

that happens

people think I'm a saint.

I Write About Just Right Now
When I started to write I was looking for Puerto Rican
authors,

I was also looking for Latin American authors,

mostly Puerto Rican,

because I'm a Puerto Rican,

and ...

but
I
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just needed to know that they were out there writing and who
were they,

and now I know a lot.

I do a little bit of journaling ...
...

poems and prose ...

I tried some fiction,

working on that right now,
right now ...

but mostly I write

...

...

I'm

but mostly I write about just

It's more feeling than images; my subconscious

is really active when I'm writing.
I feel like I can make an impression on people and ...
I try to be honest with my writing and I feel that everyone,
the way you feel,

is a universal thing,

and so I feel that

my writing is a way of helping others ...

because of my

honesty and all the hell that I've been through ...

I just

feel

like

...

that's what my writing does for people ...

when I was just telling you that I was ...
else's pain,

a little deeper pain,

and you go with it,

you carry it with you for ... many days,
weeks,

...

feeling somebody
and

and sometimes

so then when you write ... you mention something

about that and when another ...

[person] hears it,

you

affect that person, you affect and upset that person ...
because ... you're changing something inside,
inside that person,
...

...

I'm an artist ...

and so ...

some thought

in that way I feel that

it's like a picture I'm painting,

a

picture and a mood and a feeling in that other person.
The Spanish language,
home,

you know,

to me,

is so romantic and so

it's home, home base,

little cocoon ...

and ...

it's like a

and the English language is my working

117
language ...

it's the only way I can express it ...

It's

also beautiful.
I've gotten some works published in some prestigious
magazines

...

and journals so that's good ...

"Negative

Capability" and "The Bilingual Review" are my favorites

...

I would love to get something published in the New Yorker
. . .

and my ultimate goal will be ... The Kenyan Review.

An Education
This method that Pat has developed has been very honest
and ...

it really does encourage ...

has given me,
mean,

...

esteem,

a ...

base ...

regardless ...

from which I can work ...

... with this method,

and grow bigger,

And then ...

all that stuff that you

your hopes and dreams that you used to have,
reading the encyclopedia,

all

and I mean

at least the whole encyclopedia

from A to Z

...

they'd say,

"Well where did all that knowledge go?, where

did all that hope go?")

it reminds me of those things ...

And so you go back and you say

"well I remember that I always wanted ...
education;

...

and it helps

everything that you learned as a child,

(and ...

a lot

and having it reinforced ... helps

that base to get stronger ...

wanted to do,

I

or anything like that,

of crap they have to work through,

you to get through.

or

if the person might have bad self¬

bad self-confidence ...

having that base there,

It gives the women,

to have an

I was always hungry for education"

...

I've never

missed a day of an exam in school ... when I was a kid,
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never even if I was sick that day,

especially if I was sick

I would go.
Pat,

no one ...

can say "well,

I made her go to

school," that person does that, that person wants an
education,

that person wants a way out,

someone to guide them through,
hand,
...

sometimes even hold their

and sometimes even speak for them,

because they've lost so much hope ...

their voices,
ears,
...

they only need

be their advocate
and sometimes

they might have a booming voice but in their

and in the ears of others, their voice is really tiny

teeny-tiny little voice that cannot be heard ... And

this is an empowerment method ...
[The voice]
people!,

gains

... volume,

and,

It empowers the person ...
you know, watch out

because ... then people start asking questions and

gaining knowledge and respect.
I've always told Pat ... that ... the women that she
works with and that I work with are women that want change,
nobody can plant that seed in you ... nobody can ...
to be in there already ...

it has

It needs to be fertilized and ...

nutrition has to be given to it from all angles,
and especially affirmation ...

all kinds,

so that most of these women

want to get out of poverty and ... they want an education
because they know that it's the only way out ...
that's the only hope.

they know

I think I might be going either to

Smith or Mt. Holyoke if I get a scholarship to go there.
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Mv Spirit Is Yearning
I'm learning — my spirit is yearning for quiet and
)

silence and time to meditate and sleep and eat and just
that,

not worry about anything else.
I went to this event [on]

it was glorious,
people

...

totally, totally glorious,

can not afford to go there ...

accessible to everyone ...
special, wonderful,
that,
...

...

and ...

a lot of

It's not

It's unfortunate that it's such a

beautiful world and people can't do

and the same thing happens in writing ...,

It happens a lot,

change.

... the Penobscott River and

too,

and that's what I would like to help

In the river trip ...

I wrote:

"I wish that I

could bring the women and the children from my workshop here
to see this" and [someone]

said "Enid, we're not,

accessible to people" and I said "no it isn't."
all,

it's
First of

look at this, when I woke up in the morning the first

thing ...

I saw ...

by the river,

a ...

beautiful river and a house right

and I said a lot of people ... do not know,

they've never lived this kind of life, they don't know if
they can just walk up to the river and touch it ...

they

feel like they might either get shot for touching the river,
they feel like they might get ... reprimanded,
...

be breaking the law ...

or they might

it isn't accessible because they

don't have the money or the transportation to get over here,
they don't even know that this place exists,
drearn about it.

they don't even
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Madlvnn Haber - Profile
I Came from A Working-Class Family in Brooklyn
I'm a 45-year-old ... mother, therapist,
and would-be writer ...
in Brooklyn ...

supervisor ...

I come from a working-class family

and ... was the first person in my family to

go to college.
I wasn't read to as a child ...
stories

and nobody told me

that I can remember ... They had me memorize

nursery rhymes,

... that was big,

...

nursery rhymes exactly correctly ...

being able to recite
Some of the things that

I do naturally now as a result of my education and
experience are not things that I associate back to childhood
—

...

being read to,

telling stories —
concrete,

being encouraged to be imaginative ...

...

I mean my family is pretty ...

... people were earning a living and there wasn't

a lot of time for fancifulness.

We needed to get done what

had to get done.
When I was in high school ...
road to trouble,

and ...

I was headed down ...

I met a friend in ...

a

girl scout

camp ... who was from a different neighborhood and a
different class and ...
. . .

invited me to join this youth group

and it was made up of a lot of kids who went to private

schools

... kids from very different backgrounds ... These

were much more educated families ...
adopted,

like ...

to enlightenment.

a case.

and I was sort of

They were all going to bring me
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I had a poetry reading at 16 years old and it was
something important ...

it gave me a kind of identity ...

also started tutoring kids in Harlem ...
Two things started to develop:
social worker/helper,
writing,
much

...

one,

and two,

...

I

every Saturday.

... my career as a

some validation for

for having deep inner thoughts,

(as my family used to say)

for ...

...

for thinking too

for being too sensitive,

a lot of things that within my family were

considered a waste of time and a distraction from the real
issues of life.

The First Person In Mv Family to Go to College
Being the first person in my family to go to college,
no one had the faintest idea, the only thing ... that they
knew is

...

that people went to Brooklyn College 'cause we

lived in Brooklyn,
Brooklyn ...

[but]

I was determined ...

to get out of

I had a friend whose father was a doctor ...

and she told me ... you could go to faraway colleges like
Barnard ...

and they would pay you ...

so I made a vow ...

that I would do that and I wanted to go to Paris and write a
novel.
I did go to Clark University ... because that was the
only place in America Freud spoke ...

and if I was going to

be the world's greatest psychologist I should go to that
school

...

By then I had read a lot of Freud,

and I knew

that I was going to become a psychologist of some sort.

122

I married this man who was older than I was,

four or

five years older ... He was in graduate school and he was a
scientist ...
. ..

and ...

and in many ways he was a lot like my mother

for various reasons related to the intimate

dynamics of my family ...

and related to class,

I wasn't

really very well equipped to manage myself in college ...
and it was pre- the women's movement.

Every previous woman

in my family had been married at the age of 19,
no concept of

...

I had

... how I could go to graduate school in

psychology all alone by myself:
lost,

[and]

where would I live?

I was

so I found this man ... who ... would take care of me

I was also highly emotional,

frequently hysterical

...

my sensitivities as a poet were often overwhelming to me,
and he was a scientist and didn't believe in any of that
nonsense anyway,

and so he grounded me tremendously ...

and

the last thing I wrote was a little story about finding him
. . .

and then stopped writing entirely.

journals

...

I stopped keeping

(I was married to him for seven years and three

or four weeks after I left him I started keeping a journal
...

again)

... He thought it was frivolous, where other

people would look at it and say "oh, you're so brilliant and
so sensitive."
you!
crazy.

He would [say]

"look what this is doing to

It's making you cry and shake,

and it's making you

Let's have some Chinese food."

concrete person,

He was

...

I mean he was very brilliant ...

scientific realm, was very smart ...
but he was not ...

and funny,

a mystic in any ...

sense.

a very
in the

and great,
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I moved to Tennessee with him.
got good grades

...

decided to become a social worker ...

because it would be easier ...
graduate school,
any of that.
people ...

I finished college ...

and I

than going to psychology

... wasn't interested in research or

I just wanted to get out in the world and help

So I finished graduate school,

got a job, worked in this state hospital

did really well,
... was very

grounded and ... proved a level of competence in managing
the world.

Manifestations of Humanity
Working in the state hospital — ...
...

about that,

I've written some

I'd like to write more — ...

I spent most

of my energy being this champion-of-the-underdog ...
social worker with three wards of patients,
a back,

I was a

one of which was

locked ward — this was the early seventies,

pre¬

deinstitutionalization, when the back wards were full of
manifestations of humanity, you could barely call them
people ...
stark,

that were housed in this ... unbelievably dark,

empty space.

organize . . .

One of the things I did ... was

the families of the patients on this back ward.

I also spent a lot of time working with the attendants
. . .

not just giving orders like social workers and

psychiatrists did,

but hanging out ... because I was more

identified with them anyway ...
women ...
not ...

they were working-class

The other social workers and the psychiatrist were

as similar to me,

and I felt more affinity for these
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down-to-earth people.

So I'd just go hang with them ...

...

- do you really have to hose them

I'd suggest,

"well

down ... with a hose when you bathe the ladies?"

and

... And I

would get them to let me go through the ward and invite
people to take a shower and if they did on their own then
they could ...

skip the hose .. These women had great love

for the patients

...

They were very close to them ...

but

circumstances were overwhelming for both the attendants and
the ... patients.
Anyway,

I got these parents together,

letter to the superintendent,
the unit.
T.V.

they wrote this

the superintendent came up to

They got curtains, they got furniture,

that worked,

and they put the light bulbs back in ...

And all that attention you know, miraculously,
got better,

the aides got happier ...

unit of the hospital
you know:
[and]

...

the patients

it became the model

It taught me a lot about context,

you change the context, you change the patient,

it left me with stories ...

at this point ...
. . .

they got a

I was in my early twenties

I didn't even know the questions to ask

This one woman that I would really like to write about

spent her whole day pulling the thread out of her dress
you could tell what time of day it was by how much dress was
left,

and she'd start out in the morning in a whole dress

and then ...
thread ...

she'd walk up and own the ward pulling the

so by noon there was about half a dress,

and by

the end of the day there was no dress — and that's all she
did,

and twirl her hair,

giggle ... What was her story?

...
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At the time I hardly could ask that
of these women

...

...

the images

like that

should get written down — you should

know about that.
We left Tennessee when my husband finished his Ph.D.
...

and we moved to Washington,

suburbs of Maryland;

D.C.

We lived in the

he worked for the Food and Drug

Administration.

Before Barney was A Dinosaur
I worked in the inner city in D.C.
wonderful place called

...

...

in this

called Barney Neighborhood House

(before Barney was a dinosaur)
settlement house

...

...

It was like an old-time

And I had the freedom pretty much to

design this program any way I wanted to and so I made it a
real alternative non-mental health,
you come
I

left

non-medical

'cause you live in the neighborhood

...

the clients,

members,

[setting]:

...

By the time

they were called,

the

members were answering the telephone and doing the filing
. . .

Once again,

there were these characters

there are White House cases in D.C.,

...

...

you know

...

people who come

from all over to do some kind of insane thing at the White
House and then get stuck there.
We did a

...

newsletter and encouraged them to write,

we did creative writing
...

...

we did a lot of amazing things

We got an old rickety amusement park somewhere in

Maryland or Virginia

...

of these mental patients,

it was

...

completely empty and all

and once they realized

...

nobody
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[was] there ...

became completely free and yelling and

screaming and riding on these rides ... Now that needs to be
a movie ...

it should definitely be a movie.

But there was a resident custodian ... who was this
oral historian.

He was this Black guy who'd ...

the neighborhood his whole life, was born,

...

lived in

so he said,

on

the 14th Street Bridge in a taxicab while his mother was on
the way to the hospital

... He was this deep man of deep,

deep wisdom and insight.
alcoholic,

He was also, you know,

an

and ... he told stories, he acted stories,

was his life ...

this

and he would do everything he could to keep

people around him ...

so when the official day was over ...

many of us stayed and all kinds of people from the
neighborhood came and he would ...

reenact the day ... He

would just act out everybody's part — all the patients,
the staff

...

or he'd even invent situations, you know,

all
if

the building caught on fire how would everyone react?
I worked there for a little over two years; half way
through I left my husband ...

I was working by day ...

in

this settlement house in a mixed poor neighborhood in D.C.,
...

I was working with ... mental patients who ... picked

cigarette butts up off the street when they wanted to have
something to smoke ...

and staff who lived in the

neighborhood and became very close friends

...

and then I

was driving in my car a half ... hour back into Maryland
where my husband and I for some reason ...

lived in this
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luxury apartment building with ...

[a] marble floor in the

lobby and a olympic-sized swimming pool.
We were going even further out into the suburbs and
buying this big fancy suburban house,
too split ...

and ...

I was

... much

In spite of the fact that I was a therapist,

I

didn't seek any help for it ... we didn't go for marriage
counseling ... he didn't really believe in that sort of
stuff,

and ...

I spent about a month lying on ...

a chair

listening to the same side of a Stevie Wonder album over and
over ...

and he never asked ... what was the matter ... We

were packing to move into the new house ...
me about something ...
called Jimmy,

and he yelled at

and I went down to the basement and I

the guy at Barney House, the janitor,

him what I was about to do and ...

and told

I said "what do you think

of me if I do this?" and he said the only time people
surprise me is when they do what they're supposed to do"

...

and "when you're 80 years old and rocking on a rocking chair
do you want to have a smile on your face or not? and ...
what will make you happy?"

...

So I left ...

and I moved

into the neighborhood ... where I was working ...

and that's

the end of that story!
I became involved [with]
...

...

a new guy,

the opposite

if you put my husband in a machine that would produce

his opposite,

out came this guy — younger than me,

out of junior high school,
emotional,

dropped

Black, very earthy, very

not very cognitive ...

And he and I and Jimmy

this janitor and two other people ...

formed this core group
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that spent every ...

night of their lives for a year at this

neighborhood house telling these stories and making these
stories and being these stories and doing a lot of drugs

...

There's a million wonderful stories about that.
I had a lot of conflicts with the people who were
running the agency,

but mostly,

getting bored with the work ...

truthfully,

I was

You can really,

...

I think,

only work with chronic patients for so long and ...
don't change ...

so I quit my job there and went on

unemployment ... When the unemployment ran out I
some ...

they

research history reviews

...

...

did

on drinking and social

context.
Then I saw in the NASW News

[an ad]

Philadelphia Child Guidance Clinic.
undergraduate school,
was always

...

practice it,

When I was in ...

I wrote a paper on Jay Haley and ...

I

drawn to that stuff although I never got to

because I went into chronic mental patient work

rather than family therapy,
work ...

for the

(I actually think I

[though]

I still did systemic

... pioneered the concept of

.. . how to do systemic work in a non-family setting)

...

I

applied for the traineeship there.
Fame and fortune ... were held out in front of me,
people told me stories of riding the elevator with Minuchin,
I mean it was just ... too glamorous to turn down ...
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The Philadelphia Storv
The Philadelphia Story needs to be ...

an expose ...

The Philadelphia Child Guidance Clinic is highly unique.
and that's good,

because the world shouldn't have too many

places like this,
aggressiveness,
striving,

...

the hot-bed of avant garde ... plus

competitiveness,

and male-dominated

and step-on-whoever-you-have-to-to-get-where-

you're-going ...

It was a crazy-making place ...

of mine worked there before I did and,

[A friend]

and she said that

everybody was in their offices with the doors closed having
psychotic episodes

...

and the whole window/mirror, who's on

what side?, who's watching who? when?" you know,
your tapes to everybody ...
. . .

showing

and I mean this was the thing

especially if you wanted ...

to succeed ... you went in

and made tapes of all your work and you just grabbed people,
and you made them look at your tapes and then they
critiqued.

"Oh, Minuchin called me an asshole ...

important?"

... Minuchin ...

very strong,

is ...

unbelievably arrogant,

aren't I

incredibly brilliant,
and incredibly

challenging ... what he does in the name of challenging
people,

other people would call

abusive ...

...

being mean,

sadistic,

If you survived it ... nothing bothers you ...

am like a warrior,

a Samurai.

about the therapist as Samurai,

I mean Minuchin used to talk
but it was really in order

to walk the halls of that building you had to

[be]

...

people attacked you from every angle, you just had to ...
keep moving and they would fall away.

And then,

of course.

I
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there was the clinical work.
South Philadelphia:

tough,

It was West Philadelphia,
tough families,

expectation ... that you fixed all of them,
were Minuchin you could fix anybody!

and [the]
I mean if you

So you had some of the

hardest people in the world to work with in a context that
says if

... you're any good they'll get better.

I never worked without an audience,

I mean I always had

people watching me behind the mirror ... After the first
couple of years when I moved out of trainee and into rising
young star ...

I had an entourage that followed me around

and watched my work and it was very hard to learn how to do
therapy without an audience and ... the irony of it all is
that ... people played to the audience ...
doing therapy,

yes,

more importantly,

Yes,

they were

they were trying to help the family,

they were trying to impress all the people

who were watching them.

But as is the irony of life,

some of the best therapy I've ever seen ...

it was

I'd like to say

that because they weren't really compassionate and their
motivation wasn't really to help people that ...
work,

but that's not true.

it didn't

It was ... wonderful therapy.

People got better — amazing things occurred in these
families that doesn't happen in the nice,
gooder world we have now ...

sweet,

loving,

do-

It isn't love that makes people

better ... There is a skill to therapy,

there is a technique

that makes a difference and ... maybe there's something to
be said

[for]

same way.

the therapist not being ...

invested in the
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I carried a caseload of five ...

You had the

opportunity to really treat every case ...
being watched,

and you were

and you were being supervised,

and you were

trying to produce training tapes for the future,

I mean —

it was a tremendous focus on making every moment count and
making every case better ...
every session was a drama,
dimensional movie,
commented upon,

Every session was an event,

every session was a three-

I mean it was happening,

and it was being filmed,

an intensity in treatment,

it was being

so it ... made for

and we were working with families

that needed that much intensity.
Then I started working ...

in the apartment

hospitalization program, we hospitalized whole families
together,

and ... there they were,

acting in this play before you.

living their lives,

There I was behind the

mirror watching them live in the room at night ...
like ... moving into a family's drama,
because it wasn't really their home.
it different[ly]

...

but not their drama,
And so they got to do

I had one mother who was

. .. with the ten-year-old son and ...

it was

...

abusive

she used to say that

she wouldn't hit him if someone was behind the mirror,
if no one was behind the mirror she would.

It had something

to do with being able to have that distance ...
conversation,

but

to have a

a hypothetical conversation, with the people

behind the mirror that kept her from over-reacting to her
son.
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Because of circumstances of my life,
assorted other coincidental oddities,
People have said ...

and fate

...

and

I moved to Israel

the only way I could have left

...

[the

Philadelphia Child Guidance Clinic] was to go to another
country ...

You couldn't just ...

local mental health center ...

apply for a job at the

it's very hard to get out of

there.
I was going to change my life entirely,

I was going to

become an Orthodox Jew.

The Madlvnn Is An Orthodox Jew Movie
[In Israel]

one day I sat in this desert and watched

and hallucinated ...
apartment ...

every family that had been in the

and I just cried and cried and cried and I

sat there and ... watched a movie,

and one-by-one,

...

they all

passed by my eyes into the desert sand — I mean the desert
does these strange things to everyone,
catharted ...
this

...

and ...

I just

I carried so much stuff ... Then ...

"Madlynn is an Orthodox Jew" movie,

[when]

I was in
this man

that I was involved with and I broke up and I had to work
(for the first month ...
Jewish wife,
work,

I was studying to be an Orthodox

and probably mother and ...

I didn't have to

I had to attend the Yeshiva ... that's a whole 'nother

set of stories).
therapists,

I found this group of ...

family

religious Jews working with religious families,

and very interested in Eriksonian ... material,

...

and they

were looking at the ... Talmud ... Jewish study is just
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story,

story,

story,

on top of story,

study Talmud,
...

story,

story,

story, you know,

story inside

and I mean it's ... unbelievable to

like your mind goes completely into the ozone

because you're constantly shifting metaphors and

shifting levels and ...

studying laws ...

and suddenly

hearing a story ... And so these people were looking at
story-telling in therapy and what stories could you take ...
out of the Talmud.

[It was] different from Erikson, who

would make up stories on the spot,
traditional stories ...
treat religious clients,

they would take

and use them.

If you're going to

you have to communicate in

religious metaphor, you can't say ...

"your children won't

be well-adjusted if you don't collaborate with your wife"
. . . you would have to say "in the Talmud it says a man
should respect his wife," frame it all in their language.
worked with those folks

...

I

and I did some private therapy

with people in my kitchen and ... they'd give me a few
sheckles,

I'd go buy supper ...

different

... you're very in the day-to-day-ness of life,

and finding money,

life there is very,

and praying for work,

very

and it comes

...

at

one point I got hooked up with the Tel Aviv Family Therapy
Institute which is the Philadelphia Child Guidance Clinic of
Israel

...

non-religious people who were just as striving

and competitive [and]

all that stuff as the Americans.
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Stranger from Another Planet
I came back and stayed at Cape Cod with...
another person who had done the same thing

...

a friend,
a regular

...

sarcastic American Jewish guy who went to Israel and
pretended to be an Orthodox Jew.
It was incredibly disorienting
culture to another.

...

[coming]

I walked into Stop & Shop

bought a bottle of seltzer and nothing else,
it was

...

too many choices

a little store,

they had

only sold three things

...

...

...

[In Israel]

I

from one

...

[and]

...

couldn't,

you'd go to

bread and an avocado

...

they

Plus there aren't a lot of

religious Jews in New England

...

I didn't know where to go,

I didn't know what to do,

I had to leave the Cape.

the boat in Provincetown,

took it to Boston,

Boston,

...

I got on

got on a bus in

and came to Amherst where my college roommate was

living and called her and she came and got me and I said
"I have nowhere to go;
said,

and she

"well the mental health center has an opening for a

clinic director."

I said "well that's cool,

applied for this job,
...

I don't know what to do,"

...

[It's]

they gave me this job;

so I

I stayed here.

the other side of the world from the Philadelphia

Child Guidance Clinic.

These are low-key,

who have clearly chosen

...

fortune,

okay,"

success,

easy-going people

the quality of life over fame,

and achievement

...

They're not Jewish and

they're not New Yorkers,

and they're not working-class

In many ways I feel like

...

...

a stranger from another planet.
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An Old Fashioned Settlement House
I'd like to create an agency like an old-fashioned
settlement house that isn't bound by some of the ridiculous
medical/legal

[issues],

I mean,

it's medical/legal

issues

that prevents you from telling one client about another.
[A]

positive outcome perhaps of this medicalization and

managed care and technological bullshit that's going on in
mental health is that it will spawn a rebirth of social
services,

especially for us social workers who can go back

to being social workers and working with people,
being technicians doing behavioral medicine.
become so biological and technical

...

and stop

It's all

in mental health that

maybe you could get back to real life and real people,
that it's going to have to happen because

...

and

as there's

less and less service being provided using this pill¬
dispensing model,

there's going to be gangs on the streets

and people causing troubles that have to get addressed,
it's going to come through the courts,

and

its going to come

through the prisons and it's going to come through maybe a
resurgence of community-based social service agencies.

Rob Zucher - Profile
Mv Storv
My work is a therapist in
pediatrics

...

[in a]

...

a bereavement program in

hospital system

...

A lot of who I am

here is a result of who I am in a larger sense,

and how I
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got here

...

and ... what I do outside is probably modified

by what I do here.
For years ... there's been ...

a part of the work ...

with children who were sexually abused,
individual work,

...

group work or

... which was understanding and being able

to tell the story:

what happened to you.

Here, people's lives are drastically changed when ...
they encounter a death,

so their stories of life are really

drastically changing; who you thought you were, who am I
now? what's the meaning of my life now because of what
happened?

... A lot of my work is really people coming to

terms with who they are ...
that's what I think of ...
plays out ...

as stories.

it isn't always writing your story,

... writing about your feelings,

who you are ...

that,

and ...

or writing about

sharing it.

I'm a father and a husband.
and 7.

In terms of how it

sometimes writing is a big piece of the work I

do with people and ...
but it's

and ... how it changed and ...

I have two children,

10

I think you asked if I considered myself an artist.

Really ...

I am a little conflicted in that area.

don't right now,

...

I really

but I feel sometimes I'd like to re¬

ignite that part of my life.
My grandmother ... was a real significant influence on
my life.

I grew up with her; she ...

since I was 5 years old.

lived in our house

She was deeply depressed ...

and a

lot of her behavior was very unexplainable ... to me and my
siblings as we grew up.

She wouldn't accept any gifts from
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us and she would literally ... throw them back at us.
...

had very funny ...

retrospect.

idiosyncracies

...

She

especially in

She wouldn't sit on the furniture 'cause she

wouldn't want to wear it out ...
time up in her room ...
only join us

she would spend most of her

and wouldn't eat with us — she'd

... very rarely on holidays.

... watch T.V.

in the T.V.

room,

She wouldn't even

she'd sit up on the top of

the stairs and lean over 'cause she wouldn't want to wear
out the furniture.
herself

...

She wouldn't buy any new clothing for

and there are many other things — she also ...

would call my sister by another name and we never really
understood that.
of the Holocaust.

To expand on the story,
She wasn't actually ...

fled the country ...

in a camp ...

[in] time to avoid the Holocaust,

many in her family were killed ...

people were dead,

...

family and friends.

She was married

and ... went along

with the marriage,

but shortly after, right after her

wedding,

and she never went back,

divorce.
States

...

fled,

With basically nothing,
got a job ...

she came to the United

became the matriarch of the family.

until they got settled.

and never got a

settled with relatives,

of siblings who came over ...

...

she learned that many

in an arranged marriage in Europe ...

...

she

and she was very

and when she saw people in the States

after she learned of the Holocaust,

she

but

and prior to that ...

had suffered a pogrom in Russia ...
terrorized ...

she was a survivor

and she

She had a large number

and they would stay with her

Then she married her first cousin.
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She never divorced ...

so ... was married to two people —

she really broke a lot of rules
strong person ...

...

and ... was a real

but as things progressed in her life,

she

really became broken ... by a lot of terrible tragedies.
She moved into my home [when] her husband had recently died.
I think ...

that was the straw that broke the camel's back,

but there was another death that had occurred — a child of
hers had died ... which I didn't hear about; we really kept
it a secret;
about it.

it seemed there was no place for her to talk

She talked about many, many deaths:

she would

repeatedly tell us all the people who had died in the
Holocaust ...

she had lists of names and ... probably once a

week she'd sit us down and tell us all the names of the
people who'd died ...

but she'd never talk about her

daughter who we didn't know about.
came to ...

One day when my uncle

take her on her on her annual pilgrimage ... to

the cemetery up in New Jersey,

I went along with them.

She got out of the car [at the graveyard]
went over to this little stone,
was weeping and weeping ...
time.

and ...

and that ... went on for a long

Eventually my ... uncle picked her up and carried her

...

really struck me,

talk about it,

It was very

and when we got back,

to find out what was happening,

...

and she

fell down and ...

to the car and that was her baby daughter.
moving,

...

I tried

but nobody really wanted to

so I didn't hear anything about the specifics

how old she was, when she died ... until two years ago.

My father had died many years before,

but my uncle was very
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sick with cancer and I knew that if I wanted to find out,
I'd have to ask him and so I got all the details.
I found out that her name was the name ... my
grandmother called my sister ...

I learned that she

basically went into mourning after her daughter died,
...

never ...

and

came out of it ... That's why she wouldn't buy

clothing to clothe herself — there was a whole crazy thing
that happened when I was a kid ... Her sister Lena used to
. . .

come bring her clothes ... because she wouldn't buy

[them]

...

out and ...
"don't go"
stairs,

She would come up to the house and ...

say "bring this," and my grandmother would say
...

and she'd be furious up at the top of the

and I'd go out and ...

she'd say "no,

bring them up the stairs ...

bring them down; bring them back," and my

aunt would say "bring them up" and ...
the hell was going on.

...

I didn't know what

Then eventually she'd start throwing

the stuff down the stairs and ...
things

call me

she'd end up with a few

She'd rummage through and she'd pick ones

aunt used to wash them so they'd look worn),

(my

and get

something that she could accept ... This was the legacy of
...

a grieved parent.
[And then] my father died and I got really interested

in ...

the process of grieving ...

for me.

young when he died ... twenty-three ...
very hard.

We had ...

and I took it very,

a lot of unresolved issues

therapy really helped a lot for me ...
[experience],

I was quite

somebody's death,

...

and

so my own personal

and I didn't really realize

140
until then the significance of my grandmother's death [and]
her whole life ... until I got this job.

I was really drawn

to this job — and didn't think of her at all when I

... was

trying to figure out whether I wanted to work here or not
but ...

I really liked the idea,

grieved parents ...
years

...

doing this work with

I guess I'd been doing it for about two

[before I realized] that's one of the reasons I

was hired to do the work and why it was important to me, why
...

it became like it was almost a mission to create

something better for grieving parents than my grandmother
had.

She had nothing ...

about it ...

she had no place she could talk

the family kept it secret ..

and she probably

felt it was very hard to break that rule in the family.
I used

[to]

love writing in high school but ...

hadn't really done much creative writing since,
this workshop [recently]

I

so I took

and all of a sudden I felt there

was a whole voice just waiting to get expressed on paper.
It's a wonderful process for me ...
. . .

I was writing so much

and it was such a cathartic experience for me,

lot of emotional stuff ...

it was a

I wrote a lot about my family:

my grandmother, my father.
At the same time I was working with parents
were very stuck

... who

(bright parents), they couldn't write and

they wanted to write and ...

I took a week-long ...

grief

bereavement therapy training ... prior to [this] workshop.
It was several courses that ran for a week,
was on story-telling ...

and bereavement,

and one of them

and [we] had an
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assignment to write a story that had something to do with
our lives.
. . .

I had a really amazing experience ... where I

just started writing about my father and ... wrote all

night ...

and ... what ...

came out ... was this

... very

complete fabulous story ... that pulled together many
different aspects of my experience with my father.
saw the relationship,
to be

expressed.

stories

...

the connections,

I never

but they were waiting

As we left class, we would read out our

and it was ... very powerful for me to ... have

an opportunity to write and to share and get some feedback
...

I

[then] went into the workshop [still] processing

[this].
I was doing a group last year of teenagers who had
deaths in their lives
Springfield)
person,

(it was at a high school in

and people were bringing in pictures of the

and they were wondering if I would bring ...

significant picture for me,
I love of my father ...
him,

so I brought ...

a

a picture that

and told them a little bit about

and then since I had it with me I brought it back to my

office and I realized I really want to have it here ...
become a really ...

big part of the work that I do.

often do I share it ...

It's

Not

but ... my father, well, his

presence is really very much with me in my work ... When we
talk about commemoration,
could ...
...

I share with people who I

benefit from this connection ...

...

feel

I show them that

I've brought my father's picture with me and he's very

much a part of what I do.

My relationship with him and my
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grieving him was a very important part of my life ... which
has led me to do this kind of work.
of how I've really ...

Those are some examples

brought my story ...

to my work.

A Vehicle for Healing
The

[writing] workshops

[that I run here]

are based on

the Amherst Writers' and Artists' concept of creating
writing ...

in a group experience...

really based to a large extent ...

Pat Schneider's work is

on the writing of the

product.

It's very healing-oriented,

oriented,

but it's still focusing on the writer and the

results

...

There's a critique involved,

kind of critique,
workshop]

and very process-

but ...

is really not

...

a very healthy

it's focused on the product.

[focused on] the product.

process is more than the product ...

[My

The

and ... we really ...

value very highly ... the relationships that develop in the
workshop and the discussion of feelings.
People don't have to be writers or even interested in
being writers

...

at all,

they [are]

just people who are

interested in using writing as a vehicle for their healing
process.

The idea is that through identifying feelings,

expressing [them]

in a supportive environment,

then there's

a healing that can take place.
There's a lot of pride in the writing ...
been very,

very beautiful.

generating chap books ...
writing so

[as a result]

and [it] has

We 've thought about ...
but for many [it is] very personal

for some of them, there's no
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interest in going that step ...
reading at a ...

but we did do a public

regional grieving conference.

Parents from

the workshop read their work to a really large hall of a
couple hundred people and that was a really nice ... way for
them to present their work ... to other bereaved people and
also professionals.
Another thing that we did ... was to make a video about
the writing workshop ...
hospices,

hospitals,

There was a ...
young ...

and therapists.
family where a child died.

and as any death is,

terrible for the family.
family,

that's being marketed nationally to

[was]

He was very

it was very traumatic and

He meant a lot to the extended

a tremendously loved little boy.

the couple first and ...

I met with

I heard from them how this was

impacting on both sides of the family tremendously ...

and

also that they were having a hard time ... getting the kind
of support that they needed.
with grieved parents

...

extended family meeting.
about 25 people in total
downstairs.

I had been doing my workshops

but ...

I offered to them ...

They're a very large
...

an

[group],

so I got a large room

How I structured it was ...

everyone ...

sat

together in a big circle ... the grandparents and the
cousins,

the younger children,

parents,

...

I

...

...

siblings of both the

and I asked them if they would like to write.

described to them that I would play a song

(it was an

evocative kind of song that ... helps people get in touch
with their feelings,

often it's just a ... way of connecting
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with your heart)

and then [we would do] writing.

everyone was really interested in doing this.
on ...

So

(It's based

Pat Schneider's method of writing ... with a

stimulus).

They had about 20 minutes to write.

Some

couples wrote together ... most people wrote independently.
We re-grouped in a circle ...

and then [I said]

to the

family "would anyone like to ... read something?"
shared,

Everybody

but what happened that was really very special then,

too, was that ...

someone would read this very beautiful

story about their relationship to the child ...
with the loss

...

in a personal way,

who read finished ...
couple as a gift ...

and the first person

and ... went up and gave it to the
and then everyone did that,

couple was being brought ...
happened spontaneously.
the family ...

connecting

and the

this whole pile of writing.

It

It became a beautiful ritual for

everybody was very moved and ... there was a

real healing in a lot of ways.
We do memory books

... with families ...

[With]

one ...

we started working on a memory book while the dad was still
alive,

and he participated.

continued working,

After he died,

and it was quite beautiful.

with them about a year ...

with a sense of humor.

about their dad,

and

He [had been] very much idealized.

they could ...

more complete person.

I worked

and by the end they were able to

write things that they always hated ...

Towards the end,

the family

actually look ...

at his
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Theater
I'm working with a boy whose father died and ... he ...
loves theater,

he does acting in school

dramatic flair

...

...

I did a sub-personality character and

played it out with him, dialoguing with ...
himself.

and he has a

an aspect of

It was fun and I really think it was helpful for

him.
This is a different population,

but I

... used to work

in a place called the Creative Arts Rehabilitation Center in
Manhattan ...

and I was ... the drama therapy person.

They

were a psychiatric population ... that had an artistic bent,
which helped to do ... different kinds of art therapy ... We
did a ... weekly drama group,

but also worked individually

with people .... We would work together to find a monologue
that maybe would be an aspect of themselves that they could
.... work on developing ...
would be ...

theater ...

I coached them on it ...

so it

really working as an art-form,

...

but also we were very aware of the therapeutic implications.
Then we did ...

lots of ... group improvisational work [and]

theater games

... To a large extent ...

was using ...

the theater experience as ...

. . .

and really letting go,

it was fun,

...

it

socialization

and taking risks ...

exploring

feelings.
I used to do drama work ... with a stroke population at
Bellevue.

It was more oriented towards doing movement ...

mirror exercises for people who were wheelchair-bound and
had minimal movement,

but they would do eye contact and
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following each other and making sounds.
we really played together and [were]

To a large extent

laughing,

and feeling

good about ourselves.
I used drama with sexually abused kids.
two-year

[group]

of boys ...

We ...

culminated

in a play that they wrote and ... performed for their

families.
...

a

The activity focus of the group

was on puppet-making and play-writing.
...

I co-led ...

They wrote it collaboratively,

... the story of

a child who's abused and ... protects himself,

himself,

and ...

survives.

A lot of this work that we did

during the year was around expression of feelings
dealing with abusive-reactive kinds of things,
feelings of

...

defends

identifying with the ...

boys, what that means to them ...

...

and

... their own

oppressor,

and as

and the story that they

wrote was really clearly identifying them ...

not just as

victim but also as someone who could ... beat up on the
offender and really feel some sense of vindication ...

and

also relying on authorities to help them.
They used puppets to ... hide their identity:
was

...

certainly [a] very ...

exposing ...

. ..

they would play different roles ...

the offender and someone could ...

story.

... This
Also,

someone could play

be the child ...

and I

think it was an easier way to do whatever the role might be
•

•

•

to use the masks.
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Teaching/Training
I do a lot of writing ...

as part of training staff

as a way of dealing with the impact [of grief]
givers.

I'll play a video with ...

caregivers' grief

...

of silence afterwards,

...

on care¬

something evocative of

and then [we have]

a solid 15 minutes

and people will write and then share.

One of the [other] things that I do is work ... with
schools to develop crisis plans of action:

how to prepare

for

...

tragedies that occur ... having a protocol in place

...

One of the ways that I've used role-playing ...

in a

very large group of professionals, was to develop a whole
bunch of scenarios and ...

it was basically a mock crisis

where I brought in all kinds of different issues that
[would]

have to ...

be addressed and anticipated.

I have a lot of stories through the years that are
quite powerful

...

talking about how children grieve.

I

have specific stories about families and children ...
develop their own pertinent tasks ...

that

or developmental

[stories of] how children understand death developmentally,
and using examples from children I've worked with ... A lot
of the actor in me is really in my talk that I give,

and the

stories that I tell in ... my training.
It's wonderful for me to ... hear stories that ... help
explain what I'm doing or ...

that ... provide recognition

that I'm on the right tract ...
need to rethink something.
...

or maybe that I'm not,

and I

I'm finding that I have a place

to tell the stories within my work — if I kept them all
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inside it wouldn't be so good.

I find that that's why it's

really helpful for me to do trainings,

'cause ...

I don't

often come home and tell my wife all my stories because I
just ...

don't want to bring everything all the way back

home if I can find a way of taking my stories and utilizing
them here in other aspects of what I do ...

I don't bring a

lot of my stuff home, particularly because I have kids at
home and I don't want them to always hear about these
things.

One Thing That I'm Really Hoping
One thing that I'm really ... hoping to do is to ...
work more with growing stuff,

literally.

I'd like to be

able to have a greenhouse here ... to work with kids who are
grieving and do growing ... To me that's creativity,

and

creating life.
There was an article that I read of ... kids in ...
inner city.

They had a project where they ... had ...

of land in the city that they had gotten for ...
stuff.

one

a lot

growing

They had kids who ... had had a loved-one murdered

working with kids who were gang members who had actually
committed crimes

(actually perhaps even murders)

common plot of land,
image for me ...

... growing.

...

It's just an incredible

and what they said was that these kids had

never connected with the earth in any growthful way
only ...

on a

association ... with the earth was

...

the

cemeteries.
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I do think a lot about
...

writing a book

...

personal stories and

...

writing down my stories and

a book that would involve my own

...

[stories about]

my work

...

and how

it's changed me,

but also include other stories in it,

the stories that

...

in my work,

...

have been important

...

...

that I've used

that have taught me things or taught others.

Another thing was the idea

...

of a book specifically on

people telling their stories of how they were told that
their loved-one had died by professionals.
be a really interesting book

...

I think that'd

because there are lots of

stories that I hear all the time about that and
times

...

...

a lot of

it's not done very well and there are ways that

you can learn about doing it better and stories that could
be told.

Onawumi Jean Moss - Profile
I Am A Storv-Teller
My name is Onawumi Jean Moss,

I am a story-teller.

Before becoming a story-teller I am an African-American
woman,

born and raised in the South in a small town called

Jackson,

Tennessee,

which is now becoming a source of

original material for me.
story was told me in church
avid biblical scholar

I can truly say that the first
...

My mother

was

...

an

(I think it's fair to say),

...

would

find books about the Bible and read them,
education.

She valued reading,

book she ever read.

...

had a third grade

and the Bible was the first

So the first stories came from Sunday
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school class which we did learn,
recited.
church:

and we went back and

The first narratives that I ever
the birth of Christ,

Day poems, Mother's Day poems

[knew] were in

the Easter pageant,

... All of this preparation

[for story-telling] was done way back then,
away from in my adulthood ...
it,

but then I don't,

and then stepped

I sometimes threaten to regret

because I come to it at a time when I

have the wisdom to handle it,
it becomes educational

Children's

...

and it's not entertainment ...

You can trace my roots all the

way through high school in various dramatic ... performances
...

and then you can trace it back again into church in my

young adulthood and then I stepped away from church for a
good long time.

The True State of Mv Life
I met my husband having left Jackson to attend
University of Illinois in Champagne-Urbana.
left Champagne-Urbana and went to Arizona.

We subsequently
He was a non¬

commissioned officer in the air force and we had three
children ...

in Tucson, Arizona; two sons and a daughter,

and they are now in their 30s ...
daughter,

so ...

and ...

one has a

I am a grandmother as well.

The

interesting thing about raising a family is that I never
told stories

...

I read them and I bought books about them,

but I never told them ...
...

I

...

In my reflecting on ...

didn't tell stories ...

the fact

I look back again at my

childhood in Tennessee where stories were told in parables,
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mostly when you had done things you had no business to do.
I think that probably is what sullied me on telling stories,
I didn't really relate them to sitting around and telling
fun stories,
[there is]

though ...

as I search my memory for them ...

laughter in some vague place in my head where

stories were being told,
scandalous stories,
them,

but they seemed to have been

so the children were not allowed to hear

but you got some feeling that the adults were doing

something terribly,

terribly secretive and grown-up that you

couldn't be a part of.
My husband died of leukemia in Denver,

Colorado.

left Arizona when his leukemia was discovered,

and he went

to Denver ... to be near the Fitzsimmons Hospital
...

We

... where

he was among the first to get a bone marrow transplant.

He lived from 1961 to 1965 with leukemia and then died at 36
years old ...

not a smoker,

not a drinker, we think that he

was exposed to nuclear materials ...
proof.

[but] there was no

He was quickly given a promotion and released from

the air force and by the time he actually died we were
divorced — the leukemia had effected his mind,
marriage that was painful,
an abusive one.

for me especially,

From there,

and it was a

because it was

I went on to try to figure out

what my life would be as a mother ... with three children to
raise,

being 29 years old, what would I do?

story is one that is of searching ...

And ...

that

I talked to a woman

who lived directly across the street from me in Denver.
name was Teola Arrington.

Teola Arrington was from

Her
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Mississippi.

She was a very jet-black-skinned woman ...

Teola was not a very pretty woman but a very smart woman,
and I turned to her after I was on my own,
children,

taking care of my

and she told me to never let anyone see me wearing

the true state of my life on my face ... that I was to smile
(and I wasn't one to smile)

but she insisted that I smile

and she said "just smile until you get it right.”

And she

said ... you have the money that the air force gives you,
but if you want to take care of your [children]

...

you're

going to have to be humble enough to start where you can.
didn't want to start where ...
start,

I

the country said I had to

because I had one year of college but I couldn't even

get a job as an elevator operator in Denver without taking a
test ...
operator,

I took that test and ...

became an elevator

but only after having gone back to domestic work.

And this was 1966,
domestic work,

'67.

So I swallowed my pride and I did

and then a member of my church who owned a

record shop heard that I

... was working under these

conditions and he came to me and said that he had a job
opening ...

and I went to work [there]

most difficult things I had ever done.

...

It was one of the

I am a Baptist by

upbringing and had been very much involved in religion and
...

to be in a record shop was to be in a scandalous place,

but I later looked at it as the place that I was to be
taught about life without having to advance deeply into it
as an individual.

All sorts of people came to that record

shop — women who were hurt and downhearted about their
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lives, men who were hurt and downhearted about their lives,
there were killings not very far from that record shop.
Sonny Liston,

one of the most famous heavy-weight fighters

came to that counter of mine and asked me for a date and I
had the good sense not to go.

I met the first young men who

were homosexual that I've ever known personally.

(Oh,

there

were gay people in the church who played and they'd sing our
music but it was never said.)

But these young men lived in

drag most of their lives and had as their lovers very
wealthy and often married professional men,
white,

and ...

and mostly

there were about five of them,

to that record shop,

and they came

and because of the way I received them,

they adopted me and became my best customers.
single I made a nickel;

if I sold an album,

each record, plus $35 weekly salary - 1967,

If I sold a

I made a dime on
'68,

and ...

I

met all kind of people and heard about all kinds of things
that I had never heard about before ... Adjacent to ...
record shop was]

a beauty shop,

so here was the richness of

the record shop and the candor of the beauty shop,
cattiness of the beauty shop,
shop ...

and the

and the piety of the beauty

they were playing off each other,

around me,

[the

stories all

stories all around, which now become a part of

this rich ...

lexicon that I've developed.

From the record

shop I went to work in the War on Poverty Program.

And the

way these people in the War on Poverty Program heard about
me was they had heard that I had treated people well at that
counter and that I'd helped people ...

and they said that I
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had "people skills,”
ever heard that,

...

that's the first time that I had

and they wanted folks like me who lived in

the community ...

I worked in the War on Poverty Program for

two years and used those people skills,
me.

stories all around

I worked with people who were being evicted,

people who

were trying to get on welfare rolls, people who wanted to
come off the welfare rolls.

I

the

Denver]

[University of Colorado,

continue my ...
young,

...

eventually enrolled in
Extension as a way to

education ... My children at that time were

... my youngest was five when her father died,

they were in school.

and so

I'd go and get my daughter and bring

her to the record shop and she'd sleep in the beauty parlor.
She'd sit back there maybe once or twice a week,

so she got

herself adopted ... My sons were latch key children ...
There are tales of them setting fires.

All the tales that

\

you'd hear that mothers have to go through ...
I had to go through,

some of those

including a would-be abusive babysitter

... When my children told me about her I went and got a gun
and took it to her house and told her mother I never wanted
to see her at my house again,

and found her boyfriend and

pointed the gun at him and assured him I would kill him if
he ever came near my children.
forthrightly.

So we handled that sort of

It was a life of amazement,

look back on it ...

truly,

now when I

no family nearby ... There were lovers,

some who now I don't keep up with any more ...
and went to MacAlister College to work.

I left there

The first position

there was gotten because [they] brought students of color
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onto campus for the first time in 1969 and they needed
people of color to be there with them,

and because I had

worked with Mexican-Americans, Native Americans, AfricanAmericans
was]

...

and had a wonderful reputation [from when I

a consultant for the War on Poverty program.

no degree!

[I had]

[I had] two years of college and worked at

MacAlister College as an administrator in the Equal
Education Opportunity Program.

Once there,

the war in

Vietnam was in full bloom, Hubert Humphrey was a part of the
campus at MacAlister,
kinds,

there were demonstrations of all

but I really wasn't especially in tune with what was

going on, my life had been filled with survive this,
survive ...
unrest

...

that.

In Denver there had been ...

and

social

Dr. King had been assassinated, Jack Kennedy had

been assassinated ...

I was involved in those social

movements but the Vietnam War,

because I was so involved in

the Black is Beautiful Movement and ... the Black Liberation
Movement,

... the Vietnam War,

to take in.

now, was another thing to try

As I recall ... those of us who were involved

in Black is Beautiful, were very upset that the Vietnam War
took the spotlight away.
I knew that I needed to go on and continue my
education.

I knew that there was going to be ...

date on the War on Poverty Program ...

a terminal

so I found a woman at

the University of Minnesota and she found a woman who was
here at the School of Education,

and I went to that woman's

husband's church and I ended up here at ...

the ...

School
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of Education Urban Education Program (I'd been in the Urban
Education program at the University of Colorado,
Extension),

...

Denver

that's ... where I worked on my master's and

from there on to my doctorate,

and from there on to teaching

a course related to my doctorate at the university,
stayed ...

and I

for what seemed to be an interminable amount of

time working on this doctorate.

But having been brought to

the university with two years of college,

first generation,

I had no role model immediate to my family to help me sort
out what is a term paper, what is this, what is that,
hadn't completed the undergraduate work,
enough tools for it.
could advise me of,
wonderful ideas,

I didn't have

It took forever to find what nobody
and that is in addition to having

I needed a pool of literature that I had

command over so that I could substantiate my ideas.
found

[that out]

and I

I immersed myself in ...

Once I

adolescent

psychology and I wrote a very mediocre comprehensive,
got me through ...
stage theory,

but it

and then I studied adolescent psychology

so that ...

I would advance it into a career

development model which is what I had intended to do.
never finished that,

I

but I learned a great deal about

adolescents and the theories about their ...

development,

and that work still serves me here at Amherst College as
Associate Dean of Students.
Prior to coming here,
development ...

at the University,

I was a career

counselor and a personal development

counselor for the undergraduate students and graduate

157
students — I

...

even did,

...

some counseling with couples,

sort of as an apprentice,

so I did that work,

and my

instincts for the counseling were right on.
Here,

I was in administration.

for me to get it,
got it,

but

...

now I've got it,

I needed something else.

about needing something.

hollow,

and by the time I

I got myself

I kept saying,

such a responsible thing to do,
and finish my doctorate,

It took several years

...

talking

because it seemed

that I was going to go back

but it kept ringing more and more

and I was so dismayed by that because it just seemed

like the right thing to do,

but I kept looking into

administrative positions and the kind of work I would have
to do to prepare myself to move into them,

and the work

seemed so distant and removed from me and it kept disturbing
me so much.

In the course of all of this searching

...

started to

...

figurines,

because I would go to Colorado for month-long

look into a Native American story-teller

visits with friends
long visits to

...

...

and I started adjusting those month¬

where it fit with the Native American

pow-wow that was held there,
play — I

I

and the figurines came into

loved them — they just meant a great deal to me,

I couldn't explain why,
and the spirituality
reached inside me,

...

but they were beautiful to look at
that was implicit in them just

but I didn't know what it touched,

I just

loved the art of it and the feel of it and they cost more
than I could even begin to dream to pay.
book called The Pueblo Storytellers,

But I bought a

that way I could have
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all of them,

for the price of the book

talking about these figures,
attention to real,
who's here,

and I

started

and then I started paying

live story-telling,

Eshu Bumpus,

...

...

and a story-teller

was the first one I watched,

and I

listened and he would reach inside of me to the stories,

and

I could hear the same story again and be just as delighted
the second...
the first.

the third,

the fourth time around as I was

Just wonderful!

thing to be able to do!
a preacher,

My goodness!

Whoever would have thought it?

he's a story-teller!

evening we had a meeting
women students,

What a wonderful

...

I'm delighted!

Not

One

(in the Fall of 1990)

where

...

and women deans got together and I was

talking about this fascination with story-telling

...

and I

said "now and again I think of myself as being able to do
that,"

and the students said "Oh sure,

Dean Moss,

do that," but I wasn't real sure.

[After that]

here early in the semester

[a student]

Moss,

...

and

I'm sitting
said,

"Dean

you know I'm resident counselor of the Charles Street

House,"

and I said "yes."

She said,

"You know,

cultural programs on African heritage and
you to come and tell stories."
sure."

Oh,

passing.

March Passed,

I'd like

...

you know,

And I went ahead.

April came,

I had done nothing about this.

"Dean Moss,

...

we do some

And I said "Well,

I was so full of myself!

February passed,

said,

you could

and seemed to be
She came back and

we're expecting you in about ten days."

I

ate up all the chocolate I could find and I can eat
chocolate — I ate and ate and ate

...

for about seven days,
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and finally I had to do something — I pulled together a
program that turned out to be more than an hour long.

I

realized that it's not enough to say you're a story-teller,
you must have voice.
thoughts,

Your stories

...

should reflect your

and those thoughts cannot be shallow.

I realized

in that short period of time that I wanted to tell stories
that had historical accuracy,
meaning,

playful stories,

that had deep cultural

love stories.

I still love

telling stories that have historical accuracy.

I still

tell stories of deep cultural meaning.

I still need a

context from which to tell my stories.

I still

...

love to tell

love stories and stories of strong women.

In my audience

were 30 students from Russia

...

...

all over Europe,

and African Americans and they

and Africa,

wanted me to tell stories,

Argentina

Israel,

from

and that was the indication that

a story-teller was about to be born.

Onawumi Is Born:

Entering the House of Story On A Permanent

Basis
Onawumi was born one year later.

I called a colleague

here at this campus who was a Yoruba aristocrat and a
scholar.

He had known me for a few years and I knew he had

observed me closely.
teller.]
hesitantly

[He agreed to name me as a story¬

The first stories I had told
...

but I told them

...

...

sort of

...

but in April of

'92

I'm

lying on my couch at home and I thought I am going to tell
stories professionally and find out if I'm serious about
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this.

So I called my girlfriends — there were 25 at the

gathering — and Rowland Abiodun named me Onawumi Osunkemi
(and the last name

...

is private:

the Yoruba always have

three names and one is always for the inner circle).

The

first name means "one who is creative and loves creativity"
— Onawumi.

Osunkemi means that I am under the protectorate

of the River goddess,

...

Osun

...

She is called The Hair-

Plaiter — she carries a beaded comb,
a hair-plaiter,
the head

...

she adorns the temple of the mind which is

the temple of the sight,

plaiting the hair,
wisdom.

but she is not simply

and while she is

she speaks words of harmony and peace and

So I'm under the protection of Osun.

In the moment I knew something special had happened and
it was for me then to decide which of the two names that
could be public
because I

would I use.

First I thought Osunkeme

loved the goddess Osun,

personality
teller.

...

...

but then Onawumi fit my

and so it became Onawumi Jean Moss,

I wanted my name Onawumi

(my African name)

story¬
to

balance my identity — Onawumi Jean Moss — it's a lot to
say,
that.

but I want both.

Not just Onawumi because I'm not

I am Onawumi Jean Moss — African-American.

mantra is

"Keeper of the Word."

I

left a place on the cake

[which I bought for the naming celebration]
"Congratulations to _,

Storyteller"

...
...

I

left the

place for a name open because I didn't know my name
under it I put "Keeper of the Word."
story-telling festival which is

My

...

and

And now I have a

"Keepers of the Word."

So
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enter Onawumi,

and from there I went ahead to really enter

the house of story on a permanent basis.

Salient Themes For Dick Baldwin.
Philosopher and Artist In the Context of Social Services
(I add "philosopher" to artist because he is so curious
about the nature of reality.)
Dick describes three realms of story.
text-bound,

literature-bound,

The first is

and is a conservative

definition in the sense that it refers to a tale with a
beginning, middle,
are serial,

and end.

Time is linear,

descriptions

and within it there is some sense of agency:

am the story-teller,

I am the story-maker."

"I

This is the

realm in which many narrative therapists and ethnographers
are working.
The second realm of story is an extension of the first,
but it is not rooted in text but in all of the arts —
formal and informal.
like movies,

video,

It is story as multi-media,
theater and opera.

so more

Within it,

there is

still some awareness of constructing something like a story.
Within this realm issues of voice become issues of
publishing,

in the liveliest sense of publishing,

as in the

collaborative construction of popular video.
The third realm is perhaps best described by Vern
Cronen's metaphor of people in relationship and in
communication,

as wandering,

sometimes willy-nilly,

out of everybody else's dramas,

in and

each time figuring out if
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there's a fit and to what extent there is a fit.

In this

realm there is a question about whose story it is

(social

constructionism).
non-intentional;

Much of this reality is nonverbal and
it is just a snippet in an ongoing flow of

action in which people are embedded.
story,

but to a story-bit,

It is compared not to

or a little cluster that can be

unpacked and expanded by anybody at any time,
a poetic soup.
agency;

or poetry,

or

Within it there is no sense of personal

it is non-linear,

non-serial,

and non-narrative.

come in the middle; we go out in the middle.
this realm might be described as subjective,

We

Time within
personal,

or

spiritual.
Dick describes himself as an artist in the context of
social services whose role is to provoke what he calls
education,

transformation,

short term,

learning,

and change.

this might be psychotherapy — provoking small

changes connected to pleasure.
would be inciting in himself,
(co-workers as co-artists),

In the longer-term,

liveliness,

a kind of generative pleasure

an opening up),

being referred to as collaboration,
co-pleasure,
others.
around

excitement,

the whole experience
co-creation,

experimenting and fooling

(which is associated with child-like play,

dichotomy,

intensity,

being socially creative, making something with

This is done by fiddling,

not knowing,

this

in a context with others

(described at different times as fun,
a high,

In the

adventure,

surprise) with various kinds of multiplicity —

simultaneity,

reflexiveness,

cross-fertilization.
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The experience is described as one of overlappingness,
blurry, wobbly, part of an ongoing dynamism,

like tripping

in many locations at once, time and descriptions being not
strictly serial or linear,
personal,

but also perhaps subjective,

or spiritual.

My understanding of his experience of being an artist
in the context of social services is that it is most like
the third realm of story,

and closest to Dick's

understanding of simultaneous multiple realities.
this realm,

an individual can make a declaration or

commitment, make some space,
agency

Within

claim or feel some sense of

(which is a kind of aesthetics)

(or does not fit)

in a way that fits

for the moment within an ecology

related to notions of safety).

(which is

Here is a story that he

tells to point to this notion of ecology:
I was driving home ... early for me, which meant
that there was still a little light ... I was
driving down the road a little fast ... and when I
was maybe ... 30 feet away ... from something that
looked ... different ... I saw that it was a baby
possum on the side of the dirt road, a little tiny
baby possum, I could tell because then its eyes
sort of lit up — I did have my lights on ... and
I missed it, but I didn't miss it by a lot, I
missed it by like a foot ... and ... the language
that [I used] talking to myself was:
"you know
this always happens when you go too fast and you
focus on something in too linear a way and you
speed up, you get careless of the context ... A
part of me wants to go fast and be mindless of the
context ... and that's exciting ... I know all the
time that then the risk of damaging pieces and
bits of the ecology relationships goes up,
sometimes correspondingly, so that doing this
dance there's an adventuresomeness about it and a
dynamic of liveliness about it and I guess the
trick is for me, the thing that I find exciting

164
and pleasurable, is how fast can I go doing the
least damage ecologically.

Salient Themes for Carrie Pratt.
A Community Activist Without

(Or with Many)

Communities

(I add "or with many" because she has become a part of many
communities through her work.)
Carrie describes the Oral History Center's model as one
that builds community,

brings people together,

connection across differences of race,
and language

class,

creates
gender,

age,

(cutting through barriers and stereotypes),

through the telling of stories which remind people of a
common identity and universal themes.
The Center's definition of story is "this happened to
me."

Stories are evoked through story-centered

interviewing, which gives the power to the story-teller,
using silence as a question,

and active listening.

The

person telling the story gains access to the knowledge that
s/he has
heard)

(telling the story without interruption,

and is able to make new meaning of it.

and being

A

relationship develops between the person who tells and the
person who hears.
The information and knowledge in the stories is
presented using various artistic formats
collaboratively-constructed books,

(beautifully,

quilts, videos,

sculptures,

dramas)

community.

It is a multi-arts orientation;

exhibits,

in order to provide access to the whole
ideas about
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media are taken "from everywhere."

Presentations are for a

particular community and the larger public — some are
exhibited nationally and internationally,
reflection and continued dialogue

and they encourage

(sometimes with a means

for the public to write or tape-record commentary that is
included in ongoing presentations) .

The knowledge gained is

the basis for community action.
Many of the stories alluded to are ones that have not
yet been told — stories of violence, mourning,
stories that have been in some way banned
i.e..

South Africa; a culture,

i.e.,

trauma,

(by a government,

the dominant U.S.

culture; a community).
The work has been compared to participatory research
and the pedagogy of Paulo Freire
the Oppressed).
interviewing,
community
projects

(the author of Pedagogy of

It has also been compared to therapeutic

though in this case any intervention is at the

(not the individual or family)
...

level:

"In some

people are telling the story precisely because

they think there's going to be an intervention at a
community level"
[to]

...

...

"sharing stories enables

... people ...

see the issues, that they face not as individual

issues but they see them as community issues"

...

"people

have to make sense of their own experiences first ...
...

people

share,

...

[need to]

but

... take it to the next step and

and have the transformation as a group — it creates

the possibility for the society to ...
where my agenda is

...

change and that's

It's really empowering for the

166
individuals as well

...

but it touches even more people and

begins to transform the society."
The work is described as "making space for incredible
connections" and- "there's something in the telling that
allows you to ... make new meaning ...
transformational" and hopeful:
people's stories,
through,
issues,

and that ...

is

"The more that I hear

the more I hear the struggles that they go

the more I see them come together to take on
the more hopeful I am ...

it's an incredibly

empowering experience to see people move from a position
where they don't have hope,
they have hope,

to a position maybe not where

but where they at least see the possibility

of it."

Salient Themes for Enid Santiaqo-Welch.
Writer and Friend and Philosopher
Enid defines story as "like breathing in and out,
living every day,

just

living and just being in existence ...

story is what you feel and how you interpret what you feel,
and what you see,

and how you influence other people,

mother earth and father earth.
those feelings of images,
yourself

...

else ...

Life is

it become a story,
it or

...

Story is just the telling of

and it's a way of connecting to

building a bridge with someone ...
...

and

or something

a story and sometimes you want to see

but there's no one out there to listen to

there's just no time to tell that story right now
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...

so you hold onto it,

and that's the way life is,

sometimes you just have to live it,

just let it be.”

She talks about a particular model of writing in a
group as a process that gives room and provides nurturance
of voice

(which is connected with brilliance and knowledge:

"everyone has a voice ...
everyone is a writer").

everyone is a story-teller

...

She talks about the oppression of

people in Latin American countries and in schools in New
York and Boston,

and the oppression of voice,

with despair, pain,

and tragedy.

voices filled

The writing process gives

power to the writer in a community of people coming together
for one purpose — to write,

to be heard,

to be affirmed.

The community is likened to a sacred ring where words and
the voice are reverenced,
is treated as fiction

not raped or abused.

The writing

(unless the writer says specifically

that it is not), which gives people the freedom to express
whatever they want,

"lets the subconscious have a party ...

the person ...

able to be creative by adding or

[is]

subtracting whatever they want ...

because sometimes we

remember things only half the way they were and the other
half is what you feel you remember."
An important part of the model is to encourage and
provide exposure for the writing — public readings and
publishing

(in journals, magazines,

From the time that she was a child,

books, videotapes).
Enid loved how people

reacted to her words and her stories.

Now,

her "writing is

a way of helping others because of my honesty and all the
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hell I've been through."
bravery,

She especially values honesty,

and risk-taking in writing.

The honesty "helps

those that are in the same situation get through it and
those ...

that have never been in the situation to

understand ...
.. .

You have something to say and it's valuable

and you want to share with people because you feel it

can be sort of like armor for them ... when you write,
when other people hear it,

you affect that person,

...

you

affect and upset that person ... you're changing something
inside."
The process is one of empowerment and reclaiming hopes
and dreams.
people!

The voice "gains volume,

[you]

and respect."

and ... watch out,

start asking questions and gaining knowledge
People's lives change.

They become

"productive citizens."
As a result of participating in this community writing
process,

Enid is now a mentor for other women and a role

model for children

(particularly children of color)

is training another person to also take that role.

and she
She

keenly feels the power of mentorship and writing as tool:
"if used carefully and lovingly to bring people to a place
where they feel empowered and creative and productive;
you have a responsibility to be sensitive ...

...

[because

educators] have the power to make or break a person."
Accessibility — to one's own brilliance,
experience,

imagination, voice

knowledge,

(inner resources)

and to
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education,

transportation,

environments

employment,

beautiful

(outer resources)is a major focus of concern.

Imagination is seen as a source of understanding,
connection,

and compassion:

"imagination is about trying to

understand ... what is life, what is out there, what is that
other person thinking ... how do you see it ... how do you
experience it ...
helps you to have]

it helps you to fictionalize ...

[and it

a degree of compassion.

Salient Themes for Madlvnn Haber.
Samurai Social Worker with Poetic Sensibilities
Madlynn says "I

... had this image ...

person who goes around collecting tears ...

[of myself]

as a

like some

mission of my soul is to go around and collect people's sad
stories,

but it's not their stories,

experience of telling it to me ...
and you're losing a humanness ...
as collecting stories ...
experiences with people,
[is]

it's to give people the

You use the word story
I don't think of my life

I think of it as having
although the bi-product of it ...

I wind up collecting an incredible number of stories

...

I'm collecting their tears,

...

I'm collecting the poignancy of their lives.

the story ...
essence

...

not collecting their words

if I lose the tale ...

If I lose

I don't lose the

the significance of their lives.

I think ...

that's what people are looking for ... when they tell their
stories:

some sense of significance ...

is so touching,

this is so interesting'

as well as:
...

'this

It's not just
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the telling,
it's

it's the validation,

it's the acknowledgement,

[an] honoring.”
In a variety of ways, Madlynn is interested in

proximity

(closeness)

and not in it,

and distance:

"being able to be in it

and being able to choose where you want to be

with respect to your own experience,
things when you want to be in them,

being able to be in
and to be observing at

the same time."
With respect to describing clinical experiences
therapist,
Madness.
Brink,

trainer,

Chaos,

(as a

and co-author of a professional book:

and Violence:

Therapy with Families at the

she talks about the proximity of various kinds of

descriptions to experience, which could perhaps be drawn
like this:
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Figure 1.
The proximity of various kinds of description to
clinical experience.
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Theater or 3-D movies would be the closest kind of
description to the experience.
be one step further removed,

Stories or anecdotes would

but still closer to experience

than theories.
The following is a sketch of a similar
proximity/distance map which points to Madlynn's perception
of the range of supervisees' descriptions of therapy:

Figure 2.
Proximity/distance of supervisees' descriptions
to client's life.
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"There're"

...

Madlynn says,

"different realms or

domains of material that people come into supervision with
...

they can tell you stories about the client's life

(some

people can tell stories of the client's life as if they were
there,

without acknowledging the fact that they weren't),

or

they can tell you stories about what's going on in the
therapy room

...

or they can speak about themselves as

therapists — stories that cut across cases,
talk about their personal story,
their professional story,
a supervisor,

they can

or they can talk about

and so I started thinking that as

what I'm doing oftentimes is pulling for

stories from a different level,
involved in the
life,

...

'he said,

that if the therapist is too

she said'

of the client's outside

that if I could get them talking about themselves as

therapists

...

or talking about the stories of what's going

on in the room,

then what I'm trying to do is

...

help them,

(especially when they're stuck in that situation),

to

...

tell stories from a different place.
The interest in proximity and distance is closely
related not just to experiencing and experience,
and feelings.
stories,

but feeling

She talks about carrying not just the

but the feelings of so many families,

and several

times mentions the value of kind of visionary,
hallucinatory,
Another time,
...

spiritual story-review as cathartic for her.
she says:

I went through a time of feeling

I had too many people's stories inside my system,

needed to get them out,

and I

and if I put them out on paper,
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maybe they would stop echoing in my head,

or

...

attack[ing]

the different parts of my body ... particularly when I was
working with offenders and very violent families
...

[to]

get that out on paper ...

hear it made a difference,

...

I had

and to have other people

too."

Therapy is described by Madlynn as "life," "theater,"
"performance," a "circus," as three-dimensional.
about live supervision as stage direction,

She talks

and therapy at

the Philadelphia Child Guidance Clinic as an event,
...

"I mean it was happening,

and it was being filmed ...
treatment."

it was being commented upon,

it made for an intensity of

Clinical work is described not as

"conversation" which she finds to be a sterile,
description:

a drama

"I hear 'therapy conversation'

'let's have tea in the parlor'

cold, Waspy

and it's like:

... we don't do that in my

culture and my clients' culture ... you know Jewish and
Italian and Puerto Rican therapists are much more likely to
be structural family therapists, they're much more likely to
put a hand on someone's shoulder and say:
your son'

...

To say 'it's feeling,

'move; talk to

to say it's relating,

to

say it's love with expertise [these are more apt
descriptions of therapy]."
as story or narrative

Therapy is not described so much

(which Madlynn indicates engages the

body only from the neck up),

and takes a place in sort of a

cocoon

...

("nobody ever moves:

clients sit,

you sit ...

the client won't feel safe if the room isn't the same ...
mean how did the profession get to be that way?

I

... When you
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go to see the rabbi, you come in,

other people were there,

he gave you a blessing, he talked to you,
for feeling ...

shamen and witch doctors

closed off in a cocoon ...

[in]
...

other models

they didn't get

it happened in the midst of the

whole community."
Though Madlynn sees the metaphor of story
a narrative,

changing a point of view)

family therapy,
theater terms
characters),

(and changing

as a useful tool in

she is apt to describe the process in

(changing the script,
or cultural terms

changing the

("the sad story of the

incompetent mother," "the whole concept of abuse which gets
applied now to everything,")

and has been particularly

interested in applying traditional religious stories
(community reverenced,

from the Talmud)

to therapy.

"We could do so much more," she says "but we're bound
by this privacy and privilege ...

[it's not only]

isolation of us

[one from the other],

the clients

I have ...

...

[in my]

the

its the isolation of

imagination

[the idea]

of

starting an agency where all clients sign a blanket release
of confidentiality ... you can tell any client about any
other client ...

so if somebody ...

is having trouble

putting their kids to sleep at night,

and you just saw a

family where they had resolved that, you could say:
call this woman and ask her what to do.'"

'here,
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Salient Themes for Rob Zucher.
Bereavement Counselor/Minister
(I add minister because he creates rituals and ceremonies to
minister to a community's grief.)
Rob has taken his history to work with him.
of his grandmother,

The story

for instance, who survived the Holocaust

and a number of other personal tragedies including the death
of child, has created in him a mission to develop a response
to grieving parents and a grieving community that is better
than what she had.
This work with families whose lives have drastically
changed after they have encountered a death,

creates a

particularly existential quality to his encounter with
stories — his clients are all asking who they are and what
the meaning of life is.
He talks about the work in terms of grieving,
voice,

commemoration,

catharsis,

giving

and community support.

In

his work as a therapist and teacher/trainer he makes use of
a variety of creative art forms such as theater,
story-telling, writing,

and ritual.

At various times in various settings Rob has made use
of theater techniques such as role-playing,
in the exploration of monologues,
script-writing/play-acting,
monologue,

dialogue,

coaching clients

group improvisation,

emphasizing the value of

and group collaboration as

investigation of aspects of self and self-in-community
(described as socialization and play).

and
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In his training of volunteers and professional
caregivers he makes use of specific stories about particular
families and their own pertinent tasks of grief,

and stories

about how children at different ages understand death.
He talks about the Amherst Writers'
writing process as a healing process:
sharing the story,
inside

and Artists'

telling something,

release of feelings that might be trapped

(catharsis), taking risks together,

something,
product,

expressing a common situation,

going public,

appreciated,

getting feedback,

helping other people.

the group process,

creating
taking pride in a

feeling

The community aspects of

publishing, public readings,

and video

documentation are stressed.
Rob puts special emphasis on the aspect of the process
that is about giving and receiving:

"You're going to be

helping other people:

...

not only are you wounded but also

you can be a healer.”

This seems so essential that he has

created rituals and ceremonies for specific families,
community of bereaved family members,
community that includes

for a

and for the hospital

(as well as various elements such as

music; a candle-lighting ceremony; the reading of names;
poetry,

fiction; writing; story-telling)

symbolically give and receive

(plants,

— a chance to

flowers, writing).

This symbolic exchange is paralleled by many opportunities
for grieving community members to exchange stories,
information,

and experience.
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He is particularly interested in moving towards
"growing stuff literally ...
greenhouse here ...

I'd like to be able to have a

in the hospital to work with kids who

are grieving and do growing ...

to me that's creativity,

and

creating life."

Salient Themes for Onawumi Jean Moss.
Story-Teller with Extraordinary People Skills
Onawumi stresses that everything is a tool,

everything

teaches — that's what being a story-teller has taught her.
Growing up in a small town in Tennessee has become a source
of original material:

"I came from a family that was

largely dysfunctional and I told myself that the stories
were sad ...

but when I looked in this dark place called

memory and childhood,

I found star light and love stories

and a wonderful story about the first time my mother met my
7th grade teacher in the grocery store:

'The Day Destiny

Called A Parent-Teacher Meeting In the A & P Grocery
Store.'"

In her work at a record shop in Denver she was

taught about life through other people's stories "which now
became part of this rich,
Later,

...

rich lexicon I've developed."

in her work with the War on Poverty she was always

collecting stories in memory.

She was taken by Native

American story-teller figurines,
spirituality of them,
Eshu Bumpus:

the art and the

and the work of story-tellers such as

"He would reach inside me to the stories."

her work as a story-teller she makes use of the tools of

In
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memory,

books,

television, tapes, movies,

expression, movement,
teaches!

other performers,

every part of the body:

everything

Everything is a tool!

She defines story as "a way to dress the truth, which
can be very harsh,

so that it is palatable,” or "symbolism

placed on reality in ways that dress reality up so that you
can see more clearly."
historical accuracy,
stories of love,

She tells stories that have

stories of deep cultural meaning,

and of strong women,

and she always

provides a context out of which the stories grow.

Her goal

is to educate and to entertain simultaneously.
Story-telling is performance.
the performer are theme,
voice,

rhythm,

texture,

Some of the concerns of
color,

aesthetics, movement,

Onawumi's work is interactive.

tone,

attire,

and audience.

She invites students to tell

their own backgrounds, helps them to feel their stories,
hears their voices,
validates them.
schools,

acknowledges their thoughts and actions,

She's told stories at day care centers,

conferences,

and festivals,

own story-telling festival,

and she's created her

"Keepers of the

Word" at

Amherst College.
Onawumi talks about the African griots
story-tellers)

(street

as having archival minds — those who keep

the history of the people in their minds and pass the
history on in oral tradition.

She identifies herself

fellow African-American Jesse Jackson)

(and

with the griots who

not only told stories of the amazing adventures of the king
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and the king's family

(the extraordinary)

but gave hope and

power to the every-day person to tell their own stories.
She has a well-developed set of ethics that are based
on relationship to community:
I'm gonna get paid ... but when I bring you my ...
my story, you'll be glad to give me the money
...I'm also going to ... [take] stories to people
who can't pay me ... and keep prices so they can
manage.
I'm going to be true to my history, to my
people.
I'm going to tell the stories of the
winter solstice, but the stories that I'll tell
... about Christmas will be stories from 1859 ...
about how people who were in captivity saw
Christmas, but I have to tell it ... I have to be
true, I mean it's a lovely story, but it's not
easy.
If I tell stories from other cultures, and
I do, I will select those stories that are not
invasive, those stories with themes in them that
resonate to my own culture, so that I'm not
invasive and I'm not pretentious about somebody
else's culture ... If I know the stories are off
limits, I will not touch them ... as is with the
case with Native American stories.
Many of them
are in the province because they are ... religious
stories, and the same thing with Jewish stories.
You just don't.
It's overstepping the bounds ...
I'm very careful about the image that I project of
anybody's culture ... so if there are any negative
... or stereotypical images in the story, there
must be told those images that balance them out
... that are antidotes.
I would never tell a
story that disdains another culture, ever, for
whatever reason ... they're not good enough
reasons ... or any gender.
Never!
Never!
Never!
Onawumi talks about

the healing in story-telling:

The kind of healing that Osun the River goddess
... [brings], the healing that her calm words can
bring ... the psychic healing, ... in the physical
sense too, ... and let's talk about the societal
healing that can take place.
Healing ... is by
degree, and ... on a big, big ... scale.
Stories
move through me to the listening ... persons and
once they move .. through me ... they belong to
them.
That's how they've been continued.
So,
whatever healing transpires, the best I can tell,
it is [that] the respect and humility and the
faith of the story-teller is passed on.
I can
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touch with ... a story, and you will receive
healing.
To the extent that we connect I will
leave you something that will help let you hook
onto, so that you can continue your healing
process ... in whatever way.
If I know my
audience ... I know how to help you get that hook
... just as a life saver knows how to get you from
drowning.
I, as the story-teller, if I'm
sensitive and learn about ... audience, I can ...
help you get that ... all the while teaching, all
the while entertaining .. and all the while taking
away the mystery of the story, by saying ... you
... can do this!
Story is the province of the
people ... and I'm just glad to be a citizen of
that province ... and my job is to help more
people to come; we want a large population of
story-tellers in the story-telling province.
Belonging is a major part ... of our identity and
... when one is in a poor state of healing, one is
most often disconnected or in a state of ...
dis-ease with him or herself, and more than likely
is in a state of dis-ease with their circle of
others.
To tell stories ... creates connectedness
between people across cultures.
Hope is healing.
You can't have healing without it
You know,
faith, faith in ourselves, faith in other people,
respect for one another ... those are healing
qualities.
Those are society's healing qualities.

Particular Themes/Common Themes
All participants seem to be interested in a kind of
transformation that is more all-encompassing than anything
that could be narrowly described as "formal education" or
"psychotherapy," or anything narrowly focused on individuals
or individual families.
the community level
publishing,

All are interested in activity at

(and some attendant concerns such as

performance,

and ceremony).

Would other

participants define themselves as community activists the
way Carrie Pratt does?
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All participants have worked with people suffering from
trauma or loss

(associated with violence, poverty,

or sexual abuse,

disconnection,

or death).

How would they

apply Rob Zucher's explicit focus on loss, grief,
bereavement to their work?

physical,

and

How would this contrast with a

focus on the currently prominent cultural story of
abuse/survival?
All participants make use of various art forms or
multiple art forms including story, writing,
arts,

song,

ritual,

their work.

drama,

visual

ceremony in their work or to describe

Would other participants see themselves as

artists in the context of social services as Dick Baldwin
does?
The following seem to be a particular focus for each of
the participants:
Dick:

Pleasure in generative multiplicity
(theoretical,

social,

creative)

Carrie:

Creating knowledge/social action

Enid:

Accessibility to inner resources and outer
resources

Madlynn:

Proximity/distance

(to experience,

and in

terms of feeling)
Rob:

Reciprocity:

giving and taking

Onawumi:

Simultaneous education/entertainment

Within a social service context,
puzzles particularly well-solved,

are all of the above
or territories

particularly well-explored through the arts?

In other
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words,

do story-telling,

(for instance),

writing,

visual arts,

play a special role in understanding or

experiencing generative multiplicity,
knowledge,

and drama

the creation of

access to inner and outer resources,

simultaneous holding of closeness and distance,
education that is entertaining?

the
reciprocity,

Does it make sense to step

back from the particular art forms and look at the nature of
creativity,

as Dick seems to do when he describes a

generative experience,

as Onawumi does when she identifies

with her African story-telling name:
and loves creativity,”

"one who is creative

as Rob does when he talks about

growing stuff with clients,

actually creating life?

Or does it make sense to take a clue form Madlynn and
Dick and think about developing therapy and training that
are not more like art but more like life

(or "reality")?

What does anybody make of the men mentioning fun,
pleasure,
them?

and play,

and none of the women talking about

Any other comments about gender?
Any comments related to culture — what it means to

participants to be of WASP,
Rican,

Jewish,

White,

African-American,

dichotomous,

working-class,

Puerto
poor,

middle-class backgrounds?
I am interested to hear more about access to internal
resources

(voice,

experience)

feelings,

imagination,

and external resources,

knowledge,

particularly from those

participants who are the first in their families to go to
college.

How does access translate into power?

Do
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participants feel that Pat Schneider's writing process
described by Enid and Rob),
Center,

(as

the work of the Oral History

and popular video as described by Dick are on

parallel paths in terms of giving power to participants?
How "radical" do participants consider themselves to
be?

Do they consider themselves agents for social change?

Is this a story they tell about themselves?

How does this

fit with ideas about being an artist
(writer/actor/story-teller/painter)?
Social worker?

Trainer?

Or a therapist?

Educator?

Any comments on Dick,

Enid,

Madlynn,

Rob's

look at the

role of mentor/supervisor/trainer?
Carrie,

Enid,

Madlynn,

Rob,

and Onawumi all talk about

the grief or pain of carrying one's own or other people's
stories

(or tears or poignancy as Madlynn says).

All have

discovered methods for unburdening or transforming the pain
(through telling the stories:

orally,

in writing,

hallucinatory catharsis;

to an audience,

group;

a training,

in a performance,

explicitly addresses caregivers'

a friend,

a ceremony).

in a
a writing
Rob

grief in his work.

What do

other participants feel about the need for such attention to
caregivers'

grief?

Is the role of "artist"

in the context of social

services useful in the sense than an artist addresses the
human condition with proximity and feeling
bravery and honesty

(Enid)

(Madlynn),

with

while managing enough distance to

be able to create something of value for the community?

Is
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this what Dick is talking about when he mentions the
aesthetics of work?
Dick,

Madlynn,

Rob,

and Onawumi all refer to creative

experiences that are for them spiritual experiences.
other participants make this connection?
of the spiritual fit

(or not fit)

Do

How does the realm

with participants'

work in

the world?
Any comments on the role of hope in social services
(Carrie,

Enid,

and Onawumi seem to emphasize it)?

What is

the relationship between hope and meaning?
Any further comments on the link between imagination
and compassion?

(Enid and Madlynn commented on it,

probably

because I asked them to.)

Further Results and Discussion
Based On Video-Taped Focus Group
Five out of the six participants were able to join
together to discuss the reflection paper
questions)

(profiles/themes/

and the experience of participation in the

research project.

(Carrie could not join us from Boston.)

Before the commencement of the formal discussion,
to my surprise,

much

three participants had already expressed

great anxiety about the experience of seeing their spoken
words in written form,
"public.”

and having the writing be made more

One expressed shame and embarrassment about the

content of the profile,
their language.

the other two about the form of
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The reflection paper had sketched out what the
transcripts had yielded:

a focus on the general themes of

transformation not through formal education or traditional
psychotherapy,

not through input from without

advice, medical treatment),
individual families,

(expert

not just within individuals or

but transformation through

stories/truths brought out of the private realm
stories are oppressed)
knowledge,
community),

hope,

into the public realm (where

healing,

and bereavement are created in

stories that are evoked and made public through

the use of the various art forms

(or languages)

story-telling, writing, visual arts, theater,
publishing,

ceremony,

and ritual,

discipline,

of

video,

across boundaries of

private/public, me/you, us/them, privilege,
culture,

(in which

language, time,

class,

and place.

gender,

Individual

participants seemed to focus on the particular themes of
multiplicity,

access to internal and external resources,

proximity and distance,

creating knowledge/social action,

simultaneous education/entertainment.
On first take, what occurred in the focus group had
more of the flavor of an emotional support group than a
"think tank."

Participants seemed to engage with one

another about their feelings on the subjects of disclosure,
vulnerability,

and self-esteem rather than with the ideas

tentatively proposed in the reflection paper.
The group did not in fact engage with the ideas or
questions presented in the reflection paper, however,

upon
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further analysis,

the video-tape of the focus group yielded

material on a variety of themes including confidentiality,
disclosure, vulnerability,

self-esteem,

compassion,

service,

pain, healing,

audience,

gender,

class,

empathy,
race,

and

age/development.

Confidentiality
Dick talked about the strain of working within the
boundaries of a traditional community health setting,
expressing envy for those participants with an educational,
community action,

or arts orientation, pinpointing the

notion of confidentiality as a major limitation in mental
health systems.
confidentiality

Building on Madlynn's comments on
(in the reflection paper), he described the

"immense explosions and tantrums
things,

[he's had]

about the same

furious at the kind of oppression that's done in the

name of confidentiality,

in terms of keeping people's

stories contained, private,
how good it felt,

and oppressed."

in contrast,

participants in this study,

He talked about

to hear the voices of the

feeling immediately upon reading

them that this would be a great group of people to work
with,

and being awestruck by the similarities among them.

Commenting further on the research process,

Dick said "I was

amazed at how you [Emily] got all that meaning,
chop things down so briefly.

you had to

You're the one in charge of

that story-making process at that point, you took our 75
[page transcripts]

and [started] to re-story in a very small
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way and get that back to us,

and I'm amazed at how that

created so rapidly a new kind of story that cuts quickly
into certain areas that in other formats might be much
slower to talk about,

or reveal,

or disclose.

This way of

constructing a kind of reality speeds up many things
It's like incredible compression ...
here but Emily,

I haven't met anybody

but it's like I have.

happened had I read scholarly papers

...

And it wouldn't have
...

It has something to

do with this conversational feel and tone in this interview
process that you've constructed.
...

For me,

it ...

sped up the

intimacy level really geometrically, very dramatically,

and that's a process that fascinates me."

Onawumi's

comments on the intimacy created by reading participants'
profiles were:

"I liked everybody,

said 'ooh these are neat people,

that was the thing;

I

I want to meet these

people,'" and on being interviewed:

I felt "free enough to

talk to Emily ... partly because Em draws from me very
easily and in comfortable ways my own story ...

and I felt

absolutely comfortable with her, trusting her."

Disclosure
Although other participants mentioned a similar comfort
about disclosing during the interview process,

Rob, Madlynn,

and Enid brought up issues of discomfort during the second
phase of the research,

and initiated discussions about

disclosure and related issues including vulnerability,
self-esteem,

empathy,

compassion, pain,

and healing.

The
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discussion was opened up by Rob for whom one of Onawumi's
disclosures struck a chord and brought up "similar
experiences related to pain and rage."
talked [in the interview]

He said:

"When we

I made a conscious effort not to

talk about that [experience because of] privacy, protection
of my kids,

not knowing where this would go,

appropriateness,

but I'm very aware of how this affected me.

I'm tempted to talk about it,
be the place."

but I don't know if this would

Onawumi responded with a discussion of her

methodology of disclosure which she "uses on a day-to-day
basis with students
understanding,
student,

... disclosure as a means of

as a backdrop,

but giving [them]

play off of."

never trying to persuade the

a similar situation that they can

Madlynn added that in looking at the material

from her interview,
self-disclosing.

she felt that she had been too

"Feeling somewhat embarrassed that I told

some of the details of my life set a lot of thoughts in
motion about what you make public and why."

She talked

about self-disclosure as a means of challenging an us/them
mentality in the mental health work

(the pretense that

"abuse is something that happens to our clients,
happen in our lives
but we don't").

...

it doesn't

and our clients have hallucinations

"Disclosing myself," she said,

"is saying

that I can be your clinical director who sits here above all
of you,

and yet I have done many of the same things that our

clients do and oftentimes my identification is more closely
with clients."
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Vulnerability
Rob connected self-disclosure to willingness to make
oneself vulnerable.

Onawumi commented further on this kind

of voluntary vulnerability in relationship to empathy:
"this thing of being empathetic ...
enter into someone else's pain,

allowing yourself to

allowing yourself to expose

similar kinds of pain to them in hopes of freeing them in
some way,

or at least letting them know they're not alone,

in some ways that kind of vulnerability calls for an almost
primitive kind of honesty, that there's no guile,

there's

almost no sense of needing to be safe ... risk-taking and
the vulnerability can ...

leave me feeling unsteady,

not

nearly as sure of myself as the client or student thought I
was at the time ...

shaken,

because each time I teach myself

something about me,

and it's not always flattering ... A lot

of times I tell these stories and I say 'should you have
done that?

Did you need to say that?

to think about you?
that?

What are they going

Can you be a powerful dean if you do

Can you be an administrator who lays down the law if

you say that?'

The answer is yes."

comments on vulnerability,

After Onawumi's

Enid added that she appreciated

the honesty in the room and added that especially "after
reading Dick's
was shaken.

[profile in the reflection paper]

I said 'why did I say this?',

hard on myself.

It was an awful feeling.

I really

and I was really
I called my

mentor and said 'Can I just read this to you?'

... And I

felt that I had put myself in a vulnerable position and it
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was really hard,
came in,

and I thought I had done wrong,

and when I

I said to Emily 'I am going to be very quiet'

[Onawumi rubs her back]

and then I said 'wait a minute!'

I believe that making yourself vulnerable is a gift.
you can choose to make yourself vulnerable.
Rob is doing now ...
...

...

I mean

It's like what

Disclosure to me is a way of growing

for both the listener and for the person who is

disclosing ... And so you learn something new about yourself
and you can bring changes to your life that you need.
Sometimes it's scary when people see a strong woman and they
think you can make no mistakes,
sure,

and you really ...

are not

and you need someone else to go to and say 'can you

help me understand this?'

...

I also believe that [the way]

Pat Schneider gained the confidence of the women in the
Chicopee Housing Project was by making herself vulnerable,
and that gave us permission to ... break down those walls
...

letting us tell our story."

Rob described how he "went

through hell" when he read his own profile:

"I was ashamed.

I was kind of struck by my own poor use of grammar, my style
is so choppy ...
'My God!

I do a lot of public speaking and I thought

I do this in public!

edit very carefully,
how to speak.
heart],

... When I write I can really

I know how to write better than I know

I speak more from my heart

and I stumble and I look around,

find the words
paper ...

[but]

..

[touching his
and I don't always

the pain is watching it,

reading it on

in some ways when you turn it around,

a strength because ...

in some ways,

it is

stumbling around and
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looking for what I want to say ...
safety ...
tongue,

creates comfort and

sometimes I feel like Moses — you know,

and why am I doing this?

I can't talk ...

burnt
but

there's a part of me that likes to ... put myself on the
edge and stumble."

Audience
Madlynn and Enid brought up the issue of audience in
relation to disclosure.
herself:

Madlynn asked the question of

"Who am I talking to?

Who do I want to talk to?

My first reaction was that this is for some group of really
well-educated intellectuals that Emily found somewhere,

and

all I'm doing is telling dirty little stories out of my
life,

and ...

I went through all the same kind of anguish,

and was I some kind of imposter?,
one friend [who]

...

and I discussed it with

is degreed ...

and then I found myself

giving it to another friend to read ... We're friends

...

because we're both single parents with three-year-old
daughters,
on welfare,

but she's 20 years younger than I am,

and she's

and she sat in my kitchen and read it,

laughing and saying 'oh ...,

I know,

and was

just like that,'

thought, well, maybe that's who I spoke it for,

and I

and maybe

it's more important that somebody like that can respond to
my words than that I impress Emily's professors
took a lot of thought,

and a lot of emotion,

...

so it

and a lot of

self-criticism to get to a place where I could just say:
'those are my words,

take it or leave it.'"

Enid added:

"I
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think the reason why I was feeling this
because I don't have a degree.

[vulnerable]

My language ... was so

choppy ...

I just looked at my writing and I was

disgusted,

and then ...

of having a degree.

is

...

I needed to feel valued in the sense

I've been struggling a long time to get

a degree and to get off of public assistance."

Self-Esteem
Enid commented:

"I feel that once self-esteem has been

shattered you can put it together again and glue it,

but you

always have the cracks, you always know where the lines are
...

sometimes you look at a certain angle and you don't see

those things,
crack,

...

sometimes you look again and you'll see a

and that's what I struggle with."

responded with:
self-esteem:
a]

big fall

"I related to what Enid said about

Humpty Dumpty sat on a wall
...

Onawumi

all the

[Humpty Dumpty had

king's horses and all the king's

men couldn't put Humpty together again.

But Humpty,

if he

had been given a little scrunch here and a little scrunch
there, might have put himself together again.
that self-esteem back together,
lines and fracture lines,

If you put

it's still got ...

stress

and sometimes in good light,

the

way I was on the day Emily came ... to record me, my
self-esteem was at an angle where you didn't see the cracks,
but there are other days where they're very distinctive ...
and I can remember how each one of those cracks got there
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all too vividly,

and so I'm working really ...

knitted together,

to keep that

but there's scar tissue there.”

Pain and Healing
Both Enid and Onawumi talked about their own pain,
others' pain,

and healing through story-telling.

"Story gives me the healing piece ...

I see the educational

piece of it as healing ... my students are bright,
are wounded in their development.

Onawumi:

but they

In a lot of ways my

individual students are my small audiences.

Helping them to

gain balance and control of their lives and feel empowered
in the process,
lots of money,

I use story [with a]

lot of hurting kids —

lots of problems — family,

feeling of hopelessness,

drugs,

alcohol,

a

so I think healing [is an important

theme]."

Enid said:

"I facilitate workshops with women,

children,

and teenagers in the Chicopee housing projects.

I

listen to their stories ... there is a lot of pain there.

I

know the struggles of being a person of color and a woman."

Confidentiality Revisited
Enid re-visited the subject of confidentiality not as a
kind of oppression but as sacred:

"I was in the workshop

for eight years before I disclosed anything about my
extremely abusive relationship,
woman came out and ...
permission to do it ...

and [I did]

because one

spoke about it — she gave me ...
You make yourself vulnerable when

you disclose a thought ...

I do it now with more
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meaningfulness

...

I feel like I know what people might need

to help them disclose,
is

...

and I know that what they say to me

not just confidential,

it's sacred."

The Essence of the Work
Echoing Enid's use of language about confidentiality as
sacred,

the participants' work was variously referred to not

as a job,

profession,

talent or a gift.

or career,

but as a call to service,

Onawumi said:

a

"I go through working with

students who have pain and some who are traumatized and I
[am]

thankful to a being who is much larger than I am,

who is more compassionate ...
talent.

It is a talent.

and

for letting me have this

It's something that can be

cultivated through education — you can refine it — but
it's a gift that sometimes you are doubtful that you ever
wanted ...

You say:

somebody else'

'don't give this to me,

— the empathy."

Enid said:

give it to
"I believe

people like us are chosen by someone or something,

somehow,

to have this kind of mentality [touching her head]

and

feeling

[touching her heart].

I think we're ...

such givers

and healers and the medicine that we use is respect for
language."

Dick said:

"I had the sense that all of us are

involved in some kind of a responding to,
for service ...
right!

rather than a profession

That's right!)

...

or doing,
(Onawumi:

a call
"That's

[that running] through the core

of who we are [is] the notion of service rather than
profession."

Enid responded with:

"I agree exactly with
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what you're saying.

People like us have this calling in our

every cell ... and we just have to do the best we can."

Boundary-Breaking
In keeping with this notion of the essence of the work
as a wholistic and rather boundaryless call to service,
there was quite a bit of discussion about boundary-breaking.
Dick noticed that one of the themes that cut across all of
the participants' stories was "some combination of
creativity, performance, entertainment, and transformation
rolled into slightly different locuses of energy."

Later,

he expressed the wish to take a few people from his present
job, move to the valley and "work with all of you in some
kind of effort that's more clearly a juncture between
performance, creativity, social action, and service (

...

[to hell with] formal education and mental health!)"

He

declared that "it's time ... for the arts to move into our
culture in a really powerful way ... bringing the arts into
more legitimized areas of work:
work now," he said,

all the arts."

"Where I

"we've started several efforts in the

direction of getting out of the boundaries of a mental
health center:

making relationships more solid with our

schools and colleges and universities in Southern New
England ... Some of us want to get rid of ... the ivory
towerness that's around in American education, and we're
professionally involved in a huge housing project with 500
families; we have a lot of innovative programs in schools in
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the communities
training ...

... we're trying to bring performers into

[feeling that]

entertainers who are outside

therapy have much more to offer therapists than therapists.
Story-writing:

the same thing — the power of people

writing and learning other people's stories is enormous,
it's not being used enough — the power of video,
really developing a collection of interviews
awesome."

Rob added:

possibly could,

as long as I've been in

I've always brought the arts wherever I
even when it seemed ridiculous,

way I do things ...

it's

...

it's most honest for me,

it's what I feel comfortable with,
so I bring my theater,

I find ways to sing with people."

"I'm also doing this other thing in

I bring my

And Enid added:

Springfield with a

group of women that fell in love with something I said,
phrase,

the

I always want to bring as much of myself

as I can to what I do ...

music,

it's so

"I've always been excited about

bringing the arts into my work ...
service work ...

...

or people

a

and they're going to call this group "Exchanging of

Gifts Through the Written Word," and we're going to be doing
the same thing ...
that together,

Aurfflaries:

storytelling, music,

song-writing,

bring

I feel goose bumps."

Gender.

Class. Race.

Traditional

Work Settings

Though the essence of the work is formulated as a
rather wholistic call to service,

and participants referred

to breaking through traditional boundaries with
multi-disciplinary approaches, the limitations of gender.
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class,

race,

and in some cases the limitations of work

settings that don't allow such boundaries to be addressed
were also discussed.
Madlynn talked about having "no context for getting
larger about my work.

In my day-to-day life the focus is

narrower and narrower,

down to the little chemicals in

people's brains,

and I don't have an arena in which I can

talk with people about the larger picture of where our work
fits into a larger sense of community.

All of the

interconnectedness of everybody's story here
reflection paper]

[in the

seemed to take the specifics of the work

and put it into something much larger and more interesting."
Later,

she said:

"I really appreciated your bringing ...

[the subject of class background]
the beginning.

I don't think I have much of an arena to

talk about issues of class ...
it's very real.
...

into the interview from

I have a client ..

for whom

She had problems with a previous therapist

[and she] defined those problems as an issue of class.

The therapist of course defined [it]
problem in the client ..
speak [to you]

and it was just nice to be able to

freely about that,

and what it means

as a psychological

and think about

[it]

...

[along with] the fact that I operate in my

profession with people whose class backgrounds are very
different from my own,

and that's not acknowledged."

In a similar fashion,

Dick said,

"It doesn't seem like

where I work ... we have a language to explore or talk about
gender in ways that I would like to see happen more.

I also
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don't know how to make it happen ...

I know that in my

history gender's been of utmost importance ...

I've been

working ... mostly with women for most of my work life ...
both staff and clients.

[I wonder:] would we have the same

notion of story today if it weren't for the feminist thrust
in our culture?

I doubt it.

Would we have the field of

child protective work without the push from the feminist
movement?

I doubt it!

On the down side ...

an interesting

experience for me in years in protective work [is that]
almost all the stories of men are bad."
Rob also made use of the focus group to make some
comments about gender:

"I noticed that the women in the

group talked more about personal relationships
lives,

and we

...

in their

[the men] didn't talk about that at all

thought maybe it had something to do with your
being a woman ...

...

I

[Emily's]

and I think maybe ... men are more

oriented towards other things

[than relationships]

as being

strong influences."
Enid used the focus group to talk about gender,
and class,

race,

and how they intersect in complicated ways:

"When I moved into the housing projects

...

everyone there

was white and I was the only person of color ...

and my

children who are Latinos and half African-American had a
very hard struggle in school
wonderful,

... The teachers were

but still there was no one else,

everyone else

had a white face.

But in the area that we lived ...

everyone was poor,

some are working but still poor ... When
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other people of color started moving in,
time I started writing,

I started noticing how powerful and

strong something [in me]
me for things

...

and at the same

really was.

People kept coming to

the children I started teaching ... who

all had white faces ... kept hungering to be in my home
where they felt safe ... And as they were there writing and
freeing themselves,

it seems that I was growing and trying

to find new skills.

I was learning from these children as

well

...

and their parents,

school departments,

and the neighborhood,

and just from living,

with both inner and outer resources.

trying to connect

When more people of

color started moving into the projects I was ...
sorts.

and the

a leader of

[They wondered] why does this woman have such things

in her ... home, when she's just as poor as we are?

But I

think they failed to notice that I was on a different path,
and so even though I was living in the same place,
that my class was different from theirs.
for me,

I think

Class is very hard

because I don't know where I fit in ...

I don't

think about it as much ... because maybe right now I don't
feel the need to do that.
very strong ...
...

I feel the pain of it though,

I have a fourteen-year-old daughter who is

extremely beautiful,

and she's brilliant,

and she has a

mouth, which I am very happy for because I have given her
the freedom,

the gifts,

of being able to be angry ..

this is a child who was embarrassed to be Black,

and

because

Margarita was the darkest person in the whole entire family,
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and I worked with that for two years,
her say,

'Mom,

and one day I heard

I am proud to be a Black woman.'"

Though Onawumi said that in her work place
College)

(Amherst

there really was quite a bit of discussion about

gender and class,

she used the focus group to talk about age

as it intersected with her femaleness and race:

"I came to

Amherst in 1985 and the very first thing that people said to
me was 'you remind me of my mother'
people of African descent,

Latina,

... Now,

culturally ...

Latino, Hispanic,

that's a very high term to be called Mama,

...

but I also knew

that I was in an institution whose culture was mostly
male-identified,

and to get myself stuck in that role as

earth mother was not going to serve me well as someone who
could have impact on policy and other aspects of the
institution,

so I very, very vigorously discouraged the

notion of me being Mama ...
it,

Certainly,

respectful of young women,

mentors.

I'm a woman,

glad of

... have young women as my

They can teach me a hell of a lot because they've

been freer longer ... My mentors are male and female,
there is no one I can't learn from,
that way ..
feisty,

and so I'm blessed in

I think I'm a sexy old broad,

filled with surprises,

and

I think I'm

and not willing to take

somebody else's definition of who I am."

A Developmental Focus
All other participants echoed a focus on age and
experience in terms of personal and/or professional
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development.

Enid said:

"Pat [Schneider]

give myself a second chance.
...

[I am doing]

helped me to

It helped me to value my voice

a lot of work [now].

this I will find myself ...

...

I hope through all

I don't know if it's because I'm

reaching middle age, most people go through that probably,
but it's scary,

and I want to be grounded ...

and I also

know we are always looking for wholeness — it's a lifelong
process

...

It's really painful.

I feel like I'm going

through teenage years ... growing pains
called middlescence.

[Onawumi:

I went through that."]

till I hit menopause too."

[Onawumi:

"It's

I can't wait

"Trust me; you can

wait."].
Rob said:

"I enjoyed hearing people talk [in the

reflection paper]

about their life experiences as lessons —

looking at paths they've taken, particularly Onawumi
collecting stories as lessons, this was beautifully said and
inspiring.

It reminded me of different times in my life

that have been challenges and lessons."
When Dick talked about reading his profile in the
reflection paper he said:
reading it,

"I didn't have much trouble

except that I sounded confused.

and listened to the rest of you,
...

I felt crazier and crazier

I felt that people were very together,

little whacked out ...

'Oh ya,

As I went along

and I felt a

[I said to myself] you still

don't know what you're doing in this part of your life.
you're more confused than you were last year."

Now
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Madlynn explicitly stated her interest in "working with
the notion of the development of a human being as a
therapist, what they go through,
person to do this"

...

and what it does to a

and later "if I were going to write

more as a teacher of therapists, what would I tell?"

An Exchange
Finally,

several memorable descriptions of the kind of

work participants do were offered,

and can be applied to the

experience of the focus group itself.
Enid said:

"I believe that we are in a crossroads,

where the roads cross we need to exchange gifts,

and

sometimes we hold onto each other for a little while,
then we ... keep going on,
exchange gifts there,

and

and

and we meet someone else and

sort of like what we're doing right

now [in the focus group]."
Onawumi said:
healing hugs from,

"I'm one that you can get wonderful
but my hug

(as I tell my students)

literally energy from me to you,
It's healing and empowering,

you know,

is

and energy from you to me.

it is not to cause you to get

in the womb and suck your thumb.
life-giving,

...

These hugs are

in both directions."

The last two orders of business at the focus group were
that participants spontaneously offered themselves to one
another as resources in their work,

and,

together and more informal conversation

after a meal
(story-telling), we
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exchanged hugs

(one hopes of the sort that Onawumi

described).
Conclusion
It was utterly unexpected that participants would not
engage with many of the ideas and questions posed in the
reflection paper, that they would have such difficulty with
their stories entering a more public realm,
focus so little

that they would

(in the discussion group)

on the value of

"story” or "narrative" as a metaphor for,

or practice in,

therapy or education.
Some of the above might have been compensated for in
another research design.

For instance,

a second meeting

could have been scheduled to focus on specific questions and
to engage with ideas.

If one or two meetings had taken

place in a more formal setting,

it might have encouraged the

group to operate more like a "think tank."

(This group

gathered around a hearth in a comfortable private home, with
soft chairs,

pillows,

and an abundant meal provided.)

Someone who was not a therapist

(as this researcher is)

may

not have been so responsive to participants' perceived
emotional needs,

and might have pushed for a more thorough

collaborative analysis of the data.

Perhaps participants

would have been more comfortable selecting pseudonyms for
the final report,

freeing them from self-consciousness about

revealing themselves to the dissertation committee.

Since

participants did not in fact engage with much of the data,
the following are this researcher's further comments on the
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interviews in relationship to the literature, which will
provide some answers to the questions posed in the
reflection paper.
Nelson Goodman wrote that art must be taken no less
seriously than science or philosophy as a mode of discovery,
creation,
Carrie,

and enlargement of knowledge.

and Enid in particular,

Participants Dick,

also spoke in their own ways

about learning and knowing as a sort of collaborative art
form,

as a social and creative activity.
Dick's role as an artist in a social service context

and his "political interests around transformation"
exemplified by his agency's utilization of popular video
speak to this, while Enid describes the group writing
process as one that nurtures voice, which is connected with
brilliance and knowledge.

Carrie compares the work of the

Oral History Center with the pedagogy of Paulo Friere:
information and knowledge are created through the telling of
one's story in a social context.

Of all the participants,

Carrie is clearest in her belief that knowledge gained in
such a practice is the basis for social action in the
community.
The literature's focus on the belief not only that
knowledge is collaboratively created,

but that our universe

consists of the ways that we describe it,

that all we learn

about the world is contained in multiple "right" versions of
it,

is most clearly mirrored in the thinking of Dick, who

does not talk about "reality" or "truth," but about
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simultaneous multiple realities.

Each of the participants

focus on knowledge as personal experience suggests a similar
stance:

the universe consists of our multiple "right"

descriptions of it.

Each participant talked about ways that

some forms of consensus about the truth

(or lumps of

meaning)

can be seen as prejudice,

theory, problem,

or myth,

privileged or hidden, public or private.

custom,
Hidden

stories can be brought from the private to the public realm.
Privileged stories can be re-configured through the
privileging of previously hidden stories,

and/or through

being retold in a different form or version.

For example,

Carrie reported that youth in Roxbury were astonished to
hear that others do not,

or have not,

lived in constant

threat of violence; Enid spoke about how women living with
poverty and abuse tell a different story about themselves
and the culture as they develop a voice.

Both Carrie and

Enid talked about how this knowledge created in community
promoted change.
Dick and Madlynn in particular talked about the
relationship between story and "reality," both delineating
various realms of story

(or description)

limitations of the conservative,

and noting the

linear, text-bound

definition of story that is dear to narrative therapists.
Both declared that multiple arts descriptions
video,

opera,

circus,

drama, movement)

(like movies,

or theater, that include body,

action,

provide a more accurate sense of life

experience or therapeutic experience.

Both would say that
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actual experience is non-linear,

non-serial,

non-narrative

and that actual time can be described as subjective,
personal,

or spiritual.

None of the participants limited themselves to
conversation about "narrative"
be used in their work,

as a metaphor for,

but talked about the use of multiple

art forms including story,

writing,

visual arts,

and ceremony.

Some,

song,

ritual,

though,

or tool to

publishing,

unlike Madlynn and Dick,

drama,

found

old-fashioned story-telling to be one thoroughly satisfying
metaphor and/or practice in connection with their chosen
work.

Onawumi's definition of story as "a way to dress up

the truth,

which can be very harsh,

so that it is palatable"

and "symbolism placed on reality in ways that dress reality
up so that you can see more clearly" comes closest to some
of the literature on use of metaphorical teaching stories in
therapeutic practice.
of what is indirect
in a metaphorical

Here,

she alludes to the usefulness

(less harsh,

(or symbolic)

bring about insight.

Also,

more palatable,
story,

dressed up)

and how this can

as in the literature,

she

emphasizes that teaching stories belong to the listener and
can be interpreted in the listener's own way and time.
Though participants talked about some of their own
family stories or myths
for instance)

(about being an artist or a writer,

they did not talk much about family stories or

myths as a topic of interest in their work.
focused,

as was some of the literature,

They were more

on cultural stories
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connected with the larger issues of gender,
poverty,

violence,

and grief.

critiqued in the literature,

class,

race,

Unlike some family therapists
these participants seemed

particularly attuned to larger issues of social context and
were in fact making political- as well as pschyo-analyses.
The most satisfied of them seemed to have worked out for
themselves if not an ethical-poetic metaphor for their work
(as Roger Lowe suggests),

then an ethical-poetic stance,

the

ethical imagination acknowledging that the world should be
different,
Carrie,

and the poetic that it could be different.

Onawumi,

and Enid in particular seemed to have found

ways to combine social activism with healing and art.
Those participants who seemed most frustrated with
their work,

Dick and Madlynn,

complained about being

prevented from participating in a certain kind of activism
by having to work within the confines of the medical/legal
model.

In particular,

and families isolated,

they said,

this model kept stories

due particularly to issues of

confidentiality.
What was particularly interesting to all the
participants and what did not show up in the literature
■

review on "narrative means to therapeutic ends" was an
emphasis on community-building.

While Madlynn and Dick

dreamed of a social service agency in which families signed
away their confidentiality and helped one another with
common problems,

Carrie defined the Oral History Center's

model as one that builds community,

creates connection
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across differences of race,

class,

gender,

age,

and language

through the telling of stories which remind people of common
identity and universal themes.

Enid talked about the

writing process giving power to the writer in a community
that is likened to a sacred ring.

Rob stressed the

community-building aspects of the writing/healing process:
sharing the story,
creating something,
public,

catharsis,

expressing a common situation,

getting feedback,

other people.
of healing,

taking risks together,

feeling appreciated,

going

and helping

Onawumi said that when one is in a poor state

one is most often disconnected or in a state of

dis-ease with the self and with one's circle of others,

and

that to tell stories creates connectedness.
Interestingly, what seemed to be most difficult for
members of the focus group was in fact the very issue that
they spoke most passionately about:
community.

the creation of

Many difficult issues were raised by the

creation of their own community — when their private
stories were made public across boundaries of person,
culture,

gender,

race,

class,

age,

and level of education.

Once their private stories were no longer kept confidential,
but were "published" for a larger audience,
with feelings of vulnerability,
about disclosing themselves.

shame,

they struggled

and embarrassment

These issues could be studied

more carefully as potential barriers to successful
community-building.

Carrie's story about Cindy Cohen,

founder of the Oral History Center,

and her quest to become
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less pivotal in the Center's work in order to include all
participants
interviewing,

in community,

even in the initial stages of

provides a clue as to how one might let

fellowship grow more naturally among participants.

This

study might have produced less embarrassment and shame had
participants been paired to interview one another,

or had in

some other way been brought into fellowship earlier in the
research process.

CHAPTER V
SUMMARY/CONCLUSIONS/RECOMMENDATIONS/FINAL CONCLUSION

Summary
This study has included an exploration of "narrative
means to therapeutic ends"

(both in a literature review and

a series of in-depth ethnographic interviews with six
participants who were in a position to talk about story and
narrative in multiple contexts).

Built into the project was

an opportunity for participants to meet one another and
respond to a compressed presentation of the raw data from
all participants who were then invited to collaborate with
the researcher on the combing and analysis of the data in
order to develop salient themes across interviews and
disciplines,

to examine unique themes,

and to comment on the

experience of participation in the research process.
interviews themselves were a call to story-telling.
tapes of the interviews were transcribed.

The
Audio

The researcher

re-storied the material in order to present it in condensed
form to all participants who were then asked to tell the
story of their experience with the research process.

The

following conclusion and recommendation sections tell the
story of the researcher's learning.
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Conclusions
Commitment to Wholes
Participants' references to the essence of their work
as a mission,

a call to service,

gifts or energy

a gift,

(rather than a job,

talent,

career,

exchange of

or profession)

framed the work as more all-encompassing, wholistic,

or even

sacred than can be satisfyingly proscribed by the
traditional boundaries of formal education or psychotherapy.
Participants were not simply applying the metaphor of
narrative to their work,

or borrowing various art forms as

educational or therapeutic tools

(importing art into private

classrooms and closed therapy sessions).
A)

They seemed to be:

using various art forms to make private stories public,

to create community,

and B)

using multi-arts and multi-media

because they were compelled to bring more of themselves to
their work.

Their commitment to wholes

(whole selves, whole

communities)

rather than to isolated skills/specialty areas,

isolated clients/students/teachers/therapists seemed to
propel them towards work that combined education,
and social action,
spiritual.

healing,

and that was personal, political,

and

This commitment also seemed to draw them to one

another as they revealed themselves through the research
process,

and to use the focus group to disclose themselves

further,

exploring issues that the present boundaries of

some of their work places seemed to prohibit:
issues of community,

gender,

subject of disclosure itself.

class,

race,

the larger

and then the
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Intimacy and Honesty
Dick talked about how the research process sped up the
intimacy level among participants geometrically,
dramatically.

Most talked about how it felt to participate

in this "hot-house intimacy"
shame,

very

embarrassment,

(my description),

examining the

and vulnerability associated with the

honest disclosure of themselves
"published" to one another).

(when their stories were

Onawumi,

Enid,

and Rob in

particular examined the role of honesty in this process and
in their work.

Onawumi spoke of "an almost primitive kind

of honesty" called for when one self-discloses.

Enid

thanked participants explicitly for the honesty in the room
during the focus group,

and Rob connected the wish to bring

as much of himself to his work with what was most honest for
him.

Being people who value honesty,

their feelings of embarrassment,
what they had revealed,

participants disclosed

shame,

and anxiety about

and went on to speak eloquently

about honest disclosure itself and the vulnerability
connected with it,

describing it as a gift,

a strength,

and

their way of working.

Strength and Vulnerability
Madlynn,

Enid,

and Onawumi all began to explore the

relationship between strength/power and vulnerability/
disclosure:

Can the clinical director of a mental health

agency disclose her similarities to and identification with
clients,

challenging the us/them mentality in the mental
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health world?; can you be a powerful dean and an
administrator who lays down the law if you reveal yourself
with a primitive kind of honesty?;

"sometimes it's scary

when people see a strong woman and they think you can make
no mistakes."

My guess is that just as Dick's workplace did

not provide an arena to discuss gender and Madlynn's to
discuss class,

these powerful people in care-taking roles

rarely are provided with an arena in which to discuss their
vulnerabilities,

doubts,

confusions,

embarrassments,

shames,

or the cracks in their self-esteem.

Human Development
These people who are acutely aware of their own
stories,

and who use those stories to learn,

and heal were,

teach,

train,

not surprisingly, very focused on their own

and each other's development.

In the focus group there were

many references to stages of life — middle age,
middlescence, menopause,

retirement — and there seemed to

be an acute awareness of each other's ability to
encourage/teach one another from different realms of
experience.

The most vivid example of this was a

spontaneous mentorship that seemed to develop between
Onawumi

(58)

and Enid

(34),

younger woman of color.
(all white,
backgrounds)

self-identified as an older and

At times,

the rest of the group

though of varying class and cultural
seemed to become a respectful audience to their

interchange as mentor/mentee.
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Existential Grief
Rob has the advantage of the explicit frame of grieving
and bereavement for all of his therapeutic work at the
hospital.

There seems to be something non-pathologizing

about this focus on existential/spiritual
legal/medical)

(rather than

concerns, which he approaches with many of

the traditional human responses to existential grief:
drama,

story-telling,

community.

imagery,

ritual,

and ceremony in

Not only does he address the grief of clients,

but the grief,

vulnerability and pain of caretakers and the

whole hospital community

(perhaps again aided by the

existential/spiritual frame).
Carrie has the advantage of the explicit frame of
community action which avoids blaming and shaming
individuals or individual families by pre-supposing the
necessity for cultural change.

She approaches the need to

develop community and to change large social systems with
many of the traditional human responses to existential grief
and joy:

story-telling,

drama,

imagery,

ritual,

and

ceremony in community.
Enid and Onawumi also share these approaches to pain,
loss and grief.

It is only in "community" mental health

centers where community-building and traditional human
responses to existential grief are constrained by
confidentiality and the isolation of clients from one
another and therapists from one another.
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The literature reviewed on "narrative means to
therapeutic ends" pointed not only to the importance of
individual and family stories,
crippling)

but to that of

cultural stories and myths,

(often

but because the

exploration was confined to the "mental health world,"
unlike the participants in this study,
explicitly on issues of community.

it did not focus

Critics of family

therapy point out that relevant therapeutic issues are often
"dis-eases" not of individuals or families per se,
culture

(e.g.; poverty, violence, racism,

lack of spiritual development).

sexism,

but of a
isolation,

If many of the problems

addressed in therapy are problems that are pervasive in the
culture,

can they be adequately addressed at the individual

or family level?

Can they be adequately addressed within

the medical/legal confines of the "mental health world?"
Based upon interviews with participants and their
follow-up discussion,

the medical/legal confines of the

"mental health world" seem to contribute little to the
creation of community and connection across boundaries of
private/public,
education,

us/them, race, gender,

and discipline.

class background,

It seems, rather,

that

practitioners who have found a way to combine the arts,
social action,

and healing, who do both a political- and

psycho-analysis, who have developed what might be called an
ethical-poetic stance, who are able to contribute not just
on an individual or family level,
community

but at the level of

(with the creation of public events,

ceremonies.
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exhibits,

performances,

and publications)

feel as if they

have greater impact on the larger issues of socio-economicpolitical context.
Family therapists in a traditional community mental
health setting are supposedly no longer focusing on the
"mental illness" of an individual family member,

but on the

social and communicational dynamic of the whole family
system.

Still,

they are required by insurance companies

(those most influential representatives of the medical/legal
system,

influential because they provide funding)

diagnose that individual,
blame and shame,

focusing attention and sometimes

on him or her,

only in the paperwork,

to

even if the focus appears

not in the sessions.

Within these

settings, many family therapists hope to satisfy the demands
of insurance companies on the one hand, while attending to
family system dynamics on the other.

Still,

they are by and

large limited in their ability to create community and
connection across families.

In other words,

the level at

which they are able to participate in change is not so much
at the cultural level but at the level of the cultures of
individual families.
Of course, Madlynn and Dick are in a position to have
an impact on the culture of their particular community
mental health centers,

but both express frustration at the

lack of discussion of larger cultural issues within those
settings.
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Dick's agency's push toward popular video,
programs in the local public schools,
with colleges and universities,

innovative

and collaborations

speaks to his reaching

beyond the medical/legal model and funding sources towards a
kind of work that could not be described as either
traditional psychotherapy or as formal education.
Madlynn's publishing of a professional book,
interest in training therapists,

her

and wish to write and

publish more of the stories of former clients and her work
with them,

indicates a wish to have an impact at a level

that is larger than individual family units and in something
beyond formal education or traditional psychotherapy.
Carrie,

Enid,

and Onawumi,

in particular,

because they

define themselves as an "oral historian/community activist,"
"a writer and a friend," and a story-teller,

are free to

help create community through exhibits, publications,
performances,

to contribute at the cultural level,

an impact beyond individual families.

and

to have

All of them define

their work in terms of community-building,

and all are

explicitly committed to a kind of informal education that is
also social action.

It is assumed that the knowledge that

is catalyzed by their facilitation will bring about
empowerment and social change.

Far from the constraints of

the medical/legal model, they are wrapped up in the use of
the arts to build community and create social justice.
Rob's specific focus on bereavement allows him to
concentrate on things of the spirit,

since bereavement is
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traditionally conceived of not as a state of illness,
medical or mental,
this framework,

but as an existential crisis.

Within

he is free to make use of a variety of

traditional human responses to existential crises,
a whole variety of art forms,
and ceremony,

especially symbols,

including
ritual,

a focus which is important in the literature

on family myths.

Recommendations
Creating

Community Through Research

The community of participants

(who did not know they

were a community until they met through the research
project)

found themselves in a unique and fruitful position

— that of discussing their similarities and differences in
a group,
age,

across potential barriers of gender,

discipline,

levels of education,

My guess is that this research model

race,

and job descriptions.
(much like that of the

Oral History Center — interviewing individuals,
and communicating stories to one another,
together)

class,

condensing

bringing the group

could create a sense of community among even

randomly selected individuals.

I recommend a further

exploration of this technique specifically for
community-building,

both among randomly-selected and

specifically-targeted groups.
It would be interesting to use this method with any
groups that might be at odds for reasons of difference in
role,

age,

race,

class,

gender,

culture, power,

or sexual
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orientation,

to promote understanding and potentially

improve community feeling and collaboration.

Here are some

quirky examples out of an infinite number that could be
invented:
aides,

interview a sample of elderly residents,

nurses,

and the owners at a nursing home;

American, African-American,

Puerto Rican,

nurses

European-

and mixed-race

students at a Springfield high school; those same students
and some of their teachers; a group of straight parents and
a group of gay parents; women in a neighborhood who have
chosen to be mothers,
mothers but are,

those who have not chosen to be

those who have chosen not to be mothers,

and those who want to be mothers but cannot; a group of
Irish Catholics and Irish Protestants

... My guess is that

the development of knowledge and understanding across such
barriers would support collaborative activity and undermine
not only competition,
prejudice,

but inequity based on privilege and

the principle being that it would be more

difficult to misjudge, mistreat,

or compete with those who

are no longer seen as "other."

Care for Care-Takers
This research raised questions about whether
professional care-takers in particular lack arenas in which
to raise and discuss the larger stories/issues related to
their work,

in which they can feel a sense of community,

and

through which they can grieve and reveal their
vulnerabilities.

I would recommend a further look at such
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services for caretakers,

and what seem to be effective ways

to address such issues.

Is the need for community,

joy,

celebration and grieving different for "care-takers”
(psychotherapists,
worker,
so,

social workers, doctors,

for instance)

nurses, hospice

than for the general population?

If

does this point to therapeutic models that do not serve

care-takers?
Madlynn,

Enid,

and Rob all addressed the need for

caretakers in particular to have some cathartic release,

but

it was only Rob who was addressing this on an institutional
(and therefore community)

level,

by creating rituals and

ceremonies for the grieving of an entire organization
devoted to care.
givers' grief?

What other organizations address care¬
In-house?

How?

How well?

Community/Ceremony/Ritual
I would recommend interviews with such people as
ministers and members of congregations of different faiths
and participants in public arts projects
Puppet Theater)

(such as Bread and

to analyze the work of people whose mission

is the development of community,

ceremony,

for whom all of the arts serve personal,

and ritual,

spiritual,

and

and

political ends.
Since all of the participants pointed toward community¬
building as a priority,
in this endeavor,

and use of the arts as primary tools

since ritualized and public sharing

(including publishing,

ceremony,

and performance)

were
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identified as important aspects of a healing process,

since

participants were interested in the healing of not just
individuals or individual families,
cultural level,

but healing at a

a next step would be to focus explicitly on

other work forms that are already dedicated to these
elements,

to analyze their healing qualities,

to compare

them to other models for healing.

Before There Were Insurance Companies
Is it true that before there were insurance companies
our insurance was community?

I would recommend an

historical study of the relationship of the weakness of
community ties to the strength of the insurance industry.
Are Americans currently more dependent on physical and
mental health insurance because of an erosion of community
care

(family,

neighborhood,

spiritual networks)?

Could a

resurgence of community connection challenge the therapeutic
models maintained by the insurance industry?

Trauma/Grief/Loss/Bereavement
To follow up on the notion of grief/bereavement as a
liberating existential/spiritual

(rather than legal/medical)

frame for work with trauma and loss,

I would recommend an

exploration of community-based ceremonial healing done with
such groups as Vietnam veterans, victims of the Holocaust,
survivors of political torture,
example,

and Native Americans,

for

groups for whom it could be easily argued that
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bereavement is as logical a focus as it is for Rob's
clients.

I would further recommend the exploration of the

effectiveness of the frame of all therapy/healing as
bereavement,
subject,

interviewing therapists and clients on the

and exploring the literature on grieving.

Old-Fashioned Settlement Houses
I would recommend an historical study of the settlement
house movement — neighborhood centers that housed artistic,
educational,

economic,

and political activities for

immigrant communities around the turn of the century in this
country,

some of which survive today.

It seems possible

that some historical forms of social service might liberate
therapy from the isolationism implicit in the medical/legal
model.

Conclusion
The original focus of this research,

on worldmaking as

a "narrative means to therapeutic ends," has expanded
through participants' emphasis on community to include a
sense of worldmaking also as community-building.

Although

this enlargement of the thinking/conversation was not
anticipated,

it has been embraced as acknowledging and

addressing many of the current critiques of psychotherapy
which include a call to focus not just on individual or
family stories/myths but on stories/myths that are promoted
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or oppressed by psychotherapy itself
boundaries)

(with its medical/legal

and by the larger culture.

The work of participants

(and the work of this study)

which is explicitly about community-building, making private
stories public across boundaries of me/you,
gender,

discipline,

level of education,

us/them,

race,

class,

and culture,

promotes going beyond the current medical/legal boundaries
of most work in traditional mental health facilities to
create larger, more wholistic, more public circles of
understanding that are meant to promote change not just on
the individual or family level but on the cultural level.

APPENDIX A
CONTACT LETTER

Greetings,
To make a long story shorter, I am, among other things, a
doctoral student seeking various "narrative practitioners"
— those who tell/write/act out/teach/listen to/appreciate/
witness stories and story-telling (in their roles as
therapists, teachers, writers, actors, story-tellers, oral
historians), and those with whom they work (students,
clients, and collaborators) for interviews about the
history, practice, and meaning of stories and story-telling
for them.
In particular, I would like to find people who are in a
position to comment on multiple narrative roles (who are
both writers and involved in therapy for instance), or those
who have thoughts about various meanings of story-telling in
different contexts.
I will select six participants from among those who express
an interest in the project.
There will be an initial twohour interview this fall, and a half-hour follow-up session
some weeks later.
I will call within the next few weeks to see if you or
someone you've thought about might be interested in
participating.
I am very excited about the possibility of
learning more about you and with you.
Sincerely,

Emily Goodwin, Doctoral Candidate
University of Massachusetts, Amherst
54 West Street, #23
Northampton, MA
01060
(413) 584-1126
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APPENDIX B
CONSENT FORM

Dear Research Participant,
As you know,

I am a doctoral student at the University of

Massachusetts,

and am delighted to be interviewing six

adults who come into contact with stories and story-telling
in their work as therapists,
teachers, writers,

actors,

story-tellers,

and oral historians.

I am particularly

interested in participants who can comment on the meaning of
stories

(for themselves)

in different contexts.

The research will consist of:
1)

A two-hour in-depth interview with each of you with
questions evoking:
a)

a brief introduction to yourself,
which you work,

and your informal working

definitions of narrative
b)

the context in

(or story)

the history of your narrative

(or story-filled)

practice(s)
c)

an account of the details of your present narrative
practice(s)

d)

what all of this means to you, particularly in terms
of future practice

2)

My transcription of the above interviews,
of profiles of each of you
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the crafting

(in your own words),

and a
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report on salient themes found within and across
interviews and disciplines
3)

My reflections on the above in the form of a paper sent
to you,

to which you will be invited to respond as a

group in a two-hour video-taped session.

All six

participants will meet together to converse about:
a)

reactions to the profiles and salient themes
contained in the reflection paper

b)

the impact of the ongoing research conversations on
your thinking about narrative

4)

(1 hour)

(1 hour)

My transcription of the video-taped group discussion
and a report on additional salient themes and what I
have learned from the process and from you.

As a participant, you have the right to withdraw from the
project at any time, you may review any part of the data,
analysis,

or report that relates to you,

and you may elect

to use your own name or to choose a pseudonym.

Part of the

process involves meeting and talking with other
participants,
transcripts,

but,

if you choose to remain anonymous in the

reflection paper,

and final report,

this will

be achieved by my use of your pseudonym and altering any
identifying details

(without changing the meaning of your

words).

The final report will be reviewed by my doctoral committee
and will be available to the public at the university
library.

Portions of the dissertation may at some point be
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published in professional journals,

books,

or presentations.

Portions of the audio and video tapes may be presented to
the doctoral committee with your permission.
of tapes,

transcripts,

No other use

or reports will be made without your

written permission.

The signing of this consent form provides permission for the
process and possible uses of materials as described here.
I look forward to working with you.

Sincerely,

Emily Goodwin
54 West Street, #23
Northampton, MA 01060
(413) 584-1126

Participant9s
Signature: _

Date:
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